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ABSTRACT 
A STAFF DEVELOPMENT PROGRAM FOR ANT I-HOMOPHOBIA EDUCATION 
IN THE SECONDARY SCHOOLS 
MAY 1990 
ARTHUR SAMUEL LIPKIN, BA, HARVARD UNIVERSITY 
Ed.M., HARVARD UNIVERSITY 
Ed.D., UNIVERSITY OF MASSACHUSETTS 
Directed by: Professor Robert Wellman 
The purpose of the study was, having elaborated a theoretical 
rationale, to assess the impact of a twelve-hour anti-homophobia 
workshop on the attitudes and professional practice of 16 staff 
participants at the public high school in Cambridge, Massachusetts. 
The theoretical aspect included an application of Kohlberg 
moral development theory and theories of sexism to an analysis of 
homophobia. The resulting Stage Model of bigotry was used in 
conducting the voluntary staff development workshop, "Gay and 
Straight at CRLS: Creating a Caring Community." 
The methodology included analysis of the responses to a 
questionnaire and interview given two years after the workshop was 
conducted. 
The results show that participants were more likely to be 
female, politically and religiously liberal staff members with little 
or no academic experience with the topic of homosexuality. Response 
v 
to the workshop was very positive with an emphasis on empathizing 
with families of gay/lesbian people, being moved by testimony of co¬ 
workers dealing with their own experiences as gay/lesbian teachers 
or as parents of gay/lesbian children, and recognizing the 
Inhospitable environment at the high school for gay/lesbian students. 
Most of the participants felt the workshop sharpened their view of 
homosexuality as an Issue at the school and made them more likely to 
confront homophobic attitudes/behaviors around them. Participants' 
near unanimous support for a gay/lesbian student support group, 
which has been formed at the school as a consequence of the 
workshop, underscores the Idea that a community of caring (Kohlberg 
Stage 3) was the moral atmosphere created by the workshop. 
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The Issue that my dissertation addresses Is the reduction of 
homophobic bigotry In the schools. The fear and hatred of gays and 
lesbians Is often expressed In the classrooms, teachers' rooms, 
corridors, and other public spaces of America's schools. This bigotry 
may be shown explicitly by name-calling, by the repetition of 
misinformation and stereotype, and by violent acts; or it may be 
evidenced by the omission of significant information in studying the 
Arts and Sciences. 
My thesis Is that a substantive and theoretically grounded staff 
development program In homosexuality and homophobia will have a 
lasting positive Impact on secondary school staff and will therefore 
be an Important first step In creating a less homophobic school 
environment and a more inclusive curriculum. 
My dissertation will present the theoretical context within 
which I have created a program of staff development for homophobia 
reduction as well as the staff-training manual Itself. The theoretical 
chapter of my dissertation, In spelling out the developmental nature 
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of homophobic bigotry, will give staff trainers who use the manual a 
solid footing on which to begin staff workshops. First, It will help 
them to understand the origins of the staff’s own attitudes toward 
homosexuality, to ask the right questions, and to provoke the best 
kinds of "moral arguments" for moving Individuals beyond their 
prejudice. Second, staff trainers will be able to share the theory, 
subsequently, with the workshop members themselves so that they 
may be most effective with students In the schools and classrooms 
where they work. In a sense, trainers will be asking school staff to 
replicate with students the developmental process they themselves 
have just experienced. Teachers will need some theoretical 
understanding of how homophobia develops In people, though the 
extent of theoretical training may be limited by the time constraints 
of the workshop. 
Purnose of the Empirical Research 
The empirical research of my dissertation will assess the 
Impact of this staff development program on a group of teachers 
nearly two years after they participated In It (see "Flow Chart", 
APPENDIX A). I contend that these teachers will be knowledgeable 
about homosexuality/homophobia and disposed to deal with issues of 
homosexuality/homophobia In the school and Its curriculum. 
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Background of the Problem 
There is general agreement in educational circles today, as well 
as in government, media, and society at large that diversity is a good 
thing. In the United States, at least in our public discourse, we 
trumpet the values of a heterogeneous society and sometimes remind 
ourselves that people the world over might not want to or need to be 
“just like us”. It has not always been so. 
It is no great surprise that a nation of immigrants should 
espouse the values of diversity, though it is Ironic that the symbol of 
that heterogenaity was originally "the Great American Melting Pot". 
Apparently, some time ago, although it was accepted that Americans 
had come here from a variety of backgrounds, it was also expected 
that they would do whatever was necessary to eradicate their 
differences. If the process could not be completed quickly, at least it 
could be finished in a generation. Ethnic names could be changed 
(Americanized), educations obtained, and ghettos fled for the suburbs. 
Some differences, too deep to be lost, could be minimized. Religion 
could be homogenized or secularized to the point where one couldn’t 
easily tell if he were in a Reform Jewish temple or a Unitarian 
church. Inter-ethnic and inter-religious marriage would produce 
children who might appreciate their different heritages without 
having to choose. 
One might say that so long as America's immigrants aspired to 
the fundamental secular religion of self improvement In the pursuit 
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of material gain, there was a good chance their melting into the pot 
would be nearly total. There was still ethnic and religious prejudice, 
but its public display was not fashionable. 
When bigotry did arise, It could be fought with the 
blandishments, "We are all Americans. We share the same (Judeo- 
Christian) values of Work and Family. Our differences are minor." 
But there were problems. The Black (people of Color) minority 
found it more difficult to fit in. Differences of race were harder to 
Ignore or minimize. It is not that most Black people didn't, and still 
don't, hold what have come to be middle-class values in America. It 
is just that racism has proven to be a deeper and more pernicious 
prejudice than religious or ethnic bigotry. Color has been harder to 
overlook, when stressing how much we are all just "Americans". 
Whereas most of us might have chuckled over those who would make 
an issue of whether our people had come here on the Mayflower or in 
steerage, there was no joking about the matter of the slave ships. 
In the last ten years, as a result of the Black civil rights 
struggle, the symbol of the melting pot has given way to the "6reat 
American Patchwork Quilt". The effort to combat prejudice by 
stressing our similarities has likewise progressed to stressing the 
beauty of our differences. It has also, however, continued to be 
predicated on our assumed shared values. We may have different 
cultural heritages, today's anti-prejudice voices claim, but we are all 
American under the skin. If African Americans seem truly different, 
those same voices go on, it is only circumstance that makes them so: 
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unemployment, poverty, single-parent family, etc. Given different 
circumstances, they would look and sound like the Huxtable family. 
Using family and middle class values for the stuffing of the 
American Quilt Is an effective means for combatting racial bigotry In 
our society. The notion that, despite even the fundamental difference 
of race, we are all just human beings searching for the love of spouse 
and children and the comforts of home and disposable Income Is a 
potent one. It has been observed that the same people who attack and 
murder a Black person In a White borough of New York, would, In the 
exact same location, pounce on Bill Cosby for his autograph. 
The Importance of stressing family values In attacking prejudice 
Is hardly new. Shakespeare's Shylock, despicable murderous usurer 
that he was, was humanized for the Elizabethan audience by his love 
for his daughter. If he had only subscribed to Christian banking 
practices, he might have been redeemed. Dickens' Scrooge needed only 
the appropriate family placement with the Cratchltts to become a 
human being through both loving and spending 
One can easily question whether universalizing the Black middle- 
class family Is a reasonable cure for race prejudice In America. One 
could question the possibility of attaining the goal of middle class or 
nuclear family membership. Or one could ask whether such goals, 
even If attainable, are good for every minority person. Leaving those 
Important questions aside, however, it remains clear that such ideals 
of class and family are being used repeatedly to bolster the 
patchwork quilt approach to combatting bigotry in America. 
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So we have gone from the "melting pot" to the "quilt" and we 
appear to believe (In our public pronouncements, and even In some 
public policies like affirmative action) that diversity Is a good thing. 
Religious, ethnic, and racial differences are celebrated so long as we 
can be sure that underlying those differences Is a shared belief In 
family-centered and middle class values. 
The power to erase prejudice of shared middle class values Is 
vividly demonstrated In current International events. Even our 
despised enemies can be made Into friends when they abandon such 
alienating beliefs as communism In favor of consumerism (a.k.a., 
peristroika). Bloomingdale's in Moscow does as much to reduce the 
perceived Russian threat, for the average American, as any ICBM 
reduction could have done. 
And if Americans can subscribe to a brother- and sisterhood, 
however Imperfect, based on family and class aspirations, how 
welcome Into that patchwork quilt are those whose existence appears 
to threaten the family? How well do gay and lesbian people fit Into 
the quilt? If Instances of gay-baiting, gay-bashing, and lack of civil 
rights protections are any indication, gays and lesbians are not 
welcome much. If they hide or deny who they are, they might be 
tolerated, but when they are Identifiable, they have no place. 
Homosexuality In America is widely perceived to be antithetical 
to family values and gay liberation (l.e., gays and lesbians living their 
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whole lives openly and without shame) Is thought to be a declaration 
of war on the family. In a sense, male and female homosexuality, as 
far as they undermine patriarchy, are a threat to the family as It 
exists (at least In people's minds) today. Homosexuality need not be 
Incompatible with family, If family Itself were reconceived. But It Is 
enough to say that, In so far as subscription to family values Is a 
requirement for membership In the American patchwork, gays and 
lesbians as a generalized class are not welcome to be a part of that 
Ideal vision. 
It Is Important to note here how the status of gays and lesbians 
Is different from that of other minorities such as people of Color or 
Jews. I do not mean to Imply that prejudice against all other 
minorities has vanished; that Implication Is easily disproved by dally 
news reports of racist acts and other atrocities. My observation is 
rather that open expression of other kinds of bigotry than homophobia 
has been suppressed to a great degree because It Is generally frowned 
upon. It Isn't all one could desire In anti-racism education, but It 
still Is something that children are growing up today getting the 
message that It Isn't "nice*' to call someone a nigger. 
Such a standard has not yet been set for calling someone a fag. 
During the debate on the Gay Rights Bill In October, 1989, a respected 
Massachusetts state representative, speaking against approval of the 
civil rights legislation, claimed that it should be the right of owner- 
occupants of three-family houses to discriminate against gay people. 
No law should force these homeowners to rent to gays, he observed, if 
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homosexuality were repugnant to them. I am certain that a similar 
argument to exclude African Americans, Catholics, or Interracial 
couples from civil rights protection In housing would not be made In 
1989. Some people might still discriminate In practice, but no one 
would make such an argument In public. 
So "unfashionable" Is the open expression of racism today that 
pollsters cannot obtain accurate Interview data with voters to 
predict accurately the outcome of electoral contests Involving 
African American candidates (Boston 61obe, 11/10/89). Editorial 
opinion on the behavior of Representative Barney Frank does not show 
the same restraint in expressions of homophobia (Boston Globe, 
9/17/89). 
An often used argument among bigots is, "We always knew there 
were queers and lezzle's around, but as long as they didn’t flaunt it, 
nobody bothered them. Today they've gone too far. They want special 
privileges and they're bringing trouble on themselves. They should 
Just keep their sex lives private," The two "spinsters" sharing an 
apartment had only Intemperate gossip to fear In those good old days; 
likewise, the too delicate bachelor uncle. Left out of this nostalgic 
picture, of course, are the many lives ruined by police entrapment, the 
Jobs lost, and the beatings sustained. But above all, the message of 
the bigot using these arguments is, as it was when Black people 
moved out of the shadows, "Know your inferior station and keep it. 
Slink around and pursue your pleasure if you must, but don t let us 
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know about It.” In other words, “You can exist so long as you’re 
Invisible." 
Such an Injunction Is anathema to many gays and lesbians today, 
but, of course, there are still others, perhaps a majority, who remain 
hidden and closeted in part or all of their dally lives, They may be 
open with no one, Intimate with no one. They may be open at home, 
but closeted at work, open to some family members, closed to others, 
and so forth. One wonders at the psychological cost of such a 
repertoire. 
Some well-intentioned gay and lesbian people believe that, to the 
extent that gays and lesbians can be made to look like other 
Americans (I.e., middle-class, family-people), they will be less 
unwelcome In the patchwork. They propose that the most effective 
tactic In combatting homophobia Is propaganda aimed at promoting 
the "gays are like everyone else" message. The most recent example 
of this view is the widely read and controversial book After the Ball; 
How America Will Conquer Its Fear and Hatred Of fays in the 9Q'S 
(Kirk and Madsen, 1989). These authors call for accentuating the 
positive and eliminating the negative (as they see them) In the public 
image of gays and lesbians. They call for "cleaning up the act in such 
ways as eschewing public sex, keeping drag queens out of the 
spotlight, being monogamous, having no more than two alcoholic 
drinks a day, and so on. 
Kirk and Madsen have aroused the legitimate objections of 
those who refuse to live their lives according to conventional 
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expectations. Many of their critics spot not a little internalized self- 
hatred In the proscriptions of After the Ball. But It Is very important 
to recognize the appeal of their argument. There are respected 
theorists outside the bestseller domain who subscribe to the same 
notions. J. Martin Stafford, In "In Defence of Gay Lessons" (1988), 
tries to bolster his argument In favor of the Inclusion of "positive 
Images" of homosexuality In school curricula in England with the 
following: 
To advocate, or even to condone, promiscuity and 
decadence under the alluring banner of liberality and 
emancipation would be not only a wicked and 
calculating imposture on the credulity of the young, 
but a policy pregnant with catastrophic social 
consequences. It would also bring into disrepute 
more temperate proposals which might be 
mistakenly associated with it.... 
However, it is possible to promote images of 
homosexuality which many can accept not - as some 
opponents fear - because they have been seduced into 
moral nihilism, but because their value system is 
flexible enough to accomodate homosexual 
relationships which are seen to share the morally 
significant features of comparable heterosexual 
relationships (16). 
One might argue that at least Stafford enjoins gays to call attention 
to the "morally significant features" of their lives that mimic those 
of heterosexuals. He Is, after all, a moral philosopher, a title neither 
Kirk nor Madsen claims. One wonders, though, what Stafford's moral 
Judgement would be on those behaviors Kirk and Madsen condemn such 
as cross-dressing or Imbibing more than two alcoholic drinks per day. 
In sum, all three battlers against homophobia (or "homohatred" 
as Kirk and Madsen call It) rely on the tactic of trying to conform to 
majorltarlan expectations of behavior and Image. Kirk and Madsen’s 
"Gays are just like everyone else” becomes for Stafford "Gays are just 
like every morally superior one else". Both pronouncements depend on 
promoting patently false notions. Kirk and Madsen don't really mean 
"everyone else" since they don’t allow gay men and lesbians the same 
universe of behaviors that "everyone else” enjoys. Gays must observe 
a "higher” standard for the sake of a propaganda campaign that will 
not allow recognition of non-monogamy, cross-dressing, 
Inappropriate sexual passes, not to mention lying or not acting your 
age. Stafford likewise will not admit the possibility that gays and 
lesbians must be accepted for their humanity, Including their 
corruption, as he might see It, not for their idealized moral 
perfection. None of these theoreticians would ever make the 
argument that only totally conventional or morally perfect 
heterosexual people are worthy of dignity or respect. Why the double 
standard? 
Kirk and Madsen might defend the double standard as a 
neccessary factor In their anti-homophobia campaign. They 
might justify it by allowing that it has no place In rational 
argumentation against anti-gay bigotry and then pointing out 
that theirs is a propaganda effort, not a rational one. They 
write: 
Trying to argue (emphasis mine) people out of 
their homohatred Is, however, founded on a 
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completely false assumption - namely, that 
prejudice Is a belief. But prejudice Is not a 
belief; It's a feeling. Argument exchange 
beliefs, but not feelings. It's not very useful In 
the treatment of homohatred.... [Elven where 
argument seems effective, one rarely, if ever, 
persuades Intellectually: rather the appeal 
succeeds for emotional reasons.... Knocking 
over all the beliefs accomplishes little (136-7). 
Goebbels couldn't have phrased it better. 
I contend that we need more than a propaganda or Image 
campaign to combat homophobia. Though it cannot hurt to reassure 
people that gays and lesbians aren't as different from them as they 
think, any effort that depends on the pretense that gays and lesbians 
are totally conventional or morally superior is bound to fail. The 
paradoxical truth is that gays and lesbians, by definition, are 
different in a fundamental way that stands sexual convention on its 
head and that, on the other hand, they are just as fallible as everyone 
else. Non-gay people must grow to understand and accept that 
paradox. Their beliefs about difference must be challenged at the 
source of those beliefs, their minds. Any attempt to trick people at 
the level of their emotions and have a lasting impact is doomed. Any 
anti-homophobia campaign that depends on "reforming" the "fallen and 
the misguided'' (i.e,, the non-conventional) or re-packaging the gay 
image to deny their existence is either utopian or cynical. 
As an essential strategy for combatting homophobia in our 
society, I call for an educational effort in the schools. I propose an 
intervention that recognizes the importance of both the intellectual 
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and affective domains In forming our notions of difference and that . 
acknowledges the centrality of those notions In motivating our 
behavior. If some people's ideas about homosexuality prevent them 
from accepting homosexuals as their equals, then those Ideas must be 
expressed and dealt with on the inteDectual level; If some people's 
negative feelings about homosexuality keep them from accepting 
homosexuals as their equals, then those feelings must be expressed 
and dealt with on the emotional level. 
Open expression and discussion of Ideas and feelings about 
homosexuality and about gay and lesbian people can change how people 
perceive and act toward gays and lesbians. As a teacher of an 
academic discipline and a moral educator, I believe we academics 
must accept those possibilities or get out of teaching altogether. 
CHAPTER 2 
REVIEW OF THE LITERATURE 
Introduction to the Theoretical Context 
It Is only by understanding what causes homophobia that we can 
develop effective means for lessening It. In this section I will 
examine recent theories about the nature of homophobia and will 
suggest how an understanding of the Kohlberg Stages of Moral 
Development (1984) can enhance our understanding of homophobia. 
Attitudes toward difference are rooted in both the cognitive and 
affective domains; the subtle Interplay of these knowledges and 
feelings result in behavior that can be tolerant or intolerant. 
Teachers, by their practice, can, and usually do, have an impact on 
students’ cognitive and emotional lives. Schools therefore can and do 
Influence students' behavior toward those whom they perceive to be 
different from themselves. The purpose of this section is to suggest 
a theoretical framework from which teachers may be trained to 
develop curriculum and classroom strategies for increasing tolerant 
attitudes and behavior. I will make reference to other kinds of 
difference than sexuality, although homophobia is my primary focus. 
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Theories of Homophobia 
Herek (1985) uses both a sociological and psychological inquiry 
to get at the nature of homophobia itself. He tries to understand why 
some people oppose our society's prevalent model of intolerance 
toward homosexuals while others conform to it. Herek proposes a 
schema, based on his review of previous empirical research, and 
suggests three types of attitude toward lesbians and gay men, 
differentiated by the social or psychological function each attitude 
serves: (a) experiential categorizing social reality based on one's 
past interactions with homosexual persons; (b) defensive, coping 
with one's inner conflicts or anxieties by projecting them onto 
homosexual persons; and (c) symbolic, expressing abstract Ideological 
concepts that are closely linked to one's notion of self and to one's 
social network and reference groups. 
In his discussion of experiential attitudes, Herek points out, 
that "It is necessary ...that those Interactions themselves (rather 
than, for example, Ideological considerations) provide the primary 
basis for the attitude" (8). 
How does one determine, In interacting with a homosexual, 
what part of one's feelings toward that homosexual is coming from 
one's preconceived notions (social, Ideological, etc.) and what part is 
coming from the interaction Itself? The experiential category is too 
narrow, It is not very helpful to delineate such a type of homophobia 
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when It appears to be Inextricably bound up In another form, namely 
the symbolic, 
Herek does observe that direct contact with a homosexual 
person Is more likely to lead to a tolerant attitude (8). His claim that 
attltudinal research supports such a finding Is encouraging to those 
of us who feel the ultimate solution to homophobia is for every gay 
and lesbian person to "come out". But pulling experience out of 
Herek's third category, symbolic, Is not at ail clarifying at the 
theoretical level. 
Experience and the symbolic recasting of that experience are 
almost one. Making sense out of one's experience, fitting it Into one's 
pre-existing notions of truth and one's preconceived Identltiy are a 
constant pursuit in one's life. When a person comes across something 
unfamiliar, be It a new Idea or a stranger, that experience cannot be 
Interpreted outside of one's already established values and notions of 
self. It Is true that the complexity of the recasting and 
Interpretation of one's experience increases with one's intellectual 
development. Herek’s separate categories are, nonetheless, 
Ineffective in conceptualizing these developmental differences. No 
matter how primitive or undifferentiated one's symbolic interpretive 
capacities are, a combination of the experience and the intellectual 
recasting of that experience In the light of one's existing values (no 
matter how simple) still goes on. 
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Herek's second category, defensive homophobia, is less linked 
with the other two than they are to each other, but there are still 
overlaps. This type is the most psychologically rooted. It rests upon 
the notion that those who are less secure about their own gender and 
sexual identities are less tolerant of gays and lesbians. Although we 
might suggest that there is less cognition and more affect in this 
kind of homophobia, it Is hard to draw a line between the two. 
Conscious examination of one's own sexuality requires, by definition, 
some thinking. If Herek wanted to maintain defensive homophobia as 
a pure category, unrelated to experientiai and symbolic, he would 
have to claim that the defensive homophobe's attitudes have only a 
sub-conscious basis. He does not. Rather, he seems to imply that in 
any one instance of homophobia, there might be several types of 
causation, operating to different degrees. 
Herek concedes that his categories can overlap. He ascribes 
this fuzziness to "the complex, overdetermined nature of attitudes 
toward homosexual persons" (12). Despite this concession, however, 
he proceeds to offer strategies for attitudinal change that derive 
from the three different functions of homophobia laid out In his 
model. 
In Herek's second article, a more technical exposition on the 
methodology of measuring and categorizing expressed attitudes 
toward homosexuals, there is an important, final paragraph. He 
writes: 
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Despite the nascent state of research in this area, 
It seems clear that hostility toward lesbians and 
gay men Is motivated by a variety of factors In 
addition to simple fear... For example, one person’s 
negative attitudes may result from a need for 
acceptance by members of a valued social group, 
while a second person may hold similar 
attitudes primarily as a defense against 
unconscious conflicts, and a third person simply 
may be expressing negative social stereotypes, in 
other words, attitudes toward lesbians and gay men 
probably serve different functions for different 
individuals. (49) 
Herek's observation that homophobic attitudes may serve 
different functions for different people Is exactly right. However, 
the three-type soclal/psychologlcal model proposed In his first 
article Is only partially helpful In analyzing how people understand 
homosexuality as a difference and develop an attitude toward it. 
Herek's model conflates thinking and feeling as components of 
attitude in a way that might be confusing to educators seeking to 
eradicate homophobia. On the other hand, If we approach homophobia 
with the notion that the way people think about difference and the 
way they feel about it are different constructs, we may be on a better 
track. I do not want to suggest that there are two different sorts of 
homophobe, the thinking kind and the feeling kind. Indeed, as I argued 
above in pointing out the difficulty of trying to separate experience 
from Interpretation of experience, it would be futile to try to 
distinguish here between affective and intellectual homophobic 
persons. But It can be tremendously helpful to recognize the two 
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threads, within the individual homophobe, of "thinking" and "feeling". 
Since one's attitudes and behaviors are Influenced by the intertwined 
threads of affect and Intellect, we can try to devise a stragegy for 
changing those attitudes and behaviors that pays attention to both 
threads without needing to know exactly how much each thread 
contributes to the whole cloth. 
In short, though I do not find It necessary to divide affective 
homophobia from cognitive homophobia, my strategy for dealing with 
homophobia is Influenced by a differentiated understanding of its 
affective and cognitive components. 
One clue to a better model for understanding homophobia can be 
found in Plasek and Allard's (1985) work. They call for "grounded 
empirical observations of reactions to homosexuality within a model 
of ‘the social construction of reality'" (23). 
After observing the attitudes and reactions of heterosexuals to 
homosexuality, Plasek and Allard conclude that homosexuality is seen 
as a threat along a “continuum of social and psychological distance 
from the heterosexual respondent"(26). The researchers describe 
three demarcations of such distance and threat: first, immediately, as 
an intrusion into the personal space of the individual; second, as a 
consequence to others, i.e., a threat to others; third, as a consequence 
to society and culture. Plasek and Allard warn, however: 
It is appropriate to recognize that respondents, 
because of differences in cognitive style and 
political and social concerns, may not uniformly 
respond to items that fall at different points along 
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the distance continuum. For example, some 
respondents, when presented with Items assessing 
attitudes toward •'society" and "culture", may 
respond simply in terms of more Immediate and 
personal attutudes toward homosexuality. Ideally, 
measurement should be sufficiently flexible to 
allow respondents to cease responding to Items 
when the degree of distance is outside their range 
of knowledge or experience. (26) 
What these authors are describing, though they fall to acknowledge 
the fact, are the differences in their respondents' stages of moral 
development. Adherents to the Kohlberg theory would recognize that 
the Inability of respondents to conceptualize threats to society and 
culture are those who have not moved beyond a certain stage. Clearly, 
such "pre-stage A" respondents would have to think of homosexuality 
In more "immediate and personal" terms. 
The "distance continuum", analyzed at three distance points 
above, Is a crude version of what Kohlberg would describe as Stages 
One and Two, Stage Three, and Stages Four and Five. Moreover, if 
Plasek and Allard had considered the Kohlberg stages, they could have 
made better distinction between their second and third distances, 
where it is difficult to understand how the authors would 
differentiate between "other" and "culture". 
Likewise, Wurzel's (1986) identification of the four basic 
functions of prejudice (homophobia Is not considered) would be helped 
by reference to Kohlberg theory. Wurzel, apparently taking the idea of 
"functional significance" from Allport (1979, 318), describes 
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prejudice as meeting one or more of the following functional criteria, 
utilitarian, self-esteem/protective, value expressive, and cognitive. 
The utilitarian combines Kohlberg Stage 1 and 2 concerns 
(punishment-avoidance and reward-seeking) with Stage 3 concerns 
(group solidarity). Lumping all of these discreet Kohlberg categories 
together Is obfuscating In an attempt to understand and to combat 
prejudice from a developmental perspective. 
The self-esteem/protective function appears to have a 
completely psychological role, "the need to protect the psychological 
Integrity of the self"(20). It relates to what Herek calls defensive 
homophobia and has the same limitations as a category unless It is 
meant to apply only to the subconscious. 
The value expressive function corresponds to Kohlberg Stage 4 
principles of social malntalnance. 
Wurzel's fourth function, the Cognitive, presents a problem 
similar to that posed by Herek's symbolic category. [Both authors 
credit Katz (i960).] Namely, the Intellectual construction of one's 
prejudice, as a part of the construction of one’s world and Its 
categories, Is a crucial part of each of the other three functions. In 
fact, the cognitive or symbolic casting of the world and one’s wordly 
experience Is so much a part of the other psychosocial functions, that 
It makes no sense to call It a separate category. Indeed, as I will try 
to show using Kohlberg, It is much more fruitful to classify all the 
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forms of homophobia by means of their symbolic/cognitive 
dimensions. 
Wurzel and the contributors to Bashers. Baitors. & Bigots are 
asking the right kinds of questions about the nature of prejudice and 
homophobia. With the addition of the Kohlberg Stages of Moral 
Development to their theories, we will have an even better tool for 
understanding the etiology of its various forms. 
Plasek and Allard make a telling observation in their discussion 
about people's willingness to grant civil liberties to gays and 
lesbians: 
The willingness to accord civil liberties to 
homosexuals is not, however, to be confused with a 
generally favorable attitude toward homosexuality. 
Several studies report that for well-educated 
young respondents, favorable attitudes toward civil 
liberties often go hand in hand with repugnance 
toward homosexual activities. (29) 
What could It. have been in the experiences of these "well-educated" 
young people that could account for their willingness to grant the 
rights of citizenship to a minority? And what can account for their 
continuing distaste for the members of that minority? 
I submit that these young people have reached a level of 
cognitive/moral development where they are able to understand the 
notion of society, and even a principle of Individual rights, but that 
their affect hasn't yet caught up with their cognition. Their 
repugnance toward unfamiliar behavior persists. That attitude 
doesn't necessarily bode ill for society: they may, after all, get to 
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know some homosexuals and lose their aversion. On the other hand, 
their distaste may persist, but differences In sexual taste need not 
spell trouble for a population of many differing tastes. 
Regardless of their ultimate comfort with the Idea of 
homosexual activities, the young people In question have taken an 
Important first step In dealing with their homophobia: they have 
reached a stage In their development where, because they understand 
the abstract notion of a society of unacquainted equals, they concede 
basic rights to Individuals who are different In some way from them 
and whom they don't yet know or understand well enough to be 
comfortable with. 
Such a possibility suggests a two-pronged educational strategy 
for combatting homophobia. One goal Is cognitive. It requires a 
deliberate effort to raise the level of a student's moral stage to the 
point where he/she can understand and apply the principle of a 
diverse society with respect for Individual rights. The second goal Is 
affective, It requires the fostering of familiarity or friendship with 
gay and lesbian people. Too often, In schools, the cognitive goal Is 
given short shrift Well-meaning teachers, coaches, and 
administrators think that merely putting different kinds of young 
people together will spontaneously eliminate the problems of 
intolerance. It Is certainly easier to create a diverse student body and 
hope for the best, than It is to confront and combat the roots of 
bigotry in the minds of the students and their families. 
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Notwithstanding the complexity, both the affective and the cognitive 
goals must be pursued simultaneously and can be tackled in the same 
educational setting. 
The reason I suggest that the goal of familiarity and comfort Is 
not by Itself enough relates to my understanding of tolerance and Its 
universal application. In the sphere of racial difference, for example, 
1 have observed a puzzling kind of racism. It Is the attitude of White 
students who have Black friends, often on a sports team, and yet 
continue to display anti-Black sentiment when discussing civil rights 
in general (e.g., affirmative action). The attitude of the White 
students seems to be that their Black friends aren't really BLACK. I 
have heard exactly that sentiment expressed on occasion. What they 
mean is that their Black friends aren't like "those people", unfamiliar 
Blacks from outside their immediate social circle. 
These racist White students are not able to generalize human 
qualities and aspirations to those Black outsiders with whom they are 
unfamiliar. The primary obstacle to that generalization Is a 
difference in skin color that these students have been led to believe, 
through many causes, is a sign of permanent "otherness". The 
perversity of this inability to ascribe human equality to the 
unfamiliar Black goes so deep that the White students have even said 
of a Black friend, "Oh he's really White." 
In this White racist universe, one generalizes to one's self: I 
like him, so he must be more like me than he is like those unknown 
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blacks out there. One Is unable to generalize away from one's self: I 
can like him, though he’s unlike me; therefore I might be able to like 
some of those unknown Blacks too. One sees one’s Black friend as the 
exception to the racist stereotypes to which one generally subscribes. 
Unfortunately, the focus of high school athletics and sports In general 
Is more on competition and winning than on building human 
understanding, The deliberate and deep Interventions needed to 
undermine racist assumptions are rarely undertaken by coaches or 
other extra-curricular adult leaders, though a great opportunity may 
exist to do so. 
This failure Illustrates why an affective goal of encouraging 
"familiarity and comfort" with people who are different Is not enough. 
Without a minimum of cognitive/moral development, educators are 
forced to operate at the level of the students’ concrete universe. We 
can bring disparate students to cooperate only within a social circle 
of familiar faces. We can encourage majority and minority students 
to get along for a time. But without fostering an understanding of the 
abstract idea of human equality, our victory over Intolerance is 
fleeting. 
Even If we can be assured that our graduating students are 
capable of tolerating a familiar kind of difference, like the Black- 
White one (even to the point of not making racist assumptions about 
an unfamiliar Black person), what hope do we have that they will deal 
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humanely with other kinds of difference with which they have had no 
experience? 
Real hope for combatting bigotry In all its forms rests more 
with helping students progress to a level of understanding of human 
equality than with merely making individuals more familiar and 
comfortable with each other. That Is not to Imply that the latter Is 
not helpful In achieving the first goal. In fact, getting students 
through some of the earlier stages of moral development requires the 
creation of a sense of familiarity with "others”. 
Moreover, though moral development Is a cognitive process, It 
does not occur In an affect-free vacuum. It Is In the world of one's 
experience that this development takes place. And as our work In the 
Cluster School showed (see below), there Is a real difference between 
moral development via abstract and hypothetical moral dilemma 
discussion and moral development within the context of passionately 
Immediate school governance decision-making. Finally, not the least 
Important factor In promoting moral stage change is emotional 
support for the rigors of cognitive dissonance. Such support must be 
deliberately planned and provided. 
Still, the primary focus of moral educators who want to attack 
the problem of bigotry must be cognitive moral stage change. Such 
change Is Irreversible and a necessary (though not exclusive) 
requirement for consistent moral behavior. To give our students the 
permanent gift of being able to see the world as a community of 
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equals Is the best we can do to promote a more just world. Allport 
expressed a similar vision: 
The primacy of the family does not mean, of 
course that school, church, and state should 
cease practicing or teaching the principles 
of democratic living. Together, their Influence may 
establish at least a secondary model for the child 
to follow. If they succeed In making him question 
his system of values, the chances for a maturer 
resolution of the conflict are greater than If such 
questioning never takes place. (296) 
Without, egalitarian principles In the next generation's 
cognitive arsenal, there is little hope of reaching that goal. Of course, 
attention must also be paid to the ego development of students, for, 
without a strong and stable emotional sense of self, moral behavior 
might well be lacking, though moral Judgement be found Intact. Even 
the most convinced Kohlberglan will concede that motivation to 
action has more components than ethical judgment. Moral judgment 
asks consideration of what one "ought" to do and leaves off 
considering what one "would" do in a moral dilemma. There is at least 
more likelihood, though, of consistent higher-level behavior when 
there is a solid base of ethical principle from which one might be 
spurred to act. 
The following sections examine each of the Kohlberg stages of 
moral development and consider their Implications for understanding 
and addressing homophobia, 
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Ifafi-KMterq Stages and Attitudes Toward Difference 
How might Individuals at each of the Five Stages of Moral 
Development In the Kohlberg Model think about difference, especially 
homosexuality ? 
At the pre-conventlonal stages (Stages I & II), a child is not 
unaware of cultural rules and the labels "good-bad" and "right- 
wrong". The child is, however, not able to conceive of any logical or 
ethical system underlying these labels other than the problem of the 
physical or material consequences to himself for complying or not 
complying with these rules. 
At Stage I the child is in a punishment avoidance mode. He or 
she knows that there are negative consequences meted out by an 
"authority" (e.g., a parent), if rules are broken. The child defers to the 
physical power of the authority, not to the ethical power of the rules 
the authority enforces. If the authority expresses a fear or hatred for 
a minority group and warns a child to stay away from "them", the 
child is likely to heed the warning and mimic the hatred and fear. 
There is no need at this stage to convince the child of the Inherent 
Inferiority of the despised group. All he or she needs to know Is that 
the "other" must be shunned to stay on the good side of the familiar 
authority figure. How often have we heard a child utter a slur, "You 
nigger!" or "You fag!" without any notion of the meaning of the term 
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except that It labels the one he/she Is angry with as "other" in a way 
that Is approved by his/her parent (or teacher, for that matter). 
The Stage II Individual, like the one at Stage I, Is concerned 
with the physical consequences of his/her behavior. This person has 
progressed, though, from an Intimidated fear of punishment to a 
marketplace mentality and understands that his/her material needs 
may be systematically met If he/she conforms to certain rules and 
expectations. This Is the "you scratch my back and I’ll scratch yours" 
stage, One judges the goodness of an action by what the likely benefit 
to him/her will be. The stage subsumes the egocentric materialism 
of Stage I, but adds to It the notions of Instrumentalism and 
reciprocity. The person sees him/herself as a moral agent In the 
limited sense of deeming the correct act to be that which meets 
his/her material needs; one also projects the same system onto 
others - the right thing for them Is to behave in a way that will get 
them what they want. 
Because the Stage II Individual Is concerned with the 
reliability of a materialistic marketplace, I believe he/she Is 
suspicious and fearful of agents who appear to be different from 
him/her. He/she Is most comfortable with those who can be readily 
assumed to be operating from the same moral framework as he/she Is. 
These are the dependable merchants. A person at Stage II Is still very 
much In a "surface" world of material rewards and obvious 
Instrumental morality; so he/she Is fearful of dealing with those 
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whose surface details are unlike his/her own. Others are not seen as 
operating on a set of absract moral principles which might lie 
beneath their exterior likeness or unllkeness to oneself. In short, 
anyone labelled "different" or visibly different Is not seen as one to 
be negotiated with for a Stage II thinker In his/her concrete world. 
There Is no reliable "quid pro quo" to be had from someone who, you 
have been taught, Is "not one of us". You never know what makes 
"them" tick. In fact the circumscribed world of a Stage I or II thinker 
would be a much safer and predictable place if there were no "therrfs 
In It. 
At the Conventional Stages (III & IV), there may be similar 
kinds of behavior (i.e., condemning or shunning the "different") to 
those of the first two stages, but the reasoning behind the behavior Is 
different. No longer paramount are the material consequences 
(punishment or reward) to the Individual; rather the conventional 
thinker Is able to consider the Idea of his/her membership in a larger 
unit, One doesn't merely conform to rules out of fear or expectation 
of material reward; one subscribes to them with a sense of 
belonging to a group larger than one's self. At these stages, one 
develops a sense of loyalty for Its own sake. 
The world of the Stage III thinker Is governed by the principle 
of being accepted by the clan. It Is a "good boy/nice girl orientation 
and its arena Is the community of the known. One’s intentions are 
central and one seeks the approval of those with whom one comes into 
31 
direct contact In one's dally life. It Is very easy to see why someone 
at this stage of moral development would have little use for anyone 
outside his/ her Immediate circle or set of circles - family, gang, 
team, etc. One behaves fairly toward another by virtue of common 
membership In the circle, not because of an abstract principle of 
basic human worth. 
To be sure, anything or anyone that is perceived as a threat to 
the circle is to be shunned or even persecuted. Whatever list of 
aliens is one’s clan heritage can easily become one’s own phobic 
registry. For the Stage III thinker to question such a heritage 
undermines the basic principle of his moral universe, loyalty to and 
acceptance by the clan. 
The world of the Stage IV moral thinker moves beyond the 
setting of the familiar. That is, it moves beyond a circle of known 
operators to a larger "society" of relative strangers. But, most 
importantly, a central conservative principle is maintained at Stage 
IV: that the individual is still primarily concerned with maintaining 
a given social order. You may not be familiar with all the players "out 
there", but you assure yourself that a common principle is shared 
among all members. That principle is to maintain the given order for 
its own sake. One always defers to the authority of law, the purpose 
of which is a familiar "order". 
A Stage IV thinker can tolerate differences among the 
members of a society and can subscribe to a system of -blind" Justice. 
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The existence of differences or competing claims do not of 
themselves constitute a threat to the social order. But the principle 
behind the Justice system Is that It maintains the social order, not 
that It serve other, more abstract principles, such as equality of 
persons, for example. Laws must, by virtue of their very existence, 
be the primary consideration. 
Any difference which challenges the primacy of the existing 
social order would of course be Inadmissible In a Stage IV universe. 
It Is not difficult to see how the commonly held beliefs about 
homosexuality In our culture would rule It out as an ,,acceptable,, 
difference. Most people see propagation and the maintenance of 
"traditional families" as requirements for the society's continuance. 
This view Is logical for those who think gay and lesbian families are 
antithetical to social conservation. 
Beyond the secular sphere, those who bring a Stage IV 
perspective to their religious convictions would be opposed to 
sacrificing their commitment to the existing tenets of their church to 
accommodate gay and lesbian members. It Is clear to religious 
conservatives that to change the "rules" of the traditional church 
would change the church Itself, because they see the rules as 
synonymous with the church, Though they might make reference to 
principles underlying those rules, they are oblivious to the logic of 
any conclusions drawn from those principles other than the officially 
sanctioned ones, The reason for this moral tunnel vision Is precisely 
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that, at Stage IV, it is the "given (even in the Scriptural sense) rule” 
rather than a more universal underlying principle that is paramount. 
The post conventional stages (Stage V & Stage VI) allow for the 
understanding that there are very important sustaining principles 
which exist before the creation of laws. At Stage V, a person would 
emphasize the centrality of social contracts designed to provide the 
greatest good to the greatest number. He/she would understand that 
laws are mutable and ought to be changed to correct injustice. Since 
bias toward any individual under the law is a violation of a Stage V 
notion of fairness, one can easily see a Stage V thinker struggling to 
perfect the legal canon of his/her nation, state, or world. One can 
also see that, because he/she understands the complexity of the 
principles underlying the laws, the equality of human rights, for 
instance, the Stage V thinker must suffer frequent conflict over the 
failure of humanly created laws to sustain his/her moral principles. 
The area of minority rights is rife with the potential for such 
conflict. 
Though the Stage V thinker might agonize over legal questions 
regarding minorities (e.g., affirmative action), he/she has no trouble 
understanding the unique worth of individuals. At least at the 
cognitive level, •'difference" does not upset a person at this stage. 
He/she could vote for decriminalization of certain drugs or for gay 
rights, even if he/she condemned addicts or was revolted by 
homosexuals. Such a person is loyal to the concept of a "patchwork" 
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polity, made up of many Individuals and groups who strive to resolve 
competing claims under a system of agreed upon laws. 
Stage VI thinking, though its habitual practitioners are as rare 
as Gandhi and Martin Luther King, Is still descrlbable. Moral 
judgement at this stage Is governed entirely by abstract principles of 
Justice. The underlying bases of a democratic society’s laws are seen 
to supercede the laws themselves. If a law appears to violate one of 
these principles, It Is the moral obligation of the Individual to break 
the law. One need not lay out a complete blueprint of the categorical 
Imperative to understand the Implications of a Stage VI perspective 
for an Issue like human differences. 
Let us take as a given only that at this stage an Individual 
human being Is seen as an end in him/herself and not as a means to 
any other end than that human life. A Stage VI thinker, therefore, 
would not be dismayed by the Idea of difference. In fact, this person 
would be buoyed by it. Difference Is a reminder that Individuals are 
to be taken solely for their a priori Intrinsic worth. One would not be 
swayed to judge others by any conventional standard of familiarity or 
conformity. Homosexual persons would be judged by the same 
standard that applied to heterosexual persons: their sexual behavior 
would be outside the moral realm entirely, as would variations of 
heterosexual erotic behavior, unless their acts involved the abuse of 
others, that is, using another as a means. 
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Stages and Non-Discrimination 
In the preceding section each of the six stages has been 
examined for Its analytical potential as a means of understanding how 
people construe difference - or, more directly, how bigotry can be 
explained at each of the first four stages and tolerance can be 
understood in the last two. It is Important to point out, however, 
especially for those planning strategies of moral suasion, that a case 
for non-discrimination can be made at everyone of the stages as 
well. Consider the following paradigm: 
Stage Reasons for Non-Discrimination 
1 - you’ll be punished if you 
discriminate 
2 - you won't get what you want if 
you discriminate 
- they might discriminate against you 






- people you know don’t approve 
of discrimination 
- you don't discriminate against 
those In your group 
- discrimination Is against the 
law 
- discrimination Is a threat to social 
order 
- discrimination violates 
constitutional/human 
rights 
- discrimination contradicts 
philosophical dictates of 
human worth 
Stage Change 
The preceding examination of the expected cognitive 
perspectives on gays and lesbians for each of the six stages of moral 
development can be very helpful. First, understanding these 
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perspectives helps resolve the confusion mentioned by Plasek and 
Allard over what respondents mean when they refer to the societal 
consequences of homosexuality. We can understand, by using the 
Kohlberg model, that people at different stages of moral development 
can have very different notions of what a society is. 
Second, using the Kohlberg perspective helps us untangle the 
mesh of symbolic and experiential homophobia described by Herek. 
Kohlberg’s theory of moral Judgment allows us to consider the 
cognitive strain of homophobia separately and to understand Its 
elements. We can now go on to consider Kohlberg's theory of moral 
stage change and, In that context, take up the Issue of how 
educational experience can Influence growth In attitude toward 
difference. 
Kohlberg, like Piaget before him, claims that Individuals move 
from one stage to the next higher stage Irreversibly and universally, 
though of course they can remain stuck In the sequence. The cause of 
this movement Is the disequilibrium brought about by the inadequacy 
of one's current stage to explain or resolve the universe of the 
Individual’s experience. In other words, there Is a contradiction 
between the Individual’s moral mindset and current circumstances 
which causes the person to re-examine his/her point of view and 
search for a ’’higher", more adequate, stage at which resolution can 
occur. The circumstances that provoke such disequilibrium can be 
created in a school through discussion of hypothetical moral 
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dilemmas or grappling with real-life Issues of school governance and 
fairness. Outside of classrooms, life's experiences, Interactions, and 
readings are a natural spur. In either setting, the Interplay between 
experience and the cognitive construction of that experience result In 
moral judgment formation and, possibly, growth. 
Moral Atmosphere 
Since homophobia Is to some degree a cognitive judgment and is 
also an affective response, any educator who wants to do something 
In a school to reduce homophobia must pay attention to both 
components. A strategy can be devised that addresses both cognitive 
growth and affective needs. Ideally, such a strategy would call for 
the establishment of "Just Community Schools” along the lines of the 
Cluster School, founded by Kohlberg and others, Including this author, 
at Cambridge Rlndge & Latin School In 1974. Such an undertaking 
would have few volunteers and less funding potential. However, the 
experience we had at the Cluster School, especially In dealing with 
issues of race, gender, and class, gives me hope that some of what 
five teachers did in a program of 75 students can be duplicated in 
high school classrooms of smaller numbers. 
Another of Kohlberg's theoretical constructs should be explored 
before we suggest specific strategies for reducing homophobia in 
schools. That is the notion of the moral atmosphere of the classroom 
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or school (Power, 1987). Briefly, this construct Is a representation of 
the collective perception of the "moral environment" of the group. It 
Is not the sum of the Individual moral stages of the members of the 
group; It Is rather a kind of moral preamble that Is articulated on 
behalf of the group and by Its members and to which commitment Is 
asked. It Is not necessary that every member of the group have the 
same Interpretation of the labels and descriptions found In the 
preamble . In fact, If they did, they would all be at the same moral 
stage. It Is Important only that the group share a commitment to the 
labels, however each member Interprets them and for whatever 
motive they are shared. 
For example, In the Cluster School Program, our espoused goals 
Included democracy, fairness, and diversity. These elements were 
partly a creation of the founding parents and teachers, to be sure, but 
there was no trouble getting most members of the student group to 
adopt these buzzwords from the start. The teachers understood that 
students were at different stages of understanding these three 
concepts and at different levels of commitment to them, however 
they might have understood them. What was Important, though, was 
to ascribe characteristics to the program that would be consistent 
with higher stage principles. 
Our goal was to stimulate growth to the highest moral stage 
possible. We knew that we could not command or cajole stage change, 
but we also recognized the importance of articulating common group 
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values and reinforcing student-initiated communitarian sentiments 
to the coherence of the group, if such principles were the espoused 
goals of the program, we had to encourage and applaud instances of 
student democracy, fairness, and diversity as well as demand them 
and applaud them among the staff. It would have been absurd to sing 
the praises of obedience to teacher authority or to promote elitism 
and exclusivity if our interest was to provoke the highest stages of 
moral thinking, since those characteristics of a school are 
antithetical to high-stage thinking, 
So It happened, in the Cluster School, that over time, a moral 
atmosphere labelled "democratic, fair, and diverse" prevailed. Since a 
powerful group of student leaders were at Stage III, a majority of 
students would have described these terms at a Stage III level. That 
is, they would have defined democracy, fairness, and diversity in 
terms of "belonging" to the group and "caring" about it, rather than 
ascribing higher notions of equality or Justice to the school. Students 
who had not yet reached Stage III would have had trouble with the 
belonging and the caring, yet were encouraged to do both. 
The moral atmosphere set a tone, in this case a participatory, 
caring, and inclusive one, for the school. In this way, the Stage III 
moral atmosphere of the Cluster School Program, as it was perceived 
by the students, became a supportive emotional environment for the 
conflict of governance and the disequilibrium of cognitive conflict. 
This is no small factor in making it possible for growth to occur, for 
It speaks to the affective requirements of attltudlnal and behavioral 
change. 
It must be said here that the Impact of the Cluster School 
experience was not limited to students. The teaching and counselling 
staff, as well as Kohlberg and his graduate students, were profoundly 
Influenced by the democratic model of decision-making and conflict- 
resolution. In our staff meetings and In our dally participation In the 
school, we too struggled with the "moral dilemmas" with which our 
students wrestled. Especially potent for us was the tug-o-war 
between expedience and fairness, between our usual role of 
benevolent authority and the new requirements of democratic power- 
sharing, We had to build faith In the educative value of democracy 
beyond our stated belief In Its Intrinsic civic value. And we had to 
restore our trust In our students and In each other as valuable 
members of a community. This arduous process took a long time and 
forced us, as adults, to re-examine some of our most Important 
beliefs. I know most of us were transformed as teachers and as 
citizens as well. 
This staff experience convinces me that moral development 
programs In the schools can have a lasting Impact on teachers, even If 
their students are seen to be the targeted beneficiaries. This 
knowledge encourages me to begin an anti-homophobia education 
program with staff development workshops. The Cluster School 
experience also suggests that such workshops be designed with a 
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theoretical understanding of human development as It relates to 
bigotry, 
Sexism and Homophobia 
The Kohlberg theory does not speak directly to the Issue of 
sexism any more than It does to homophobia. But, as I hope this 
chapter has shown, there Is much to be learned from an examination 
of the correspondences between the Moral Stages and attitudes 
toward various kinds of difference. Although It Is not my purpose 
here to mount a sustained analysis of sexism or to propose a specific 
stage theory of sexism, I believe It Is important to examine a 
possible link between sexism and homophobia in light of the Kohlberg 
model. Essentially, 1 am concerned with the sexism of those In 
Kohlberg's "conventional" stages and how it relates to homophobia, 
though I am also interested in the relationship between sexism and 
the affective domain, described as defensive homophobia by Herek 
(1984) and protective prejudice by Wurzel (1986). 
Jean Baker Miller (1976) writes of how we come to have the 
attitudes we do about sexual difference: 
It is true that the very ways we find to 
conceptualize experience are in large measure 
given to us by the culture In which we learn "how to 
think and feel", or even learn what thinking and 
feeling are. But people are also continually 
straining against the boundaries of their culture - 
against the limiting categories given by that 
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culture - and seeking the means to understand and 
to express the many experiences for which it does 
not suffice. This Is true for all people. (112) 
What Baker Miller Is describing is clearly the developmental 
struggle, fraught with cognitive dissonance, of a person making the 
transition from conventional to post-conventional moral thinking. 
This struggle occurs In passing from one mode of thinking to another. 
The actual substance of the thinking, rather than just Its mode, Is the 
subject of sexual difference, Baker Miller's chief concern. As she 
makes very clear throughout, this developmental struggle, because it 
necessarily Involves a psychological cornerstone of our identities, 
our gender, Is one of the most passionate struggles of our lives. 
What kinds of experiences are likely to trigger such a 
developmental conflict within us? Because our conventional social 
vision Includes clear distinctions between sex roles and behaviors 
which we have labelled "masculine" and those called "feminine", any 
concept or behavior that disrupts our conventional expectations is 
likely to provoke discomfort or even arouse hostility. The latter is 
especially likely In those who think they benefit from the 
malntalnance of the distinctions. One assumes that the most 
threatened are the domlnators, men. However, there are also 
members of the oppressed group, women, who have so internalized the 
values by which they are oppressed that they too would feel 
threatened by anyone who challenged those values. There are surely 
women who so define themselves In their caring for and being 
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subservient to men that they would be hostile toward any suggestion 
that such a role Is not their "natural" one. 
The conventional attitude Is that whatever is traditional is 
therefore "natural". A conventional thinker would not accept the 
notion that a woman sacrifices a significant part of her authentic 
"nature" by assuming the limited role of care-taker and nurturer. To 
the conventional mind, the suggestion that women are not by "nature" 
subservient Is as appalling as the suggestion that a man’s gender does 
not entitle him to dominance nor excuse him from nurturing. 
Baker Miller observes: 
[W]hen women begin to move out of their 
restricted place, they threaten men in a very 
profound sense with the need to re-integrate many 
of the essentials of human development — the 
essentials that women have been carrying for the 
total society. Those things have been warded off 
and become doubly fearful because they look as if 
they will entrap men In "emotions", weakness, 
sexuality, vulnerability, helplessness, the need for 
care, and other unsolved areas. 020) 
Men fear women who challenge the conventions of gender, who 
upset their notions of the non-interchangeability of male and female. 
A man who thinks he has left vulnerability behind In childhood does 
not want to share it with a woman who, he thinks, should have learned 
that it is her exclusive baggage from childhood on. 
1 would extend Baker Miller's concept to homosexuals who also 
"move out of their restricted place", the shame-filled confines of "the 
closet". Convention-bound men and women fear gay men and lesbians, 
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who contradict their notions of appropriate love objects, The woman 
who claims to have found fulfillment In the love of another woman 
dares to imply that a man is not necessary to a woman's intimate 
communion with another human being. The man who finds spousal 
union with another man confounds the notion that couples must be 
"hetero", one partner of each biological type, in order to be "natural". 
"God made Adam and Eve, not Adam and Steve" is an often heard 
refrain on talk-shows, bastions of conventional thought, 
In fact, the common question posed to homosexual couples, 
"Which one of you is the husband?" is not a question about the 
physical details of love-making. Those who ask it are certainly not 
scientifically or pruriently interested in anatomical specifics. 
Rather, their question is a demonstration of conventional assumptions 
about dominance and power. The idea that two men or two women can 
find a spouse of the same gender suggests that characteristics and 
behaviors which our society labels as "male" and "female" can be 
shared between two lovers of the same gender. This arrangement 
implies that there might be a similar sharing, in the heterosexual 
community, of previously rigidly construed "masculine" and "feminine 
traits. 
The idea that power rather than biology is the underlying 
concern in labelling sexuality is underscored in an analysis of the 
sexual behavior of Incarcerated men. Homosexual acts performed 
between otherwise heterosexual men in prison are sometimes called 
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"situational homosexuality". Perhaps their physical activities 
resemble those performed by consenting homosexuals, but they should 
not be interpreted In the same way. They are rather the exercise of 
power by one Individual over another In the pursuit of physical 
pleasure. The possibility that he might himself be latently 
homosexual does not affect the perceived sexuality of the dominant 
man. He Is seen merely to be re-creating with an available weak or 
submissive partner, the prototype of the heterosexual powerplay 
(Abbott, 1981). His actions do not upset conventional Ideas of sexual 
coupling as an exercise In male dominance. He is not labelled a 
"faggot". If there is homophobia in the prison, it may be directed at 
the submissive partner, who might be called a "faggot" because he is 
weaker or possibly a suspected homosexual. In other words, 
dominance excuses the activity that submissiveness does not excuse. 
That double standard has Its roots In sexism. 
The gay community itself Is not Immune to this kind of sexist 
homophobia, Witness the scorn often expressed by gay people (whose 
sexism is conventional even If their erotic behavior is not) toward 
gay men whose behavior is considered effeminate. "He's such a 
queen!" Is rarely meant as a compliment. It means, "He's too blatantly 
homosexual!" and it shows how even homosexuals themselves conflate 
the meanings of "homosexual" and "feminine". On the other hand, It 
would be comforting to the gay community to think that the 
exaggerated masculinity of the Castro or Christopher Street clone is 
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meant to undercut the seriousness of the "macho" pose, but I fear that 
for most It Is not Intended as parody. Indeed, the mimicking of sexist 
models In homosexual relationships can be a crippling problem for gay 
couples. Some gay and lesbian social critics urge their homosexual 
comrades to eschew the labels and formulas of straight marriage, 
hoping, among other goals, to avoid the Inherent dominance pattern of 
that Institution. 
In the end, however, regardless of how conventionally sexist 
individual gay people might be, one can readily see the threat that gay 
and lesbian coupling poses to conventional notions of sexuality. The 
Idea that two people can bring to their Intimate relationship an 
assortment of attitudes and behaviors that are not pre-determlned 
solely on the basis of gender leads to possibly revolutionary 
conclusions, The central one Is that, though there are, In most cases, 
Identifiable biological differences between men and women, the 
physical realm Is both the beginning and end of the usefulness of the 
terms "male" and "female". In fact, it can be argued that gender 
difference, outside the physical domain, Is entirely culturally 
constructed (Scott, 1986). One could claim that, without the 
powerful conditioning of culture, boys and girls would grow up to be 
nearly identical beings and that differences in musculature or 
reproductive capacity would, In the last years of the Twentieth 
Century, almost lose their significance. 
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It Is Interesting to note the objections by the Catholic church 
to homosexuality In the light of these challenges posed to 
conventional notions of gender, The latest position of the church is 
that It Is not so much the homosexual orientation that Is wrong, 
though It Is Intrinsically so, but even more the practice of 
homosexual acts that Is sinful: 
Although the particular inclination of the 
homosexual person Is not a sin, it is a more or less 
strong tendency ordered toward an Intrinsic moral 
evil.... 
(From the Tetter to the Bishops of the 
Catholic Church on the Pastoral Care of 
Homosexual Persons", 1986) 
This distinction can be seen slmpllstically to mean that 
thoughts are not as dangerous as acts or that lust is not as bad as 
fornication. Let theologians puzzle over those interpretations. What 
should be apparent to us, In an analysis of sexism and homophobia, 
however, is that the church Is more disturbed by a practice that 
undermines the "natural and unchanging" differences between gender 
roles than it Is bothered by an Individual's unexpressed erotic 
attraction. Indeed the consequences to the church, If It were to 
sanction homosexuality, would go beyond the incidental 
"embarrassment" of acknowledging certain numbers of gay priests and 
lesbian nuns. First, it would call Into question the subjugation of 
women In the multiple-child family, which sustains the church, and 
In which women have no power over their own bodies. Then, It would 
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challenge the hierarchy of the church Itself, within which women are 
powerless. 
In the secular world, conventional thinkers rationalize 
homosexuality In order to avoid the Ideological confrontation that 
might sabotage their comfortable Ideas about sexuality In general. 
The gay man Is assumed to want to be a woman and the lesbian to 
want to be a man. Those gays and lesbians who appear to corroborate 
those assumptions, the drag queen and the bull dyke, are often 
accepted as entertaining stereotypes of homosexuality. Though one 
might not care to have one for a friend, one can be amused by their 
"freakish" confirmation of one's preconceptions. But the 
entertainment doesn't last forever. As the hilarity subsides, these 
brave men and women who dare to express their homosexual 
Identities In a "gender-bending" stance, provoke a deep and disturbing 
question In the heterosexual mind, namely, "What exactly does It mean 
to be a man or a woman and what part of my repressed nature Is 
embodied In this parody?" 
Those gays and lesbians who contradict conventional 
expectations of "effeminacy" or "mannishness", those who appear to 
be "normal", may experience a more direct response when they 
acknowledge their homosexuality. It Is more difficult for the 
"straight" man or woman to distance himself or herself from the 
Issue of gender definition, when faced with someone seemingly like 
him- or her-self. At the extreme, the violence of gay-bashing 
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bespeaks the heterosexual's awful fear of confronting the gender 
terms by which he defines himself. But one doesn’t have to consider 
only the extreme example. The ’’discomfort’’ expressed by many 
heterosexuals at the prospect of being around gay people surely 
doesn't spring from a rational fear of being sexually assaulted. Or, to 
put It less drastically, why would a heterosexual find It so 
disconcerting to be sexually appraised by someone of his or her own 
gender. The position of being so looked over by someone of the 
opposite gender is not unknown in their experience (one assumes). 
Most heterosexual people are not afraid they might be latent or 
suppressed homosexuals. Conventional heterosexual people are 
reluctant to question their own sexuality for subtler reasons. They 
don't want to examine the complexity and ambiguity of their own 
sexual natures because there is too much riding on their pre¬ 
conceived notions of what it means to be a man or a woman. Those 
notions are firmly grounded In the dominance of men and the 
subjugation of women. Suzanne Pharr (1988) writes: 
A lesbian Is perceived as a threat to the nucle¬ 
ar family, to male dominance and control, to the 
very heart of sexism. 
Say men are perceived also as a threat to 
male dominance and control. (18) 
The attitude toward gays and lesbians of those people at the 
conventional stages of moral development has its roots in 
conventional sexism. 
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As her title homophobia: A Weapon of Sexism implies and the 
emphasis of her book proves, Pharr concentrates on homophobia as a 
tool in the attempted degradation of feminists: 
[A]s long as the word lesbian can strike fear in 
any woman's heart, then work on behalf of women 
can be stopped. (26) 
She understands that the two kinds of bigotry are related and 
demands that they be fought simultaneously. But she also seems to be 
aware, though she does not make It the focus of her book, that it Is 
sexism that is really at the root of homophobia, and not the other 
way around, for she states emphatically: 
[Wjithout the existence of sexism, there would 
be no homophobia. (26; emphasis hers). 
I contend that, though one might find both prejudices at the earlier 
moral stages, an Individual couidbz homophobic without being 
sexist at the preconventlonal levels of moral reasoning. Of course 
ambient sexism would still have to prevail and help set the attitudes 
of those who matter to a preconventlonal homophobic thinker: those in 
authority. I also believe, and I think Pharr would agree, that there can 
be sexism without homophobia; that is, sexism as a concept does not 
require homophobia as a cause. Nor does the practice of sexism 
require homophobia. There are other weapons in the sexist arsenal as 
well. 
In any case, to move beyond both homophobia and sexism at 




A search of the literature reveals how little empirical research has 
been done on the effects of anti-homophobia education. James T. Sears 
(1988), in an assessment of attitudes of guidance counsellors in the 
American South toward working with homosexual students, refers to 
Greenberg (1975), Dearth and Cassell (1976), Taylor (1982), and Goldberg 
(1982) as examples of studies which report on "the positive impact which 
seminars ... have had on reducing negative attitudes and feelings about 
homosexuality" (25). Sears' study itself does not involve staff training. 
Goldberg's study examined the effects on undergraduate students' 
attitudes of three kinds of audio-visual material: a film dealing with 
prejudice, but not anti-gay prejudice, a film of clergymen discussing sexual 
variance, particularly homosexuality, and two films in which couples were 
engaged in explicitly homosexual activity. The researcher found that only 
the groups who watched the clergy discussion showed a decrease in 
prejudice toward gays and that difference was only significant for a short 
time (less than five weeks); on the other hand, the groups shown the explicit 
films showed a short-term increase in intolerance. It is not clear on what 
theoretical basis explicitly sexual films were thought to be a possible 
palliative for homophobia. 
The Greenberg research, involving a sample of eleventh and twelfth- 
graders from Buffalo, New York, examined these students' acceptance of and 
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faith In "others" before and after exposure to a unit on homosexuality given 
in a health class, There was no difference observed in the measurements of 
acceptance of or faith in others, though, curiously, since "others" was an 
Inclusive term and did not single out homosexual people, it Is not clear why 
such a measurement was made, Greenberg’s treatment Included two guest 
speakers, an endocrinologist and the captain of the city vice squad. The only 
contact with gay/lesbian people the students had was by way of an audio 
tape recording presenting the views of two male homosexuals, Under such 
conditions, one might have predicted an increase in homophobia. 
The only encouragement in Greenberg comes from his interpretation 
of open-ended written student responses as "somewhat more open" (398). 
Dearth and Cassell and, six years later, Taylor use the same 
Instrument, an 18-item attitude inventory with a Likert-type scale, to 
measure university students’ attitudes toward human sexuality before and 
after attending a course on that subject. It is worth noting that only one 
Item on the inventory is intended to assess attitude toward homosexuality 
and that the phrasing of that item was ambiguous at best. Subjects were 
asked to rate their degree of agreement with the statement, "Homosexuality 
is more a sexual preference than a sexual deviation." It must be pointed out 
that the word "preference" can be quite misleading in contrast with 
"orientation", because of the issue of volition. Furthermore, it is clearly 
possible for a subject to agree that homosexuality is more a choice than a 
deviation and still find it an appalling choice. 
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Dearth and Cassell s data show that over half of the subjects agreed 
with the statement about homosexuality to begin with and that any 
movement was toward stronger agreement. They point out that a major 
Influence on attitude change "may be" In the course experience, since 
students wrote In an evaluation that they had In a class session "their first 
In-depth opportunity to discuss the subject and be exposed to Individuals 
and Information about homosexuality" (598). 
We are given apparently similar results In Taylor's study, though the 
reason for attitude change Is urged as a topic for further research. Lest we 
attach too many expectations to brief Inclusion of Issues of homosexuality 
In general sexuality courses, we should note that In open-ended Interviews 
following the course, most students Indicated that they had not changed 
their attitudes toward "perverts" (128). There Is no attempt mentioned of 
an effort to determine who qualifies for that title in these students' 
estimation. 
We must acknowledge the scarcity of encouraging empirical research 
on homophobia reduction programs among secondary and college students, 
not to mention among educators. Only Harro (1986) speaks directly to the 
efficacy of anti-homophobia education programs with adult professionals. 
The Anti-Oppression Model 
The "anti-oppression model" seeks ",.. to change attitudes and 
behaviors so they are more congruent with our democratic Ideals 
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(35). But Harro is not clear about how to achieve this congruence. 
She cites some developmental theorists like Kegen (38) and Includes 
Kohlberg in her bibliography, but her workshop model is not 
consistent with applied Kohlberglan theory. 
I do not quarrel with Kegen's characterization of the cognitive 
dissonance of moral stage change as "defending, surrendering, and 
reintegration". But I do have trouble with Harro’s prescription for 
making the dissonance happen. Harro disdains the "informational" 
approach of the Gay Guest Speakers in the Classroom Model (17). 
(Interestingly, she does include the Gay Speakers Bureau in the second 
day’s agenda of her workshop.) She also warns educators to be careful 
"not to impose ‘shoulds’ on the learners"(195). What she fails to see 
is the importance of learners' arguing "shoulds" among themselves and 
with the teacher. It is not surprising that her facilitators found It 
difficult to achieve "confirmation goals" with those participants who 
didn't agree with the goals of her anti-homophobic oppression 
workshop (212). 
Harro wants to minimize polarization while maximizing 
confrontation and analysis (252). To the extent that the democratic 
model discourages personal attack and sticks to issues, while at the 
same time emphasizing that "we are all in this together and care 
about one another", the Cluster School model seems to fit Harro's 
needs. She seems, however, unaware of the possibilities. She also 
seems surprised by moral stage manifestations: 
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[E)ven when material to be reacted to was about 
Institutional or cultural manifestations, the scope 
of that discussion remained on an intra- and Inter¬ 
personal level. (230) 
No one ought to be surprised that "culture" gets translated to the 
personal level In most discussions among preconventlonal and 
conventional moral thinkers. 
Sometimes Harro hits on a true developmental 1st perspective, 
such as her observation that It Is "more Important to give the 
opportunity to resolve one contradiction than to Introduce many and 
not resolve them"(287). These observations could have led to a real 
Incorporation of Kohlberg, but they did not. 
Overall, the only reference to morality In this "anti-oppression 
model" Is In dismissing negative moral judgements about 
homosexuality - a fine goal, not easily achieved. What Harro neglects 
In her program Is how to develop a "moral" or "justice" perspective 
that might lead to non-oppression. 
Unlike Harro, I welcome the kind of conflict that necessarily 
accompanies stage change. Furthermore, I encourage the creation of 
supportive democratic environments within which higher-stage, less 
homophobic, participants may begin to persuade their colleagues to 
abandon their bigotry. 
I have developed a theory of the etiology of hompophobla, based 
primarily on Kohlberg's moral stage theory and Baker Miller’s ideas 
about sexism. Using that foundation, I then created and implemented 
a staff development training program to combat homophobia in a high 
school. I will now attempt to assess the Impact of that training 
program on the attitudes and teaching practice of those who 
participated In It. 
CHAPTER 3 
METHODOLOGY 
The Research Design 
The purpose of this research design Is to assess the long¬ 
term Impact of a 12-hour anti-homophobia staff development 
workshop on a group of 21 high school staff at Cambridge Rlndge 
and Latin School (See "Manual", APPENDIX B). This workshop was 
given during the fall semester of the 1987-88 school year. 
Participation in this workshop was voluntary, though at the end of 
that school year an abbreviated (2 1/2 hrs.) all-staff assembly on 
the same topic was mandatory. 
Using both a questionnaire and an in-depth interview 
(approx. 1 hr.), the study elicited each participant’s assessment of 
how the workshop has Influenced his/her attitudes and teaching 
practice over a two-year period (See "Questionnaire and 
Interview", APPENDIX C). 
Participation In this dissertation study was voluntary. All 
participants gave informed consent to the study by means of a 
signed consent document. The interviews were taped and 
transcribed. Each participant's responses in both the 
questionnaire and interview are reported anonymously. Responses 
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to open ended questions were grouped and classified according to 
type for purposes of computation. 
The questionnaire was designed to determine mostly 
demographic detail: age, teaching experience, political affiliation, 
previous familiarity with gays/lesbians and issues of 
homosexuality. The questionnaire also assesses some of the 
impact of my personal history and politics on the participant as a 
member of the workshop and as a research subject. This 
assessment is especially Important, since I administered the 
questionnaire and conducted the Interview. 
The Interview probed extensively how the participant 
experienced the workshop and what personal changes were 
brought about as a result of it. I explored the participant’s ' 
reasons for taking the workshop as well as what workshop 
activities had the most Impact. I also presented the subject with 
a range of hypothetical school situations Involving homosexuality 
and asked him/her to tell how he/she might respond to them. 
Included in these hypothetical was one detailed situation 
designed to elicit a response that could be generally assessed 
according to the Kohlberg Moral Judgement Scale. 
Also Included in the interview were questions about the 
subject’s response to current gay/lesbian projects at the high 
school. 
Through the means of this questionnaire and interview, I 
develop a professional, personal, political, and moral portrait of 
twenty high school staff, and gauge the Impact of the anti¬ 
homophobia workshop on them as teachers. 
CHAPTER 4 
RESULTS OF THE STUDY 
Introduction - The Setting and the Workshop 
The Cambridge Rindge and Latin School is a comprehensive high 
school of approximately 2300 students (grades 9-12) and 300 staff. 
The administrative organization of the school consists of a 
Headmaster (Principal), three Assistant Headmasters, and an 
administrator and assistant for each of seven "houses" (including two 
large and one small alternative programs, as well as four standard 
units of about 350 students and 50 teachers). In addition, the school 
Includes the Rindge Tech Vocational Program, with its administrator 
and assistant. 
CRLS is the only public high school in an economically, racially, 
and culturally diverse city. Its students come from over 64 nations 
(There are 200 students in Chinese, French-Haitian, Portuguese, and 
Spanish bilingual programs.) CRLS has a 53% minority enrollment 
(36% Black, 12% Hispanic, 5% Asian). 
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Although the City of Cambridge has a "liberal" image, its 
political constituencies run the gamut from Reagan Republican to 
Reagan Democrat to Brattle Street Brahmin to Democratic Socialist. 
The "town-gown" animosities and suspicions between Harvard and 
M.l.T. and the city still have Impact on the way "new ideas" are 
accepted among some elements of the CRLS faculty. There are 
parents who want "open education" and "progressive values" for their 
progeny and parents who ask for "strict discipline" and "traditional 
values" for theirs. Such a diversity of demands has been somewhat 
successfully satisfied at the high school through the offerings of the 
"alternative programs", including the Harvard Education School- 
instigated Pilot School and the "back to basics" Fundamental School. 
If CRLS is anything, it is diverse. Sometimes the absence of 
united vision among staff can be enervating, the bane of departmental 
and house meetings. More often, the freedom from monolithic 
prescription and proscription is energizing and provocative. 
Sometimes teachers with ideas have flown with them under the aegis 
of pluralism and respect for diversity. 
One example of such creativity is the workshop "Gay and 
Straight at CRLS: Creating a Caring Community". A house 
administrator, herself a heterosexual Black woman, and a small group 
of mostly homosexual male teachers set out to plan a workshop for 
high school staff in gay and lesbian issues and homophobia. Although, 
at the very beginning, the planners saw this workshop as a necessary 
first step toward inclusion of gay and lesbian issues in the school 
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curriculum, these curricular goals soon dropped out of sight as the 
enormity of the staff-wide anti-homophobia effort became clear. A 
school year of discussion preceded the granting of permission and 
funding by school administration to plan our workshop for inclusion in 
a list of offerings of "Staff Development Mini-courses" for the Fall of 
1987. 
The CRLS teaching staff were required to choose one from 
approximately ten mini-courses, which featured such things as 
curriculum planning and computer language courses. These mini- 
courses were to be given in a sequence of four sessions during 
afternoon release days (12:30-3:30 P.M.). Twenty-two CRLS staff 
members signed up for the anti-homophobia workshop. Later, in the 
spring of 1988, the Superintendent of Schools was persuaded by the 
planning committee to require the entire CRLS staff to attend a 
three-hour anti-homophobia workshop (a distillation of the 12-hour 
version) in the CRLS Auditorium. 
The author of this study did not conduct the workshop, although 
he was a participant. An outside facilitator, who had experience 
running anti-homophobia workshops and who had been a consultant in 
the planning of this one, was hired to lead the sessions, 
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Limitations of the study 
There are three features of this study that might provoke 
questions or objections. The first is asking the subjects to assess 
the impact of the workshops on themselves in subjective 
recollection, rather than obtaining pre- and post-workshop data that 
could be compared. The second feature is the length of time that had 
elapsed between the giving of the workshop and the interviewing of 
the subjects. The last problematic is the fact of the author of the 
study's being the interviewer of the subjects. 
Subjective Data/Time Elapsed 
The study is concerned with what people remember of the 
workshop and how the experience is affecting their attitudes and 
professional practice after a significant period of time. Some data 
that were considered for comparative analysis were written 
assessments of a few workshop sessions. Only some incomplete sets 
of these were available and they were general, glib, and rushed, as 
well as anonymous. In any event, these kinds of assessments are of 
no use in determining the long-term Impact of an experience, as this 
study tries to do. Although it would have been interesting to have 
attitude and practice surveys taken before the workshop, we didn't 
have the foresight and they are not indispensible. Additionally, the 
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pre-workshop data thus obtained would be no less subjective than the 
information given now; answers to questions about attitude and 
practice would have depended upon the precision and truthfulness of 
the subjects. Current recollection is of course of more remote 
feelings and behaviors. 
Another consideration is the possibility that intervening events 
and experiences since the workshop may have had a significant Impact 
on those attitudes and practices being considered. That possibility 
was addressed directly in the interview: 
Interview Question *27: Can you think of other events, since 
the anti-homophobia workshop, that might have influenced the Ideas 
you have expressed in this interview? 
Response Iy.pe * of Mentions 
a. none 
b. homophobic incidents at CRLS 
c. homophobia outside CRLS 
d. family situation 
e. AIDS-related issues 
f. Massachusetts Gay/Lesbian Rights Bill 
g. reactions to CRLS gay/lesbian support group 








All of the ten subjects who have been Influenced by other things 
credit the workshop with either making them more aware of 
homosexuality/homophobia (5 subjects) or endowing them with 
greater energy for combatting homophobia inside and outside the 
school (5 subjects). 
It is impossible to dissect out of the ten subjects' experience 
exactly how much of the workshop and how much of the other 
experiences they mention are responsible for how much of their 
current perceptions/actions. Suffice it to say that the workshop was 
an important, if not in all cases the exclusive, cause for their status 
at the time of the interview. 
Interviewer’s Role/Influence 
It is unusual, if not unorthodox, for the interviewer in any 
study to have been a participant in the intervention. To those who 
would object out of hand to this departure from the norm, let it be 
said that this Intervention was Itself unusual. The sensitivity of the 
subject of human sexuality and the possible volatility of 
homosexuality as a topic may require special treatment. 
Although it may be possible to elicit accurate data (i.e., 
truthful responses) by using anonymous questionnaires, it is not 
always possible to conduct valid interviews. Even if an unfamiliar 
Interviewer guarantees anonymity, the average American is likely to 
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be reticent, in discussing his/her feelings about sexuality, 
homosexuality, and homophobia with a stranger. The situation is 
analogous to the 1989 pre-election polling in the New York mayoral 
contest involving David Dinkins, a Black candidate and eventual victor 
in the race. Researchers discovered that their opinion polls did not at 
all reflect the small margin of Dinkins' victory and their conclusion 
was that White New Yorkers, even anonymously, would not reveal the 
racism that would affect their vote. 
How then could any researcher expect to get truthful answers 
about homosexuality/homophobia from subjects in a school that has, 
by offering one anti-homophobia workshop and mandating a second, 
given out the message that homophobia is unacceptable in that 
community? A face-to-face interview with a stranger is no 
assurance. 
Is It more likely that true opinions and feelings could be 
elicited by a colleague, especially if that colleague is himself openly 
gay and has been a participant in the intervention? If that colleague 
Is trusted and not in a position to cause prolonged embarrassment or 
harm to the subject, the answer is that it may be more likely. 
Before examining the issue of trust for the interviewer, let me 
point out that I am no longer a teacher at CRLS, having resigned, after 
20 years, in June of 1988 to pursue graduate studies. There is no 
reason for any of the subjects to think that we will continue to have 
any professional relationship. There was, by reason of that fact, no 
basis of collegial pressure for them to cooperate In this research 
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project. Nor could they have thought that anything they might say to 
me would be a source of friction, embarrassment, or grudge between 
co-workers. Two direct questions were asked to probe In the area of 
comfort with and trust for the Interviewer: 
Questionnaire Question *28: Would you prefer to be interviewed about 
the workshop by someone who has no connection with it? 
This question was answered before the interview took place. 
None of the subjects answered "yes". 13 answered "no". One answered 
"not sure" and two did not answer the question. 
Not one person inquired about the possibility of being 
Interviewed by someone else. Only one person received the 
questionnaire and then would not cooperate by keeping an appointment 
for an interview. His questionnaire was not returned and he was not 
interviewed. 
Everyone else voluntarily agreed to be interviewed by me. 
Several subjects were not loath to ask me to keep the interview no 
longer than 45 minutes. That, and some reassurance of 
confidentiality, was the extent of their wanting to set conditions 
with this interviewer. 
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Interview Question *26: Did the fact that I have been the Interviewer 
affect your responses to these questions? 
Besponse Type * of Ment ions 
a. no (without amplification) n 
b. yes - more comfortable than w/stranger 2 
c. yes - more comfortable w/workshop participant 1 
d. somewhat - I felt more Invested 1 
e. no - I've known you too long 1 
All three of the subjects who answered “not sure" or did not answer 
at all In Questionnaire *28 answered "no” to this question, One of 
the subjects who answered "no" to this question, which came near the 
end of the Interview, had expressed some hesitancy at the beginning 
of the Interview, When asked about any discomfort she might have 
had during the workshop (Interview Question *6), she answered that 
she felt "a little uncomfortable" about discussing homosexuality In 
general because of her "generation" (She was the eldest In the 
workshop.). She added: 
[Rjlght now I feel a little uncomfortable talking 
to you about It, because I would never want to say 
anything that would hurt your feelings, which I 
probably don’t think I will. 
Her open flagging of a possible "social desirability" phenomenon 
(mouthing acceptable opinions) was followed by periodic references 
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to her conflicts with same-age family members over their persistent 
prejudices against Blacks and gays. 1 judge her to be truthful. 
Other interview subjects who answered merely "no" to this question 
- shared concerns about the gay recruitment issue (1 subject) 
- shared details of their family members’ homophobia (2 
subjects) 
- shared details of his/her own and family members’ sexuality 
(1 subject) 
- puzzled over the significance of racial vs. sexual status (1 
subject) 
- shared personal details of religious difference (1 subject) 
- have shared over the years with colleagues including this 
interviewer an evolving view of sexuality (2 subjects) 
- has vigorously defended gay/lesbian teachers from 
homophobic attacks when he/she could have done less (1 
subject) 
Nine of the 11 subjects, therefore, who did not back up their 
responses to Interview Question *26, gave evidence elsewhere of the 
sincerity of their answers, either by sharing sensitive personal 
Information, not hesitating to express concerns about positions taken 
by the gay community, or having a history of openness or courage on 
this issue. 
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All five subjects who did minimally support their answers, 
responses b, c, d, and e (5 mentions), indicate that they felt they were 
more open than they might have been with another interviewer. In 
fact, some of these subjects 
- shared concerns about the gay recruitmant issue 
(one subject) 
- shared concerns about the "selling of gayness” 
(a second subject) 
- admitted to harboring vestiges of early-learned homo¬ 
phobia (the third subject) 
These expressed concerns and admissions are hardly signs of holding 
back from the interviewer or telling him what he wants to hear. 
Two other questions relate to the issue of the interviewer. 
They are connected to my having been involved in a number of 
conflicts with a particular colleague (who was not in the workshop) 
over repeated acts of homophobia In which he expressed his bigoted 
opinions regarding me to students. In fact, I had taken union and 
Independent legal action to resolve the matter. There was some 
question for me and some of the other workshop organizers that the 
workshop itself might be viewed as appeasement of my anger over 
these conflicts. 
To reduce the chances of my being too closely identified with 
the giving of the workshop, I did not participate in leading the 
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sessions. In fact, I tried to hold back from participation as much as 
reasonably and decorously possible by, for instance, waiting for 
others to express their views before offering mine, not taking a role 
in the role-play, not mentioning my problems with the homophobic 
colleague, and other such acts of restraint. 
Interview Question *23: Were you aware of any of my experiences as 
a gay teacher at CRL5 before the workshop began? 
Response Type * of Mentions 
a. no 5 
b. an Incident (some details) 4 • 
d. yes (no details) 3 
c. that you were openly gay 2 
e. that you were gay 1 
f. a problem (no details) 1 
Responses b and f (5 mentions) are the only ones that specifically 
allude to an incident or problem. There is no indication that more 
than these five were aware of my history with the homophobic 
colleague. 
Interview Question *24: Did you perceive any connection between my 
experiences and the giving of the workshop Itself? 
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Response Type * of Mentions 
a. no 3 
b. no - but knew you'd be Involved 3 
c. yes - your experience led to your being 
Instrumental In bringing It about 3 
d. yes - not clear how 3 
Of the 11 subjects who said they were aware of my experiences, 
responses c and d (6 mentions) show that there were six who saw 
those experiences leading to the workshop In some way. Two of these 
subjects were involved in the planning of the workshop and knew the 
details, 1 had been my house administrator and had been Involved In 
resolving the problem. That leaves three who may have heard 
Indirectly about the conflict. 
In summary, five subjects did not know of my experiences, and 
of the 11 who did to some degree, six saw no direct connection 
between my experiences and the giving of the workshop. Therefore 11 
of the participants in the workshop could not have thought that It was 
a sop to me. 
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Profile of the Subjects 
Gender and Sexuality 
The workshop participants (excluding the author) included 11 
women and ten men. Four of the women were Black. All of the men 
were White. Four of the men were openly self-identified as gay. None 
of the women was lesbian-identified. One heterosexual male 
workshop member declined to be involved in this study. One gay male 
member had moved out of state. All of the remaining 19 members 
completed the questionnaire and participated in the interview. 
The experiences of the three gay subjects were not directly 
related to the questions raised in this study. Although much of what 
they had to say is of compelling interest to educators, and especially 
to gay and lesbian school workers, the impact of an anti-homophobia 
workshop on gay and lesbian people lies In a different dimension from 
its meaning for non-gay/lesbian people. The gay teachers’ 
impressions of the workshop often relate to facets of the "coming 
out" experience. Moreover, asking gay/lesbian people how, for 
instance, they responded to Pink Triangles or how they feel about a 
support group for gay/lesbian students lies in another realm from 
asking the same questions of heterosexuals. (I intend to discuss the 
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impact of the workshop on the gay participants separately from this 
dissertation.) 
The 16 subjects of this study, therefore, are 11 women and five 
men who are heterosexually identified. One man and one woman of 
this cohort were involved in the instigation and planning of the 
workshop. 
Note: Throughout the rest of this document the word ’'participants" or 
"subjects" will refer to these 16 Individuals under study. 
Age 
The ages of the group range from 39 to 63. 11 of them are 
between 41 and 47 years old. Four are over 50. One is under 40. This 
age breakdown reflects of the ages of the faculty in general. 
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Experience 
Teaching experience of the participants was 
Ifltal Exp, * subj 
15-20 yrs.: 9 
21-25 yrs.: 3 
26 - 30 yrs.: 2 
no ans.: 1 
CRLS Exp, * subj 
11 - 19 yrs.: 7 
5 - 10 yrs.: 4 
20 - 25 yrs.: 2 
26 - 30 yrs.: 1 
>5 yrs.: 1 
no ans.: 1 
House Affiliation 















It is interesting to note that no one from the Pilot School, considered 
to be the most progressive alternative program, participated In the 
workshop. This fact could reflect the Pilot Staffs reluctance to 
confront homophobia or their perception that they are not homophobic. 
Or it could be a random phenomenon as I assume the House B 
participation to be, since there Is no perceptible difference between 
the make-up of the House B staff and that of Houses A, C, and D. 
Fundamental staff (as a whole) have portrayed themselves as 
committed to rather conservative values ( e.g., dress code, strict 
discipline), so it is not surprising that only one Fundamental teacher 
took part. In fact, she mentioned some collegial disapproval in her 
Interview (as did some members of other houses). Lastly, the low 
participation rate of the Rindge Tech Vocational Program (1 guidance 
counsellor) may be a result of the fact that many of the vocational 
faculty appear to be conservative. 
Position 




Tech. Asst.: 1 
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The only surprise here is the low number of guidance counsellors. Not 
one counsellor in Houses A - D, Pilot, or Fundamental School 
participated. 
Experience with Subject of Homosexuality 
Only five participants had ever attended another workshop or 
course in which homosexuality was a topic. Of those five, three had 
taken a one semester in-service workshop in Sex Education. Of the 
three, two rated the coverage of homosexuality to be "marginal" and 
one rated it "somewhat complete". The two who had more than a 
semester (in a graduate program) rated the coverage of homosexuality 
"in great depth". Both of these people had helped plan the workshop. 
Twelve participants had read a book or play or seen a movie or 
play the subject of which is homosexuality. However, only six could 
name one example. Boys in the Band and Torchsong Trilogy were cited. 
Thirteen participants had had a more than a few minutes' 
conversation with a gay/lesbian person about the topic of 
homosexuality. Of the three who had not, two had had such a 
conversation with a heterosexual person. 
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Number and Type of Gay/Lesbian Acquaintances 
All 16 participants knew a gay/lesbian person. Eight knew "a 
moderate number" and eight knew "quite a few". Seven knew a 
gay/lesbian person "fairly well" and seven knew a gay/lesbian person 
"very well". Only one knew a gay/lesbian person "slightly". (1 did not 
answer.) 
The relationships that participants had with gay/lesbian people 
were as follows: 
Type(s) of Relationship * part 
Work acquaintance, social acquaintance, and good friend 6 
Work acquaintance and social acquaintance 5 
Work acquaintance and good friend 1 
Work acquaintance 2 
Good friend 2 
Family member 5 
Fourteen workshop members "knew well" gay/lesbian high school 
staff before the workshop and were aware of their sexuality. 
Only five participants knew of family members who are 
gay/lesbian. 
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Feelings about Homosexuality 
The participants described their own feelings about 
homosexuality as follows: 
Comfortable: 9 (2 male, 7 female) 
Neutral to Comfortable: 2(1 male, 1 female) 
Neutral: 4 (2 male, 2 female) 
Uncomfortable: 0 
No ans.: 1 (1 female) 
60% of the males (3) expressed less than complete comfort. 30% of 
the females (3) expressed less than complete comfort. 
Political and Religious Views 
The participants described their political and religious views 
as follows: 
Political Views * Qf P3P.L 






Moderate to Somewhat Liberal i 
Somewhat Liberal 2 
Very Liberal 4 
No ans. \ 
Religious Views * of part 
Very Conservative 1 
Somewhat Conservative 0 
Moderate 6 
Moderate to Somewhat Liberal 1 
Somewhat Liberal 3 
Very Liberal 2 
Not Religious 3 
In both of these categories, about half the participants consider 
themselves to be moderate and half consider themselves to be liberal 
(assuming "not religious to be more liberal than conservative). Only 
one person labelled him/herself at all conservative and that was the 
same person in both categories. 
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Motivation for Taking the Workshop and Recollection of its ftnaR 
Interview Question * 1: What motivated you to sign up for the anti¬ 
homophobia workshop, "Gay and Straight at CRLS: Creating a Caring 
Community"? 
Response Type * Of Ment 
a. curiosity 7 
b. gain knowledge 5 
c. curriculum responsibility 4 
d. be part of such an effort 3 • 
e. protect people's rights/well-being 3 
f. asked by someone else 3 
g. educate other participants 2 
Responses a, b, and c (16 mentions) reveal a desire to take 
something out of the workshop. Responses d, e, and g (8 mentions) 
reveal an altruistic motivation to contribute to the workshop and the 
school. It is not unexpected that there would be more mention of 
getting something out of a staff development workshop than anything 
else. 
Everyone who signed up for the workshop, however, whether 
their motives were primarily acquisitive or generous, was doing so in 
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a less than totally supportive environment. As one participant 
described it: 
There were things that went on In the background. 
Even when I first went into it, I was going to go 
with another person. There was this funny little 
stigma attached to it. And when I wrote It down 
[on the selection sheet], I had to kind of like hide It. 
I didn't want to tell anyone where I was going. 
Interview Question *2: What, do you recall, were the goals and 
purpose of the workshop? 
expense Type * of Ment. 
a. sensitize/educate about homosexuality 12 
b. reduce homophobic attitudes 12 
c. teach intervention strategies for Incidents 
of homophobia among students 6 
d. decrease homophobic harassment 5 
e. help gay/lesbian students 2 
f. discovering our own homophobia 2 
g. exposure to gay/lesbian speakers 2 
Responses a and g (total of 14) and b and f (total of 14) show 
that 87.5% of the participants saw the workshop as an opportunity to 
learn about homosexuality and to decrease homophobic attitudes. 
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Responses c and d (total of 11) show that 68.8% wanted to Intervene 
in homophobic harassment at the school. 
These responses are consistent with the goals of the workshop 
as they had been listed in the mini-course catalogue 
- to increase awareness of Issues of prejudice and diversity 
- to share information about gay and lesbian lives 
- to encourage support, respect, and understanding at CRLS 
- to develop curriculum and other projects in the area of gay/ 
lesbian lifestyles for teachers and students 
Time limitations and, as has been stated above, the extent of the task 
of accomplishing the first three goals made it impossible to broach 
the curricular objective. 
impact of the Workshop (How It Was Experienced) 
Workshop Attendence 
Attendence at the 4 workshop sessions was as follows: 
7 people attended all 4 sessions 
6 people attended 3 sessions 
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1 person attended 2 sessions 
2 people attended 1 session 
In addition 15 of the 16 participants attended the 3-hour all-school 
workshop. 
Questionnaire *19: How would you describe the general Impact of this 
workshop on you? 












There is no question the workshop was rated very well by those who 
participated in it. 
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a. Holiday Dinner Role-Play 
b. Film "Pink Triangles" 
c. Alumni Speakers 
d. Staff Parent of Gay Child 
e. Epithets/Name-Cal 1 ing 
f. Dyadic Exercises (role-play) 
g. Gay/Lesbian Speakers Bureau 
h. Gay Staff's Experiences 
i. First Day Attitudes Questionnaire 
j. Facilitator's Anecdotes 












Responses a and f (11 mentions) show the memorability of 
role-play exercises. Responses c, d, and h (9 mentions) show the 
memorability of exercises involving the experiences of staff and 
students. 
Interview Question *5: Can you tell which of these remembered 
activities had the most impact on you, either positive or negative? 
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Response Type LuS flent, 
a. Holiday Dinner Role-Play 5 
b. Alumni Speakers 2 
c. Staff Parent of Gay Child 2 
d. Dyadic Exercises (Role-Play) \ 
e. Gay Staff's Experiences 1 
f. Group Discussion of Homophobia 1 
Again, as in Int. Ques. *4, the role-play activities, a and d, had 
the greatest impact (9 mentions). The staff and student experience 
activities, b, c, and e (5 mentions) were significantly represented. 
None of the responses indicated any negative impact. 
Interview Question *6: Were there any activities that made you feel 
uncomfortable or bothered you in any way? 
Response Type * of flent 
a. None 
b. Use of slang epithets 
c. Playing lesbian in role-play 





e. Outside speaker's “soapboxing" \ 
f. Staff parent of gay child "soapboxing" i 
g. Discomfort about discussing issue of homosexuality 1 
h. Possibly/can’t recall 1 
These responses, taken together with the fact that no subject 
reported a negative impact of any activity, are reassuring. The 
minimal discomfort reported in Interview Question *6, is not proof 
that intellectual disequilibrium was minimally experienced. 
Discomfort in role-play situations, Responses c and d (2 mentions) is 
in fact a good indication for those who were in the role-play. 
That some subjects were made uncomfortable by "forbidden" 
language, Response b (3 mentions), is predictable. Discomfort with 
public discussion of the issue of homosexuality itself was probably 
almost universal at the start of the workshop, especially in a newly 
formed group; yet, only one participant reported that discomfort 
(Response g). The subject said: 
"(Wlhen I was growing up, this was something that was 
always in the closet. We didn’t know anything about 
gays. Now, to discuss It openly, I still feel a little 
uncomfortable about the issue.” 
This participant was the oldest member of the workshop. 
Discomfort over being preached or lectured to, Responses e and 
f (2 mentions), affected only 1 participant This reaction to two 
speakers might Indicate a stage-related issue. (See the Stage 3 
section of the sixth part of this chapter.) 
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Interview Question ^7-1: Recollections of the 6ay/Lesb1an Speakers 
Bureau activity. 
Response Type * of Ment 
a. don’t recall specifics 8 
b. families' acceptance/rejection 3 
c. non-defensive/openness 2 
d. coming-out experience 1 
e. lack of role models 1 
f. easier life in college setting 1 
g. articulateness 1 
h. absent from session 3 
It is notable that 61% of those who attended the session have 
no particular recollection of the activity. For those who do recollect 
something, the speakers’ family’s responses to their homosexuality, 
Response b, received three mentions and the positive demeanor of the 
speakers, Responses c and g, received three mentions. 
Interview Question *7-2: Recollections of the Gay/Lesbian CRLS 
Alumni Activity. 
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Response Type « Qf Ment 
a. alienation/isolation at CRLS 6 
b. openness 5 
c. good to hear 4 
d. self-assurance/courage 2 
e. reminds of current CRLS students 2 
f. emotionally moving 2 
g. respectfulness (from and toward them) 1 
h. important they were CRLS alumni 1 
i. don't recall specifics 2 
Responses a, e, and h (9 mentions) focus on the high school as 
an environment for gay and lesbian students. Responses b, d, and g (9 
mentions) ref lect on the positive demeanor of the alumni. 
Interview Question *7-3: Recollections of the testimony of the staff 








c. a familiar/respected colleague 
d. inspired empathy 5 
e. courageous 4 
f. admire her acceptance 4 
g. a heterosexual mother talking 2 
h. a working class person talking 2 
i. surprise at revelation 1 
j. put off by "hard sell" 1 
Responses b, e*, and f (15 mentions) reveal an admiration for 
the speaker's personal qualitites. Together with Response a (9 
mentions), these responses indicate a very positive recollection. 
Responses c, d, g, and h (15 mentions) show how important it was for 
participants to relate to her directly as a heterosexual, a colleague, 
and a parent. As one subject expressed this notion, "She was not 
someone from the university, but someone from the ranks." 
* Response e may derive from the idea of getting up to speak 
about a sensitive subject before a group of "your own folks". Courage 
was not mentioned with regard to outside speakers. Although all 
would agree that it takes some courage for anyone in our culture to 
speak before a mixed audience about homosexuality, admitting "you 
are one" or "you have one in your family" seems to attract the 
"courageous" label when it is said in front of colleagues. 
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Interview Question *7-4: Recollections of gay staff's presentation of 
their experiences. 
Bsspoose Type * of Ment 
a. courageous 6 
b. open/comfortable 5 
c. powerful/moving 4 
d. a respected colleague talking 4 
e. specific incidents of discrimination 4 
f. sadness in gay staff 1 
g. family acceptance 1 
h. don’t recall specifics 1 
Responses a, c, and d (14 mentions), as in Int. Ques. *7-3, 
reveal the power of the subjects' hearing from their own colleagues. 
Interview Question *7-5: Recollections of holiday dinner role-play. 
Response Type * of MgnL 
a. inspired empathy 7 
b. verisimilitude 2 
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c. effective teaching tool 2 
d. tense l 
e. amusing j 
f. just factual recall I 
g. absent from session 3 
For 53.8% of the subjects who attended this session, the 
immediate goal of empathetic relation was the highlight, Response a 
(7 mentions). The empathy was felt for various of the roles. One of 
the participants observed: 
It has to be one of the most difficult things any son 
or daughter has to come out with to their family. 
Everyone wants love, acceptance, nurturance, and 
caring from their family, if no one else. It must 
feel as if you've been living a lie your whole life, 
trying to portray a certain person to your family 
... and then, all of a sudden, you’re not, In their 
eyes, who you were. I think I really understood 
what it must be like to put yourself on the line 
and do this. And in the back of your head [you're 
thinking], "This may not be accepted. I may be 
ostracized forever. How are they gonna take this?" 
Interview Question *7-6: Recollections of the film “Pink Triangles 
Response Type * of Ment. 
a. don't recall specifics 5 
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b. facts about Nazi persecution 4 
c. moving 3 
d. interviews w/homophobes 3 
e. interviews w/gay/lesbian kids 2 
f. connections among different minorities 2 
g. good training film 2 
h. absent from session 2 
Responses b, d, e, and f (11 responses) reveal a recollection of 
various scenes and editorial points of the film. None predominates. 
Interview Question *7-7: Recollection of Epithets and Name-calling 
Activity. 
Response Type * of Ment. 
a. relates to own use of epithets 3 
b. good teaching tool 2 
c. relates to other minority groups 2 
d. learned new words 2 
e. don't recall specifics 2 
f. don't recall activity 2 
g. made uncomfortable 2 
h. good to get out in open 1 
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i. relates to words students heard using \ 
j. relates to being object of epithets i 
k. difficult to combat name-calling In classroom i 
l. absent from session 2 
Although there is no clear trend in these results, one might 
observe that Responses a, c, i, and j (7 mentions) are related to 
making important connections between name-calling against 
different groups, teachers’ own behavior, and student behavior. 
Interview Question * 7-8: Recollection of facts and theories of 
sexuality and homosexuality, especially its causes. 
Response Type fLQf.I3£Pl 
a. don't recall 
b. cause is still unknown 
c. didn't answer my questions 
d. sexual orientation is inborn 
e. helped clarify issue 
f. provided good teaching materials 
g. some people experiment w/orientation 
h. not much discussion in workshop 







j. absent from session 2 
Responses a, c, h, and 1 (8 responses) Indicate that, for about 
half the participants, the complex theories of sexual orientation were 
insufficiently explored in this workshop. A beginning was made, as Is 
shown in this response: 
Someone raised the question, "What makes you gay?" 
And someone came back with, "Well, what makes you 
heterosexual - how do you know you are and when do you 
first know you are?” I'd never really thought about that. 
How do you know? 
Even in the above exchange, theoretical constructs are remembered in 
the context of a very personal exchange. Another participant put it 
more directly: 
Sometimes In life there's too many facts and numbers. 
[They’re] not as effective as real-life situations. 
It may be inappropriate to spend too much 12-hour workshop time on 
theoretical constructs. This suggestion will be examined at greater 
length in the section concerning the importance of moral stages. 
Interview Question *25: Did the presence of any gay/lesbian faculty 
members among the workshop participants affect the tone of or 
participation in the sessions? 
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Response Type * of Mentions 
a. Importance of having people 
we work with/care about 
b. more real/less abstract 
11 
10 
c. more comfortable/intimate A 
d. made manifest actual number of gays/lesbians 
e. may have Inhibited expression of bias 
Responses a and b (21 mentions) underscore the power of the 
peer message. Response a (11 mentions), by Itself, represents a 
significant number of the subjects. One workshop member said: 
It's hard to talk about something like that without 
having been there. When It’s only academic, It remains 
academic. When you get real people, It touches the 
heart. Alot of the people in the workshop were involved 
In [sic] the heart level and not Just on the head level. I 
don’t think you can get those kinds of interactions when 
someone just stands there teaching you.... Having staff 
people who have had those experiences and can share 
them ... can have a profound effect on other faculty 
members. 
Interview Question *28: Is there anything else you want to mention 
about what the workshop was like for you? 
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Response Type * of Mentions 





d. learned alot 3 
e. empathetlc 2 
f. other positive (single-mention) 
g. not enough answers 
9 (total) 
1 
The nearly universal positive response to this question (which 
came at the end of the Interview) bolsters the positive responses that 
predominate the Interviews, 
Impact of the Workshop on Perceptions. Attitudes. Practice 
Interview Question * 3a. Is homosexuality an Issue at CRLS? 
Response Type * of Mentions 
a. homophobic attitudes 10 
b, student name-calling 6 
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c. name-calling directed at teacher 3 
d. student gay/lesbian liberation 3 
e. homophobic discrimination (general) 2 
f. combatting homophobia 2 
g. yes (non-specific) 1 
h. no 1 
Responses b, c, and e (11 mentions) point to a perception of 
active homphobic discrimination at CRLS. Responses a and f (12 
responses) show a perception of homophobic attitudes as an issue. 
Although only three mentions of student homosexuality (response d) 
were made in reference to this question, later responses to questions 
regarding the gay/lesbian support group (Interview Questions* 17 ff.) 
indicate a higher level of concern with this issue among the subjects 
of the study. 
It must be noted that one subject does not see homosexuality 
as an issue at the high school (response h). 
Interview Question *3b: Do you think your response to Interview 
Question 3a Is any different from what It might have been before you 
participated In the workshop? 
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Response Tvne * Of Mentions 
a. no 
b. see more clearly now 
c. sense more support for antl- 
7 
6 
homophobia work now 
d. more comfortable discussing now 
3 
Nine subjects, in responses b and c, report a change in their 
perception of homosexuality as an issue at CRL5 because of workshop 
participation. None of them reports seeing homosexuality as less of 
an issue. 
Interview Question *8: How, if at all, did participating in the 
workshop change your perceptions of the school community? 
Response Type * of Mentions 
a. see homophobia at CRLS more clearly 
b. encouraged that workshop members 
9 
represented cross section of CRLS 
c. discouraged that people who needed workshop 
4 
most did not participate 2 
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d. more aware of gay students and their needs 2 
e. encouraged by active participation in 
workshop by all members 1 
f. impressed by how liberal community is 1 
g. no change ! 
Responses a, c, and d (13 mentions) reveal an increased concern 
with homophobia and with the well-being of gay/lesbian people at the 
school. 
Ironically, two of the nine participants who reported seeing 
homophobia more clearly (response a) attributed at least part of that 
perception to the critical comments made to them by non¬ 
participants about the workshop and their participation in it: 
I always knew there were all kinds of people 
here, but I didn't realize some of them were 
so bigoted. People who saw me going into that 
room and commenting about it. 
and 
Some teacher came up to me and said, "You 
know, you really shouldn’t be taking that 
course.” Meaning that only gay people would 
be taking it and I would be labelled. 
Interview Question * 10a,b: How, if at all has your school behavior 
changed as a result of the workshop? 
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Response Type * of Mentions 
a. made it possible (or more secure) to 
confront homophobic acts 9 
b. more aware of homophobic attitudes/ 
behavior 3 
c. bring more information to anti¬ 
homophobia argument 2 
d. spend more class time on homosexuality 1 
e. more responsive to existance of gay/ 
. lesbian students 1 
f. more aware of who gay teachers are 1 
g. no change a 
Response g, "no change" {A mentions) indicates that 12 of the 
participants report a change in their school behavior as a result of 
the workshop. Responses a, b, and c (14 mentions) show that the 
direction of the change is mostly toward being aware of and 
confronting homophobia in the school. One member said: 
I've become much more aware and not so apt 
to overlook things. You know how sometimes on a day- 
to-day basis you hear something and you look at your 
watch and you say, "There's not enough time - I'm not 
gonna deal with it." I've made more of an effort to 
deal with things, to get involved and not just walk away. 
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Another said: 
[Having taken the workshop] gives me an in at least 
to approach and discuss on a non-emotional level. 
Instead of saying, "Some of my best friends are gay", 
you can get at it from a kind of Intellectual plane. 
Get into it from student problems, cultural Issues, 
societal issues - homophobia as a problem that 
should be addressed, 
A third workshop participant said: 
it's made me more able to talk openly about my 
feelings and my empathy for anybody who's isolated. 
It made me think how people dehumanize homosex¬ 
ual people sometimes. 
He went on to compare his previous dehumanizing of homosexuals to 
the feelings he was programmed to have about the Vietnamese before 
going to fight in Viet Nam. Then he added: 
I grew up in a very homophobic environment - played 
football - alot of jocks around - alot of talk and people 
being very violent in their talk against gays and violent 
in their actions ... - they’re not thinking of it in the real 
terms that that person is a human being... So 
[the workshop] made it easier for me to talk with my 
own staff and... talk comfortably and not feel like 
I couldn’t talk that way because people would think 
that I over-sympathized or had too much empathy. [The 
workshop] made me more comfortable. I heard alot of 
people that had the same views that I had. 
Interview Question * 10c: Has participating in the workshop changed 
your perceptions or behavior outside the school setting? 
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Response Type * of Mentions 
a. no 
tx confront homophobia in friends/fami 1y 
c. more information to draw on 




The majority of the members, according to response a (10 
mentions), did not see the workshop as having effected a change in 
their lives outside the school. Of course, it was a school-centered 
workshop, so people who were already aware of homosexual issues 
were not expected to undergo a change in perception or behavior 
outside of the school setting. 
Interview Question *9: Have you made any curriculum changes as a 
result of the workshop? 
Response Type * of Mentions 
a. not involved with any curriculum 
b. no changes 
c. uses workshop materials 






e. put new emphasis on homosexuality 
f. started gay/lesbian student support group 
Of those 11 members Involved In curriculum, five have made no 
changes (response b). Although several of those five already Included 
homosexuality in their curricula before the workshop, it is still clear 
that no mandate has emerged from the workshop on the issue of 
curriculum. Responses c, d, and e (6 mentions) are encouraging, 
especially one response: 
[The workshop] sensitzed me to how heterosexually 
oriented my psychology and sociology classes were. 
I'm more aware of homosexual students. I think more 
when I talk about relationships, do I do It in heterosexual 
terms? ... [I've developed] a real carefulness talking 
about identity and an awareness of homophobia. 
Interview Question *29: Is there anything else you want to mention 
about the effects of the workshop on you as a person and teacher In 
the last two years? 
There was nothing expressed in the responses to this question 
that had not been said in responses to earlier questions. 
However two participants took the opportunity of this question, 
which was one of the closing questions of the interview, to say quite 
vividly what the workshop experience had meant to them. One said. 
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I would come out of these meetings absolutely 
exhilerated because I'd learned so much and 
my emotions were so -whew! It was an incredible 
experience.... I think it was the most exhilarating 
most mind-bending - it opened my mind up_l 
was a different person. I could just empathize far 
more with what you've gone through your whole life. 
Things I could never really understand before:... why 
not just play the role? Just play along, what's the big 
deal?... Why hurt your family? Why hurt your friends? 
Why make people uncomfortable? Why put yourself 
through that? Because it's who you are, your whole 
being and your life. I never realized how much your 
sexuality affects every single aspect of your life. 
And the other said: 
Even though I can't fully walk in another person's shoes 
... I really could feel. And that was the first time that 
it wasn't just something on the outside, just somebody 
else. That workshop really helped me to get in touch 
with alot of things that I'd been hearing and really feel 
it— It's not somebody on the outside looking in 
anymore. Even though I'm not homosexual, I feel very 
much that I can understand. 
How Participants Would Handle Hypothetical Gav/Lesblan-Related 
School Situations 
Interview Question *11: Before the start of her math class, Ms. 
Tromblay sees Timothy, a rather weak-appearing student, 
accidentally knock a book off another student's desk. Frank, the other 
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student, becomes very angry and shouts, Tm sfck and tired of you, you 
little faggot!" 
EteSPQOSe Type * pf Mentions 
a. have private conversation with Frank 6 
b, have private conversation with Frank 
followed by class discussion (de¬ 
pending on class maturity) 5 
c. have class discussion 4 
d, do nothing 1 
Every member of the workshop, but one, would pursue the Issue 
of homophobia. Even that one participant felt that a discussion could 
work, if the homophobic sentiment had been expressed generally and 
not directed at a particular person. That member’s fear was of 
putting the object of the epithet in an embarrassing spot. 
Responses a and b (11 mentions) were dependent on mistrust of 
class reaction and fear of losing control. 
Interview Question * 12: During a discussion of current events in Mr. 
Fields’ social studies class, a student raises the issue of a gay 
demonstration at the State House that he saw on the news the night 
before. Another student says, "They're disgusting." 
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BeSPQOSeTyPg » of Mentions 
a. have class conversation, starting 
with, "Why Disgusting?" 13 
b. develop a unit and have later 
discussion 1 
c. talk privately or have open discussion 1 
d. ignore or have open discussion 1 
. Responses a and b (14 mentions) represents the near unanimity 
that, in the circumstance of a generalized homophobic remark, the 
teacher has an obligation to have a class discussion of the issue. 
Among the suggestions given for the discussion itself, three 
members said the teacher ought to show disapproval of the attitude 
and one member said that the teacher ought not to participate at all. 
Other suggestions made by single members were 
- bring up well-known gay people 
- suggest they might have a gay family member 
- draw analogies to other minorities 
- try to separate fact from fiction 
Interview Question *13: Ms. Roper is planning a lesson on Walt 
Whitman's 1 eaves of Grass for her 11th grade English Lit class. She 
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has presented biographical material on the other writers she has 
included in her course thus far, but she doesn’t know what response 
she will get from her class if she Includes details about Whitman's 
homosexuality. 
Response Type * of Mentions 
a. include material (it’s pertinent) 9 
b. include if pertinent 5 
c. include (if class can handle information) l 
d. include (if you want to decrease homophobia) 1 
Response a (9 mentions) indicates that nine members asserted 
the importance of Whitman's sexuality to his work. This result may 
Indicate some familiarity with Whitman or It may indicate the 
particiapnts' belief that a writer’s sexuality is always relevant to his 
work. On the other hand, response b (5 mentions) should not be taken 
as Indicative of unfamiliarity with Whitman. Consider this response 
of a Black participant: 
Part of me says that we need to make students aware 
of ethnicity and race when certain things are presented, 
because people make certain assumptions about folks 
that if they've "done this", then they can't "be [Black or 
some other race or ethnicity]". I'm of mixed minds 
because one's lifestyle, one's sexual preference - I'm 
not sure as to the same kind of relevence. Sometimes it 
helps to explain the way a person writes, that they're 
more in tune with something that other people may not 
be. I’m not sure because, if I wrote something, I don't 
know whether my sexual preference would be relevent. 
My race might be relevent, but l don't know about my 
sexual preference. 
I believe this is the response of person in transition, who, if she read 
more gay/lesbian fiction and poetry could resolve her hesitation. The 
only fiction she mentioned having read (or seen on screen) 
(Questionnaire * 15) was Consenting Adult a novel by a heterosexual 
woman. 
Interview Question *14: Mr. Di Orio, a health teacher, who, students 
know, is not married, has just finished explaining how AIDS Is 
transmitted in gay male sexual activity. Jimmy, the class Jokester, 
observes, "Gee, Mr. Di Orio, you know so much about that stuff. Are 
you one of them?" 
This question was not well-designed. Mr. Di Orio's sexuality 
became confused with the issue of AIDS itself. Ten participants 
assumed he was gay and their responses centered around all the 
complexities of a "coming out" decision and around the relationship of 
gays to AIDS. Both of those sets of Issues are important, but the 
question would have been better if the teacher were identified as 
heterosexual and if the AIDS Issue had not been introduced. Then the 
Issue would have been more clearly focussed on the single problem of 
student perceptions and gay stereotyping. 
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Indeed, those subjects who assumed Mr. D1 Orio to be 
heterosexual offfered suggestions that he say: 
- "Would you perceive me differently if I were?" 
- “Are all unmarried people gay?" 
Does one always have to have direct experience about 
things in order to explain them?" 
And one member observed: 
I certainly hope if he isn't, he won't make a big deal 
about not being. 
Interview Question * 15 (refer to Part Five, below) 
Attitudes Toward Gav/Lesbian-Related Student Issues 
Interview Question *21: If a student has ever talked to you about 
his/her homosexuality or about the topic with reference to someone 
else, please describe the situation. 
Response Tyne 
* of Mentions 
a. never 9 
b. referred to BAGLY (Boston Area Gay/ 
Lesbian Youth) 3 
c. student questioning his/her sexuality 2 
d. reassured gay/lesbian student he/she was OK 2 
e. gay/lesbian student expressed pain from 
famlly/frlends 2 
f. told student he might/might not be gay 1 
g. referred to CRLS gay/lesbian support group 1 
h. provided written Information 1 
1. urged to talk to parents 1 • 
j. urged homophobic student to respect 
his gay teacher 1 
k. heterosexual student referred to gay relative 1 
Responses a, j, and k (11 mentions) reveal that most subjects 
have never had such a conversation with a student. The limited 
experience of the rest of the participants, especially In light of their 
many years of teaching, Implies that CRLS students rarely confide In 
high school staff In matters related to their or someone else's 
homosexuality. 
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Responses to Questionnaire Question *18 (Has a student ever 
talked to you about his/her homosexuality?) confirm the statistic; 
five yes, 11 no. 
Interview Question *15: (Hypothetical) After a history lesson on 
civil rights movements, which Included gay demands for such rights, 
Ms. Sonnabend notices that Martin, one of her students, has lingered 
behind his classmates. He confides in her that he’s been struggling 
with a secret that no one, especially his parents, would ever 
understand. (How should a teacher handle such a situation?) 
Response Type 9 of Mentions 
a. ask him If he wanted to talk to her 16 
b. steer him toward expert counsellor 5 
c. encourage him toward person 
he’s comfortable with 4 
d. advise that he need not tell parents 2 
e. advise that he should tell parents 1 
The subjects unanimously agreed that a teacher ought to try to 
talk to the student about his struggle with his sexuality. Response b 
(5 mentions) indicate that some staff don't feel expert enough to let 
the matter rest completely with themselves. Response c (4 mentions) 
was offered only if the student were to be reluctant to confide in the 
teacher. 
Interview Question *17: What are your feelings about the support 
group currently being formed at CRLS for gay and lesbian students? 
Response Type * of Mentions 
a. a good thing 15 
b. analogous to other CRLS groups 4 
c. will it get enough students 4 
d. will school setting inhibit enrollment 2 
e. important message to school 1 
f. good resource for teachers 1 
g. confident in personnel involved I 
h. helped to start it/run It I 
i. may mislead certain confused students 1 
j. wonders how it's being run I 
k. don't know about it 1 
Response a (15 mentions) shows a high level of support for the 
formation of the support group. There are those who fear for the 
success of the effort, responses c and d (6 mentions). The only 
"caveat" responses were i and j (2 mentions). One subject (response 
j) hoped It was being run well, but was concerned. The other subject 
(response i) was fearful of the "recruitment" issue. His concern was 
to be echoed in another subject’s response to the next question 
(Interview Question *18). Both teachers' fears will be explored below. 
Interview Question *18: Would you encourage a student to participate 
in the gay/lesbian support group if he/she came to you for advice? 
Response Type * of Mentions 
a. yes (unqualified) 11 
b. yes, as information source 1 
c. yes, if trained personnel in charge 1 
d. encourage him/her to talk to group 
member first 1 
e. hesitant over issue of "recruitment" 2 
Responses a, b, c, and d (14 mentions) are further indication of 
the high level of support for the creation and use of a gay/lesbian 
student support group. 
The two hesitant voices, both male (40% of the male subjects) 
expressed support for the group for gay/lesbian students, but are 
wrestling with the fear that confused adolescents might be 
influenced to label themselves gay. Both expressed their concern 
about boys. It is notable that neither seemed worried about young 
women. One said: 
As long as It's not - and I don't have any reason 
to think it is, although some people might - that it's 
like a recruiting drive for homosexuality. Alot of kids 
this age don’t know - alot of guys who are sixteen have 
never made love to a woman. Well, so what? Should 
that mean that they're not heterosexual? 
And the other said: 
Some people may think they're homosexual or 
different and they may not be. Someone may 
develop a neurosis or fear that they are gay 
and they're really not gay and then they might 
become gay because they have a homosexual 
experience. I know it was a fear of mine grow¬ 
ing up ... Do you think that if you have a kid 
with a sexual Identity confusion and we intro¬ 
duce the topic of homosexuality into the 
curriculum, will that help the kid realize that 
he's a heterosexual ? [Interviewer: What do you 
think?] When you bring something out in the 
open, it makes it alot easier to find the truth, 
if you're neurotic about the possibility of your 
being homosexual, the less you know about it, 
the more neurotic you'll stay. 
The evolution, during the Interview process Itself, of this man's 
thinking about sexual identity was remarkable. Perhaps, If he had 
been able to attend more workshop sessions (He was able to attend 
only one.), the change could have begun sooner. 
Both of these subjects evinced concern for the rights of 
homosexuals and the well-being of gay/lesbian young people who 
were certain of their sexuality. They still Implied however, that one 
should not take on the homosexual Identity needlessly. 
Interview Question *19: What are your thoughts about a poster for 
this group which reads - "Are you Gay? Lesbian? Confused? A 
Support Group Is Forming at CRLS. Info. Rm. 222”? 
The reaction to this poster mirrored the reponse to the 
previous question (Interview Question *18). (See above.) 
Interview Question *20. Are your feelings about this support group 
influenced in any way by your having participated in the workshop? 
Response Type * of Mentions 
a. yes - influenced esp. by alumni A 
b. yes - made me see need 3 
c. yes - influenced by staff attitudes 
and capabilities 2 
d. yes - influenced by role-play, Pink 
Triangles 1 
e. yes - started support group because 
of workshop 1 
f. yes - enhanced by workshop 1 
g. yes (non-specific) 1 
h. no 




Responses a, b, c, d, e, f, and g (13 mentions) represent 12 
individuals of the total of 15 Individuals who have responded 
positively to the formation of the support group. This response 
indicates that many workshop participants were influenced by the 
workshop to support the student group. 
Implications of the Kohlberg Stages for the Workshop 
Interview Question 22 - Hypothetical moral dilemma (see Appendix 3) 
This question was intended to elicit responses that could be 
roughly interpreted according to the Kohlberg Moral judgment scale. 
Each participant could not be given a full moral judgment interview, 
nor will future participants in anti-homophobia education projects. 
Rather, if there is any validity to assessing the moral stage of 
participants in order to tailor workshop strategies accordingly, it 
will have to be done by workshop leaders "unscientifically" in the 
process of the workshop itself. 
On the basis of the analysis of the responses to Interview 
Question *22, as well as other responses throughout the Interview 
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(Including Question *16: Do you think there are any similarities 
between anti-gay/lesbian bigotry and other kinds of bigotry like 
racism or anti-Semitism?), the approximate moral stage reasoning of 
the subjects broke down as follows: 
Stage * Of Participants 
2-3 A (1 male, 3 female) 
3 2 (2 female) 
3-4 A {A female) 
A 1 (1 male) 
5 5 (3 male, 2 female) 
Each of these five stage cohorts will now be examined more 
closely 
- first, with regard to Interview Question *22 and the 
stage-related matters it reveals 
- secondly, highlighting the stage-defining ideas 
expressed throughout the interview by each 
subject. 
120 
Stage 2 -3 
These four subjects clearly expressed that Ms. Moffatt should 
tell the principal about the demonstration so that she wouldn't lose 
her Job. Breaking the rules means being punished. At the same time, 
subjects A, B, and C expressed explicit concern about Ms. Moffatt's 
relationship of trust with her students So there is a Stage 2 
punishment avoidance, coupled with a Stage 3 concern about group 
expectations. 
. Some of the key ideas expressed in these four subjects’ 
interviews were... 
Subject A 
- diffuse harassment_ease the tension 
- people being harrassed, picked on 
- I can see the same thing happen to Blacks or other 
minority groups who are being harassed. 
- There are more people being harrassed than I thought. 
- Lay the rules down: I don't use those words; we don't 
use those words. Explain how it might hurt that 
person. If it keeps up, report it to higher 
authorities. 
- I felt more sorry for her and her troubles than if 
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some outside person came In. 
- A1 was meaningful to me. I went to school with him. 
- What was really effective for the kids and me: he was 
a former shortstop for Stanford. 
- Clarify beliefs. Show tolerance for different views. 
The issues of the workshop for Subject A were harassment behaviors 
and how to stop them. He would use methods that seem to have the 
most impact on him, using appeals to feelings (especially of common 
identity as schoolmates, friends, athletes), laying down of 
rules/punishment, and possible values clarification (Everyone has a 
right to his/her views). 
Subject B 
- homosexuals have feelings 
- students make fun of teachers and other students 
- I know my parents and I know they would not be very 
tolerant 
- some of [the gay teachers] were sad 
- other people were mean to [gay teachers] 
- people who are homosexual should be treated as nicely 
as other people 
- I've never discriminated against homosexual people. 
I've had them as friends, and when you have a good 
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friend that's homosexual, you have a true friend 
- they are coming out of the closet... and you have to 
live with them to get along. You have to 
understand them a little bit. 
The issues of the workshop for Subject B were the feelings of 
homosexuals, behaviors that make them feel bad, getting along with 
them, and having them as friends. 
SubjectC 
- [The gay teachers at CRLS] are very intelligent young 
men and they do a fine job teaching. 
- to understand more about them and not feel 
homophobic 
- alot more insight into how gays feel about gayness 
- I could understand the father, because... In my 
generation I've heard them talk about gays as if 
they were dogs or animals 
- very courageous to come before their former teachers 
and discuss their feelings 
- They're people just as you and I are. You might have 
somebody in your own family who's gay. 
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Subject C focuses on feelings and the parameters of the school and 
family. 
Sub ject D 
- I'm already sensitive to [homosexual's] needs as 
they are to mine. 
- [the gay/lesbian alumni] found somebody that could 
make their life easier at CRLS 
- She said, "He's still my son and I love him for that." 
... It was her heart that was speaking. 
- the same thing as minorities... what happens to me 
happens to [homosexuals]: the name-calling and 
the cruelty 
- What I remember about the workshop was the group 
discussions .. .with the parents, 




Subject E thought Ms. Moffat should not tell and, If the 
principal found out, she should refuse a directive to cancel the 
protest. Subject E felt that the students have a right to "voice their 
discomfort". Rights are related to feelings. 
Subject F was concerned about the trust of the students, but 
also their safety. She thought the teacher should inform the 
principal. 
Some of the key ideas expressed in these interviews were ... 
Subject E 
- I could really feel what it must be like having that 
kind of hatred directed against you. 
- how open they were with us, sharing their hurts 
and pain 
- people are prejudiced against things they don't 
understand or are different 
-Sometimes it bothers me that I have to keep my 
Jewishness hidden. 
- I could just empathize far more with what you've 
gone through your whole life. 
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Subject E's workshop experience resonates with empathy for people 
she has known as colleagues. 
Subject F 
- the atmosphere at the high school was not a 
supportive and caring one for lots of 
different kinds of people. 
- one member of the workshop talked about his gay¬ 
ness and that was an incredible thing, con¬ 
sidering we hadn't been together all that long. 
- we had gotten away from the purpose, which was to 
create a caring atmosphere, and gotten into 
almost like a selling of gayness - [the speak¬ 
ers] weren't from the school community. 
- I felt a little salesmanship. 
- [He could say], "You liked me five minutes before you 
knew what my sexual preference was and you 
ought to still like me now. 
- Alot of the people in the workshop were involved in 
the heart level and not just in the head level. 
Subject F sees support, caring, and liking as the hallmarks of non¬ 
homophobic school. However, the fact that she is uncomfortable 
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about two instances of what she characterizes as "salemanship" (one 
by an outside speaker and one by a staff member) could Indicate that 
she is more accepting of homosexual people than she might be of 
homosexuality. This subject was the only workshop member to 
characterize herself as politically and religiously conservative. She 
may be caught between liking the gay/lesbian people close to her and 
not totally accepting the theoretical notion of gay/lesbian liberation. 
When the workshop steps out of its function of creating a caring 
environment and begins to speak to matters of what she calls "the 
head level", she is uncomfortable. It is also worth noting that she is 
one of the five members who acknowledged having a gay/lesbian 
family member. 
Stage 3-A 
Subject G felt that Ms. Moffatt should tell the principal out of 
contractual obligation. She also thinks people have a right of dissent 
But she is torn by knowing that the group trusts the teacher and 
"feels In her heart" that Ms. Moffatt, as a good advisor, needs to let 
them do what they have to do. 
Subject H also respected Ms. Moffatt's contractual obligation, 
but didn't think it required her to report to the principal. Subject H 
thought the rapport between teacher and students also had its 
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requirements, so long as the teacher knew they were not going to be 
violent. 
Subject I felt that Ms. Moffatt should take the "conservative" 
approach and report it. Subject I sees a necessity for order and would 
not like to see problems for the student group In the long run. 
Subject J saw a contractual obligation for Ms. Moffatt to report 
to the principal, but she questioned the power of the principal to 
forbid the protest She sees the issue as being with the students 
when they need support and wants them to know that she was with 
them in being offended by the presence of the recruiters. 
Some of the key ideas expressed in these interviews were ... 
Subject c 
-1 see [CRLS] as a small city... It's a cross- 
section of society. 
-1 try to have tolerance for anybody. I’m just trying 
to get through this life myself. 
- I think of one of my fellow staff members as 
important. 
- You can make your statement, but then you can come to 
know people. It's harder to hate people you know 
than you don’t know. I think it’s a combination of 
the two: coming to Identify this or that group, but 
also coming to know them, working with them. 
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Subject G is developing a societal viewpoint, but is also rooted in the 
familiar. 
Subject H 
- how people feel under the thumb of prejudice 
- I think it might have helped some people not to 
dismiss things so easily, if you really know 
a person. 
- some of the cameraderie was due to the fact that 
we knew each other, cared about, and liked 
each other. 
- [Participation of gay/lesbian colleagues] makes it 
more legitimate. 
“I'll never understand why a person needs to find 
a whole group of people they don't like. 
- You can say, "All Blacks are lazy," but if you really 
know a Black person, then it’s harder to make 
those stereotypes. 
Subject H is moved by the stories of people she knows and works with 
and is starting to make connections between the personal and the 
societal implications of prejudice. 
Subject I 
■ help students be more open-minded 
- people could relate to fellow teachers who were 
giving their own experience 
- a presentation could be done about a number of 
things homosexual people have done. Hope¬ 
fully prove that it does not make a difference 
at all 
- I guess [homophobia, racism, and anti-semitism] 
are all similar, a lot of similarities - I don't 
know what they share. 
- I think that the recruiters have a right to be there 
as well as anyone else 
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Subject I is concerned about students and fellow teachers and can 
relate also to some homosexuals in general. Subject I is developing 




- I think [homosexuality] Is more accepted in French 
culture. 
- [Kids] don't see [homosexuals] as regular people, 
cooking and eating and going to the movies ... 
- I can't separate my feeling for someone because of 
their color or their sex. 
-1 think everybody should have the same rights 
Subject J has a societal viewpoint, but at the same time, as a French- 
born person, conceives of the issue for her in terms of how "her 
people" view it. She has a generalized view of homosexuals as people 
who deserve decent treatment because they are "regular people" doing 
familiar things. Subject J speaks of rights in a general way and 
expresses equality in terms of feelings for different kinds of people. 
Stage 4 
Subject K maintained that Ms. Moffatt had to tell the principal 
because "there are rules that staff need to live by [and] they can't 
support something that's not within the regulations." Clearly even 
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though she s made a stand about the need to have a support group", 
one cannot undermine the rules. 
Some of the key ideas in Subject K's interview were 
- more conservative people are homophobic 
- it would be nice If all families were able to deal 
with [homosexuality] [acceptingly] 
- thing that strikes home to me is how people 
dehumanize homosexual people sometimes. I went 
through something like that with Viet Nam.... You 
really dehumanize the enemy .... It's a shocking 
reality when you see your first dead Viet Cong. 
- I tell my kids that I know and respect gay people 
at the high school, people who stand out on 
Issues, other people like Barney Frank. 
- there are so many gay teachers here and that needs 
to be dealt with 
- I don't know if any other communities would see 
the need [for a workshop], especially if they 
don't have any openly gay people 
Subject K clearly has a societal point of view, in that he has begun to 
generalize from his personal experience. His emphasis on the 
numbers of gays in a school or community implies a notion of some 
"critical mass” and its consequence to the larger community. His 
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humanizing of gay/lesbian people still rests on the variable of 
direct contact, begun in earlier stages, a point underlined by his 
comparison to the transforming power of seeing his first dead Viet 
Cong soldier. 
Stage 5 
The five subjects in this cohort were concerned with issues of 
rights, competing justice claims, Constitutional provisions, and the 
greater good. 
Subject L, having weighed the claims of "a clear and present 
danger against maintaining trust for Ms. Moffatt, came out in favor 
of not disclosing. 
Subject M, on grounds of First Amendment rights, would not 
want Ms. Moffatt to report to the principal, unless she thought there 
would be physical harm. In event of possible injury, Subject M would 
not tell the principal unless he knew the principal was non¬ 
homophobic and would not expose the students to increased danger. 
Subject N wondered if Ms. Moffatt's principles were strong 
enough to sacrifice her job for. He thought if she didn’t tell the 
principal, she should then lie to keep her job, since her students’ 
well-being in having her as a teacher is more important than a lie. 
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Subject 0 thought Ms. Moffatt should inform the principal that 
she is not advising the group to picket or not picket. He called a 
"critical juncture" the moment when, after telling gay/lesbian 
students they have rights, you bring in a group that says they don’t. 
Subject P believed Ms. Moffatt is mandated to tell the 
principal, based on a legitimate right of the school to be informed of 
potential riot, but she also thought Ms. Moffatt must express to the 
authorities her agreement with the students' objections. 
Some of the key ideas expressed in their interviews were ... 
Subject l 
- [I have] more sensitivity in terms of heterosexual 
assumptions. 
- [His homosexuality] is just as much a part of him 
as anything else. 
- To me, that’s what we’re teaching the kids to do - 
to protest [injustice], 
- I got a mimeograph machine for the underground 
newspaper. 
the dominant and sub-dominant. It's true - 
who has power and access: and all discrim¬ 
ination comes down to that. 
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Subject L, a civil rights activist, has a clear political analysis of 
oppression to complement her Constitutional Rights orientation. 
Subject n 
- there's still people who... [think] that 
even though I don't want them to be anti- 
Semitic, or anti-Black, or anti-gay, that 
that's not supposed to affect them in their 
relationships with their kids and their 
teaching 
- civil and human rights ... [have] to be a part of 
staff development 
- In fact many writers might write a certain way 
because they are heterosexual. 
Subject M shares Subject L's Constitutional orientation, political 




- We don’t have concentration camps any more, but we 
do have prejudices against people because of 
their skin color, religion, or lifestyle. 
- from student problems, cultural issues, societal 
issues - homophobia as (sic] a problem that should 
be addressed 
- The passage of the 6ay Rights Bill.... [w]e should 
have something on the books to protect these 
citizens. 
Subject N is aware that all kinds of discrimination are the same in 
immediate and remote contexts. He sees laws as proceeding from the 
need to protect rights. 
Subject 0 
- to help put people at ease that homosexuality is not 
a threat to the general populace 
- getting across the value of people and their right 
not to be harrassed 
- [l]fs unfortunate that society has kinda made it 
necessary ... to prove you're still an OK 
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person, even if you're gay. 
- Should society sanction homosexual marriage, 
homosexual parents? That's kind of con¬ 
fusing to me. I don't know. I'm kind of 
wrestling with that... total equality 
- People's rights should not be trampled on. I 
just don't know the extent of rights. 
Subject 0 has long abandoned the idea that the existence of 
homosexuality is a threat to society. He is now in disequilibrium, 
trying to find a basis for rights. He seems to be pinpointing marriage 
and parenting rights, trying to understand a rationale for extending 
them to all. Only the absolute equality of persons in access to dignity 
and fulfillment will meet his need, but he is not at Stage Six yet. 
Subject P 
- [M]y basic motivation [is] to make sure people's rights 
aren't being trampled on. 
- students' rights and the issue of students' feeling 
free about who they are and being able to 
express themselves 
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[the contradiction] about what society says about love- 
making, being together [for heterosexuals] 
and [that] homosexuality shouldn’t be publicly 
displayed 
- being aware of what's going on nationally: the gay 
rights bills 
- I'm of mixed minds, because one’s lifestyle, one’s 
sexual preference - I’m not sure [it has] the 
same kind of relevance [as race]. 
Subject P is committed to guaranteeing civil rights protections to all 
minorities, including free expression of their nature. She is not sure 
of the equal significance race and sexuality. 
Note: In a non-oppressive situation the significance of sexual 
identity is a psychological issue alone, in the context of oppression, 
it is a moral one for both the minority and the oppressor. Of course, 
the same must be said of race. These are Stage 6 concepts in that 
they depend on totally abstract ideas of equality. 
CHAPTER 5 
CONCLUSIONS AND RECOMMENDATIONS 
Conclusions from the Study 
Participants 
Among the workshop members, women outnumbered men two to 
one. In a voluntary workshop dealing with homosexuality, it is not 
unexpected that heterosexual women will outnumber men, since 
heterosexual men appear to have a greater discomfort with 
homosexuality to start with (Herek, 1984, and others). Even among 
the participants, women expressed a greater degree of comfort with 
homosexuality, though no woman or man expressed any "discomfort" 
with it. 
The age and experience of the participants was a reflection of 
the pattern in the general faculty. 
House affiliation and self-description reveals that politically 
and religiously conservative faculty were enormously under¬ 
represented. Again, not a surprising fact. All but one participant 
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rated him/herself moderate to liberal, with about half calling 
themselves moderate and half liberal to very liberal in both political 
and religious categories. 
Guidance counsellors, a group one might expect to participate 
disproportionately, were conspicuously absent (only 1 participant). 
Very few of the members had had any academic training in the 
subject of homosexuality and even fewer had in-depth study. 
Though all members knew gay/lesbian people at work, and many 
had friends who are homosexual, only five knew of a family member 
who is gay/lesbian. 
Why did they participate? 
Most members participated because they were curious and 
thought they'd learn something from the workshop; many hoped as 
well to be a part of the anti-homophobia effort at the high school. All 
were aware, through the remarks and behavior of others, of the less 
than totally supportive environment for the workshop at CRLS. 
How was the workshop experienced? 
Seven participants attended all of the sessions and six people 
missed only one session, perhaps even a better indication that the 
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workshop was received well than the fact that 15 people rated its 
impact as positive. 
The most memorable activities were a Holiday Dinner role-play 
In which a young woman came out to her parents and the sharing of 
the experiences of gay/lesbian staff and alumni. These activities had 
the greatest impact on participants and they described the Impact as 
positive. In fact, most members reported no 
•‘uncomfortable/bothersome" activities at all. Staff characterized 
these activities as moving and found the gay/lesbian people's 
experiences troubling, yet still, for the most part, did not recollect 
the sessions as being uncomfortable. This discrepancy may be 
attributed to the supportive atmosphere of the workshop, indicated by 
numerous references to collegial status and collegiality. 
Staff response was focussed on empathizing with family 
members' dealing with homosexuality, being moved by the testimony 
of a co-worker who is an accepting parent of a gay son and the 
courageous openness of gay colleagues, and recognizing the 
Inhospitable environment at CRLS for lesbian/gay students. Such foci 
were envisioned when the workshop planners titled the workshop Gay 
and Straight at CRLS: Creating a Caring Community. It was expected 
that our starting point would be a Stage 3 Moral Atmosphere, a 
community of caring for staff and students. 
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impact of the workshop experipnrp 
Most of the subjects felt that participating in the workshop 
strengthened or sharpened their view that homosexuality is an issue 
at the high school. Most became more aware of homophobia In the 
school community and its impact on people. This awareness has led 
many participants toward a more likely confrontation of homophobic 
attitudes and behaviors around them. 
A few participants unself-consciously described the workshop 
as a personally tranforming experience, a breakthrough in 
understanding the dehumanizing of homosexuals and the significance 
of sexuality and homophobia in gay and lesbian lives. 
As expected, staff recall of those parts of the workshop 
devoted to presentation of specific facts and theories of 
homosexuality (its causes, constructions, etc.) was not universal. 
Part of the reason for this absence may have been the minimal 
emphasis on these aspects of the issue during the workshop, due to 
time constraints. This intervention was an attitudinal/behavioral 
workshop, not a scholarly seminar, after all. Another part of the 
explanation appears to lie in the greater memorability of real people 
in context of their own lives, as opposed to scholarly discourse, 
which appears to have a limited appeal in the general population. 
In any event, the purpose of this study was to assess how their 
attitudes and behaviors as teachers reveal an understanding of 
homosexuality. The study was not Intended as a two-year late "final 
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exam" on the research on homosexuality, though It did not overlook 
evidence of "knowledge" about the subject. Indeed, It could not, 
especially in discussing Kohlberglan higher stage manifestations. 
There has been a little movement toward Inclusion of more 
gay/lesbian-related material In curriculum, but not much. The 
modesty of this progress may be partly attributed to the fact that the 
curricular projects of the last workshop sessions had to be sacrificed 
because time ran out. But there are those few that are using 
workshop materials In classes (mostly "fact sheets", presenting some 
Information on gays and lesbians) and being more sensitive to the 
homosexual perspective In psychology/soclology courses. 
Handling of gay/lesbian-related school situations 
Almost every member of the workshop believed that 
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homophobic name-calling directed at an Individual In a class cannot 
be Ignored. Most would have a private discussion with the offender, 
rather than a public discussion. 
If the class were deemed mature enough to handle It, many of 
the latter would join In the opinion of some members that public 
discussion was warranted. 
In the event of a generalized homophobic comment In a 
classroom, however, there Is near unanimity for classroom discussion 
of homophobia. 
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The inclusion of homosexuality In discussion of authors' or 
historic figures' lives Is considered advisable by a majority and by 
nearly all participants, If pertinence can be shown. 
Altitudes toward qav/lesbian-reiated student issues 
A majority of workshop members have never talked with a 
student about his/her homosexuality or even about the topic with 
regard to someone else. Yet every one of the participants expressed 
an openness to have such a discussion with a student who confided in 
him/her. 
There was near unanimous support for the formation at CRLS of 
a gay/lesbian student support group, though a couple of members were 
concerned over the implications of such a group for students who 
possibly are not gay. All but these latter members would encourage 
any student to seek out the support group, If they came to them for 
advice. 
75% of the worshop members were influenced by the workshop 
to support the student support group. In fact, the member who 
started the support group attributes her motivation to having 
participated in the workshop, of which she was not one of the 
planners. The support she and the students have from former 
workshop members is one of the most encouraging results of "Gay and 
Straight at CRLS: Creating a Caring Community." 
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implications Qf the Kohlberq Stages for the workshop 
The workshop was composed of nine members who clustered 
around Stage 3, six members at Stage 5, and one Stage 4 member. 
As has been suggested above, those planning the workshop 
aimed at a Stage 3 community/caring ethic to set the tone for 
participants. Indeed, the interview results show that the workshop 
had its deepest Impact at the communitarian and caring level. The 
Stage 3 moral atmosphere was useful because it was Inclusive. After 
all, one does not lose one's caring or community feeling at stages 
beyond Stage 3, just because there are new criteria for making moral 
decisions. 
But it Is also clear from the interview analyses that Stage 4 
and Stage 5 points of view were operant during the workshop 
sessions. Some members seemed to be in stage transition and others 
were clearly struggling with disequilibrium. Individuals certainly 
were affected by the workshop events and presentations. If there 
was any missed opportunity, it was the minimal amount of discussion 
time for processing the activities after they were experienced. 
Although the subjects shared their convictions, their ambivalence, 
and their turmoil with the interviewer, they had few chances to share 
and argue during the workshop itself. Only if they continued their 
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dialogue after the sessions were over could they have spurred each 
other to higher-stage thinking about homosexuality and difference. 
Lastly, explicit discussion with participants of the connections 
between Kohlberg stage theory and bigotry was not Included in the 
workshop sessions. There was Just no time. However, giving 
teachers some exposure to the theory would help them process Issues 
of bigotry In the classroom. If the workshop can be no longer than 12 
hours, it will be hard to accomplish this goal of familiarization. 
Perhaps giving some theoretical reading for homework would solve 
the time crunch. 
Recommendations from the Study 
Participation 
The question of whether other schools should give anti¬ 
homophobia workshops like the ones given at CRLS has a series of 
answers. First, let me present the opinions of the workshop 
participants on this issue. 
Questionnaire Questions *20, 21,24, 25: Should all high schools offer 
a 12- hour anti-homophobia workshop? If "yes", should it be 
mandatory? Should all high schools offer a 3-hour version? if "yes", 
should it be mandatory? 
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Yes 
12-hour 15 1 
mandatory 6-yes 9-no - 
3-hour 4-yes 2-no 8-yes 1-maybe 1-no 
mandatory 4-yes 5-yes 1-no 
3-no 
There is almost unanimous support for offering the 12-hour workshop 
at other high schools. Support drops by 60% for making the long 
workshop mandatory. Almost all those who support offering a long 
workshop but would not make It mandatory support offering a short 
workshop as well. 62.5% of those would make the short workshop 
mandatory. 
Interview Question *30: Please explain why you answered as you did 
in Questionnaire Questions *20, 21,24, 25. 
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Besppnse Type »of Mentis. 
a. should be offered because people 
don't understand homosexuality 6 
b. 12-hr. must be mandatory or homo¬ 
phobes won't attend 6 
c. people who are forced to come 
might not change 6 
d. people resent "mandatory" 4 
e. mandatory 3-hr. sends good message 
from administration 3 
f. more realistic to make 3-hr. mandatory 2 
g. do other communities see need? 2 
Response b (6 mentions) and response c (6 mentions) show that 
opinion Is divided over the usefulness of making people attend 
workshops that are designed to change their opinions about an issue. 
One subject said of making a 12-hour workshop mandatory: 
At other schools four sessions might be overkill. 
Maybe a shorter version to break the ice, but in 
smaller groups, not in an all-school meeting, 
where it's like proselytizing - trying to convert 
a thousand people in two hours. 
In some ways, his sounds like the voice of reason on mandatory 
workshops. 
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If longer voluntary workshops are given however, the following 
points about participation are important: 
1. An outreach effort should be made to include heterosexual 
men in the group. If there is a minority student 
population in the school, this effort should Include 
particular outreach to minority male staff, if there are 
any. 
2. Special effort should be made to inform counsellors of the 
importance of this kind of workshop for them. 
3. Teachers from occupational or vocational education programs 
should be recruited with the assurance that there are 
significant numbers of gay/lesbian students from the 
working class. 
Activities 
1. Although a range of activities is good, it must be kept in 
mind that those activities which involve opportunities 
for role-taking and identification with gay/lesbian staff, 
students/alumni, and their families have the greatest 
impact. 
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2. When time presses, fewer activities, with time to discuss 
their Implications, Is more Important than getting 
through a roster of suggested activities. 
3. Workshop leaders must try to strike a balance between 
discussions of what homosexuality means to the school 
community, societal considerations, and more abstract 
discussions of human rights. In the best workshop, there 
should be grist for everyone's moral mill, but sensitivity 
to the majority's concerns is vital to prevent the energy 
from dissipating. There may be opportunity outside the 
workshop for other conversations with individual 
members. 
Follow-up 
1. Support groups for gay/lesbian faculty and students are a 
natural extension of this kind of workshop. Results of 
this study suggest that staff support for a student group 
can be depended on, If such a group is launched. 
2. Curriculum revision to include gay/lesbian issues might 
enjoy support as well, but it must be pursued. It won't 
just happen. One participant, a heterosexual male, 
observed: 
It hasn’t gone where it should have gone... 
Homophobia and violence has to be discussed 
from a curriculum point of view. It has to be 
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woven into things that kids are required to take 
.... It has to be part of the curriculum. 
3. The critical mass of staff who are concerned with the Issues 
of homosexuality and homophobia has to be nurtured and 
maintained. These workshops are not one-shot affairs. 
In the words of another heterosexual male participant: 
I think it's like racial equality - if you don't 
keep it on the forefront, it's not going to 
happen. You can’t let it die at this high school. 
Afterword - Who Benefits from Anti-Homophobia Education? 
In their 1954 ruling in Brown vs. The Board of Education the 
Supreme Court assumed that, it was only the Black victims of racial 
discrimination who needed relief. Explicit in their reasoning that a 
separate education is an inferior education was the notion that Black 
students would benefit from being schooled with Whites. Missing 
from the decision was the equally compelling idea that White 
students are badly educated if they are prevented from mixing with 
Blacks. 
Students in all-White schools in 1954 were also in need of relief, 
but the Supreme Court was just as unaware of their deficiency as the 
students were themselves. To be sure, the all-Black school across 
town didn’t have the facilities that the White schools had and that 
inequality often prevented Black schools from achieving their goals. 
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The Court knew that resources would not be equally shared unless the 
schools were integrated. That was an astute political Judgement. But 
only racism can explain how the Court missed seeing the Innate 
Inferiority of an all-Whlte education: that such an education must fall 
In some vital way to Impart the lessons of a world which Is Indeed 
more Colored than White. 
A similar narrowness of vision cripples the 1988 resolution of the 
National Education Association: 
Every school district should provide counselling for 
students who are struggling with their sexual/gender 
orientations]. 
Though.the Association should be commended for taking a stand in 
favor of support services which are generally lacking, they must also 
be advised that a very important piece of the problem is not being 
addressed. It is not only gay/lesbian or struggling students who need 
attention in our schools, but also those whose homophobia cripples 
their humanity. 
To address only the needs of the struggling minority Implies that 
they ought to learn to adjust to the homophobia that Is surely a part 
of their struggle. If the NEA were to address as well the need to 
eliminate homophobia, they would help not only the oppressed, but 
also the needy oppressors. The well-meaning NEA, like the Supreme 
Court before them, fails to understand the full value of combatting 
bigotry. 
Who benefits from the public schools’ program to eliminate 
homophobia? Not only the oppressed minority of gay and lesbian 
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people, who certainly ought to be able to pursue their lives with 
safety and dignity, but also the heterosexual majority, who, by 
. 
coming to understand the complete range of human sexuality, enhance 
the possibilities for their own psycho-sexual development. For the 
world is no more "straight", that is, sexually monolithic, than it is 
White. Understanding this diversity In the sexual world may bring 
health as well as knowledge for both heterosexual and homosexual 





















A STAFF-DEVELOPMENT MANUAL FOR ANT I-HOMOPHOBIA 
EDUCATION 
introduction 
Those teachers who seek to combat homophobic bigotry In the 
schools certainly have their work cut out for them. Homophobia, the 
fear or hatred of homosexuality and/or gays and lesbians, is inherent 
In our culture; it is also often freely expressed by those who would 
not dare be so blatant in expressing other kinds of prejudice. 
Homophobic ideas are espoused and trumpeted at every level of our 
society, including the government, the media editorial, and the 
popular teen culture. Witness the following recent unabashed 
examples: 
"In England they call them ‘debuggerers’..." 
Representative Thomas McGee, Democrat, 
former Speaker of the Massachusetts 
House of Representatives, arguing against 
passage of the Gay and Lesbian Civil Rights 
Bill (3/27/89) 
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People have a right of free association, whereby they 
cannot be forced to hire or rent an apartment to a 
homosexual..." 
Avi Nelson, TV commentator, speaking against the 
Gay and Lesbian Civil Rights Bill on Boston Channel 
5's "Five on Five" (4/2/89) 
"Immigrants and faggots/ they make no sense to me/ 
they come to our country/ and think they'll do as they 
please/ like start some mini-Iran/ or spread some 
fucking disease..." 
from "One in a Million", best-selling album by 
Guns 'N Roses, one of the most popular rock bands 
in the U.S. today 
Ideas like these which ridicule, marginalize, and openly encourage 
discrimination against the gay and lesbian minority have an enormous 
impact on young people. They set the ground rules whereby the hatred 
and fear openly expressed by the nation's leaders and cultural heroes 
are echoed in the classrooms, corridors, and playing fields of the 
nation's schools. Clearly, the common message of the above examples 
is that gays and lesbians are "the other", an alien group who deserve 
the hostility shown toward them by the majority culture. 
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Even teachers, whose role could be to prod students to examine the 
myths behind common stereotypes, do not always convey the right 
messages to the young people In their charge. Homophobic Insults In 
the classrooms and corridors of our schools are rarely challenged. In 
fact, some teachers and other staff people laugh at the taunts or 
engage In them themselves. 
In Cambridge, Massachusetts, a city known for Its progressive 
government and diverse citizenry, there Is a comprehensive human 
rights ordinance which includes protections for gays and lesbians. 
There is even "non-discrimination on the basis of sexuality" language 
in the teachers' contract. Still, it took over a month for the school 
department to take action against a teacher (previously warned by 
school administrators to cease his homophobic behavior) who 
ridiculed an openly gay colleague in front of a class of high school 
students. 
On another occasion in Cambridge a corridor aide in the high 
school bellowed down a hallway, at the far end of which two boys 
were wrestling, "Break it up, you homos!" When her remark was 
challenged by an openly gay teacher, she responded, "I wasn’t talking 
to you? These remarks were uttered by a minority woman, who had 
received the city's humanitarian award the year before! 
It is painfully clear that even the most humane school districts 
are reluctant to take explicit action against homophobia. The "World 
of Difference" campaign in Massachusetts is a collaborative effort of 
the Boston Globe, the Anti-Defamation League of B'nai Brith, WBZ-TV, 
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and the Archdicese of Boston. It is an anti-racism, anti-bigotry 
curriculum effort launched several years ago in a number of Boston 
area schools. Its founders have repeatedly refused to include 
homophobia as one of its targets. 
The "Facing History and Ourselves" curriculum project, begun in 
Brookline, Massachusetts and now used nation-wide, is a 
comprehensive look at the horrors of the Holocaust and other historic 
genocides. There is no sustained examination in this curriculum of 
the Nazi campaign against and murder of European homosexuals. 
If there is no programmatic effort at reducing homphobia in our 
schools, there can be no real progress in combatting homophobic 
bigotry in our society. Everyone needs to examine the homophobia 
within him/herself and it is best to challenge the beginnings of all 
forms of bigotry in ourselves in our childhood. 
Liberals often think of the archetypical homophobe as a political 
and moral Neanderthal. It is doubtless comforting to think oneself 
Immune to prejudice or "more progressive than thou". Let me conclude 
this Introduction by referring to two written "self-inventories" 
composed recently by students in a Senior English class at Cambridge 
Rindge and Latin School. I call the reader’s attention to the 
homophobic nature of what would otherwise appear to be two young 
adults on an encouraging developmental path: 
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Student »1 
I think the biggest thing I've conquered is my bad 
temper. When I was in grammar school I used to get in 
fights almost every day (no exaggeration). I would start 
a fight with someone or even if I didn't I would get into 
an argument and end up settling it with my fists. I 
haven't had any fights in this school since I got here 
three years ago. 
The thing I need to work on is my prejudice against 
gays. I hate them for no reason. Every time I see 
homosexuals in Harvard Square I want to hit them, but 
like I said I've controlled my temper. But I still hate 
them a lot. I know it's a mean thing to say but I hope 
they all die.” 
Student *2 
"Moral - Against gays, against war, against drafting men 
for war. For peace and unity... 
...I have achieved twelve years of schooling. I have 
achieved lots of goals that I set out to do like completing 
four years of math and passing every year. 
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I lack certain goals I set out for like girls which I have 
failed." 
I commend the teacher who assigned these inventories for raising 
the issue of homosexuality in her class discussions and encouraging 
students to examine their attitudes toward it. Her willingness to 
broach the subject is a positive first step. Where would she and we 
go from there? 
The task of reducing homophobic bigotry in the schools has two 
main components: 
1. the elimination of homophobic attacks, name-calling, and 
insults 
2. increasing people's understanding of what homosexuality is and 
who gay and lesbian people are. 
The first goal is primarily behavioral; the second is intellectual and 
attitudinal. 
Eliminating homophobic name-calling should not be a politically 
controversial objective in any school system. Tormenting and baiting 
people would hardly be encouraged officially anywhere. On the other 
hand, understanding what homosexuality and homosexuals are requires 
stepping into the realm of "values". We know how sensitive that Is. 
Nevertheless, it is possible for a core of committed teachers, 
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parents, and staff to begin working toward these two goals if they 




It Is inconceivable to attempt work on the issue of homophobia in 
a school without first conducting a substantive staff development 
program on the subject. Such a program optimally would Involve a 
series of workshops totalling about twelve hours. There may be 
schools systems which would sponsor such a staff development 
effort, but common sense and experience indicate that a shorter 
program might be required. A three hour session, though it would be 
rushed and would limit discussion of many important topics, can 
cover a lot of ground. In many situations, one session of about three 
hours is all that one could hope for. 
WHO SHOULD PARTICIPATE? 
The question of who ought to attend such a workshop has several 
facets. First, should the workshop be mandatory? A three hour 
session that essentially introduces the subject of homophobia and 
homosexuality should be for everyone. If the school administration 
and the teachers union or leadership can agree that there is a problem 
of name-calling or other homophobic discrimination in the school, 
then it is reasonable to ask that they do everything in their power to 
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get everyone to attend. This could mean a directive from those in 
authority or perhaps just friendly persuasion, whichever seems 
appropriate for the situation. If a directive seems in order, it should 
be possible to justify it on the grounds that school officials are 
seeking to prevent students from being hurt. Especially in light of the 
AIDS crisis, there is a need for sensitizing educators, not only to the 
realities of the disease itself, but also to the danger of homophobic 
violence that has been its consequence. 
School leaders should be encouraged to sponsor longer workshops 
or series of sessions, especially if it can be shown that a number of 
staff people would voluntarily sign up for them. It is probably 
counterproductive to suggest that a twelve-hour workshop be 
mandatory. Rather, one can hope that those who could be recruited for 
such a long-term committment would have a good experience in it and 
might induce others to try it the next time it is offered. 
It is rather important to Include all staff in the invitation to 
participate in such a workshop, not just classroom teachers, 
counsellors, and administrators. The kind of awareness one hopes to 
provoke in the participants would be much appreciated in the ranks of 
the cafeteria workers and custodial staff as well. Creating a school 
environment which is free of homophobic epithets requires an effort 
that crosses the artificial boundaries of job description. 
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WORKSHOP SIZE 
The best size for group discussion of homosexuality Is perhaps 
smaller than the usual Ideal group discussion size. Any discussion of 
sexuality In our culture is likely to cause some discomfort or 
embarrassment for those who rarely talk about sex with one another 
privately, let alone in a group. Everything possible should be done to 
raise the comfort level. Limiting the size is a good start. However, 
because trainers and expert speakers on the issues of homophobia are 
so few, there is likely to be a problem in creating too many small 
groups, particularly for an all-staff workshop of three hours. In that 
circumstance, unless the total staff is quite small, it is wise not to 
attempt discussion. A lecture or panel format is more feasible. 
Trying to explore individual staff member's feelings about gay people 
in an auditorium of over one hundred people is silly and may be 
damaging to the effort. 
For smaller group workshops, ten to fifteen people working with 
one or two trainers is best. Under these numerical conditions, there 
is the possibility of working all together for some of the time and 
breaking into smaller groups for more intimate expression and 
examination of attitudes and feelings. 
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THE GOALS OF AN ANTI HOMOPHOBIA WORKSHOP (12 HOUR VERSION) 
The goals of the more extensive workshop (the three hour version 
will be discussed separately) are as follows: 
1. to overcome participants’ reluctance and/or discomfort In 
discussing, within the school setting, issues of sexuality 
2. to define and discuss the terminology of the subject of 
homosexuality 
3. to acquaint participants with the basic facts of the homosexual 
orientation 
4 to explore participants' existing attitudes toward 
homosexuality 
5. to help participants to relate to the circumstances and 
experience of gay and lesbian people 
6. to help participants to see how homophobia is related to other 
forms of bigotry 
7. to provide participants with models and resources for 
intervening in instances of homophobic behavior 
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8. to provide participants with models and resources for changing 
homophobic attitudes 
9. to acquaint participants with the special needs of gay and 
lesbian students or students struggling with Issues of their 
sexuality 
10. to provide participants with models and resources for 
responding to the needs of gay and lesbian students or students 
struggling with issues of their sexuality. 
This is clearly an ambitious list for any staff development effort. 
Realistically speaking, even a twelve-hour experience is unlikely to 
achieve each goal with uniform success. We are, after all, talking 
about changing life-long and deeply seated attitudes, in some cases. 
School staffs are not fourteen-year-olds, with Impressionable young 
minds. Still, if the extensive workshop is voluntary, we are likely to 
be starting with a group willing to be informed and challenged. If we 
can begin the process of disruption in their pre-conceived notions, it 
will probably continue after the twelve hours are over. Each part of 
the workshop experience will meet the needs of different individuals. 
One activity may seem to be better received than another. The goal is 
to begin the process of eliminating homophobia on different fronts 
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and at different levels so as to engage as many participants as 
possible throughout the course of the workshop. 
If the participants are well-known Individually and the workshop 
leaders can be sure that they are all at a certain level of 
understanding on the subject, the leaders may elect to skip certain of 
the suggested activities or alter them to some extent. Let those 
leaders be warned, however, that they should not overestimate the 
comfort level or understanding of the participants. It is surprising to 
find how often school staff members who are otherwise as 
progressive and unbigoted as one could Imagine still are just 
beginners when it comes to the topic of "gayness". For all the 
attention homosexuals have gotten in the last ten years in this 
country, the topic is still fraught with misunderstanding and anxiety, 
even among those who consider themselves "informed". It will not 
hurt for workshop leaders to underestimate the level of understanding 
of the participants. 
I do not mean to encourage condescension on the part of workshop 
leaders. On the contrary, all of us, participants and leaders alike, 
share the homophobia that is endemic to our society. It Is important 
to acknowledge that sharing near the start of the workshop 
experience. It is unlikely that any workshop member is entirely free 
of homophobia. Even those who may be gay or lesbian themselves 
probably have vestiges of internalized homophobia to deal with. No 
one is immune or perfect at this point in our history as a culture. 
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GAY AND LESBIAN STAFF PARTICIPATION? 
Should gay and lesbian staff or relatives of gays and lesbians 
participate In this workshop? The answer to this question Is not a 
simple one. 
One would assume that of course all staff members should 
participate In such an endeavor. One might even assume that having 
gay and lesbian staff involved would lend an immediacy or a "personal 
touch" to the effort. Both of these assumptions might prove true, but 
there are Important cautions to observe. 
First, we don't want to put people on the spot. If there are gays or 
lesbians participating, they may not be "out" at work or they may not 
be 'out' to everyone at work. They may want to participate In the 
workshop without revealing their sexual orientation. This might not 
be a good idea, since one of the goals of the workshop is to share 
attitudes and experiences openly and truthfully. If some of the 
participants know another one of the participants Is gay or lesbian 
and others do not know, there could be an akwardness to the whole 
effort that might be harmful. 
Or, even if some of the participants are openly gay or lesbian, we 
don't want to put an undue burden on them to be the focus of group 
scrutiny throughout the workshop. It Is natural that people would 
turn to open gays and lesbians to answer questions or share personal 
experiences. Openly gay and lesbian participants have to be able to 
put limits on their sharing. 
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On the other hand, we don’t want the workshop to become group 
therapy for gay and lesbian staff members. There might be some who 
would take advantage of the opportunity and the audience to unburden 
themselves of every troubling nuance of their lives. That might be 
interesting and even illuminating of some of the topics of the 
workshop, but it would not be likely to balance the needs of the 
gay/lesbian participant with the needs of the other workshop 
members. 
Similarly, if a participant wants to share the fact that he or she 
has a gay or lesbian family member, it can be a very effective and 
even moving part of a workshop experience. But there have to be 
limits on how much the workshop attends to the needs of that 
participant, to the detriment of its other goals. 
All of these situations require a situational judgement to 
determine the course that the workshop leader takes. In the instance 
of closeted participants, logically, only If the leader is him or herself 
aware of the person's sexuality, can there be a private discussion 
with the latter about the possible effects of his or her participation 
on the workshop. In the cases of the openly gay/lesbian or relative 
(parent, etc) participants, there should be an open discussion of the 
implications for the workshop of their participation. 
One last consideration on the subject of gay/lesbian participants 
is the possibility that their presence may have an inhibiting effect on 
homophobic expression of others. Even if the workshop leader is 
openly gay/lesbian, if he/she is a stranger at the school, he/she may 
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be less inhibiting of honest discussion than a staff participant who is 
openly gay/lesbian. After all is said and done in the workshop, 
participants have to work together at the school. This Is a sticky 
issue to resolve. I recommend that the workshop leader acknowledge 
his/her sexuality and also that openly gay/lesbian staff members be 
encouraged to participate, but that there be two Important provisions. 
There should be opportunity for anonymous expression of feelings and 
opinions. There should also be small group experiences where those 
self-identified as "straight" can be completely open about their 
thoughts. It must be stressed, however, to the "straight" group 
members, that at no time in their lives, whether at home, in church, 
on the job, at the market, or anywhere else, can they be absolutley 
sure that there is not a gay or lesbian person present to hear them. 
That is one of the central lessons of any homophobia workshop. 
We may now proceed to the details of the extensive (approx. 12 
hours) workshop format. 
We will assume that the workshop will be divided into four 
sessions of approximately three hour each. Of course additions and 
deletions are possible to meet time constraints. The following is a 
suggested format and general thematic outline, arranged by day: 
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Workshop Title: Gay and Straight at Anyclty High School: Creating a 
Caring Community 
Short Overview of Objectives: 
1. to increase awareness of issues of prejudice and diversity 
2. to share information about gay and lesbian lives 
3. to encourage respect, understanding, and support for sexual 
minorities at Anycity High 
4. to develop curriculum and/or other projects for reducing 
homophobia at Anycity High 
Workshop Sessions: 
Session One - Homosexuality and Sexuality 
- development of human sexuality 
- gender roles 
- myths and stereotypes 
- religion 
- parenting 
- coming out 
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Session Two - Homophobia and Education (Part One) 
- student experiences 
- staff experiences 
- the parent point of view 
- the impact of A.I.D.S. 
Session Three - Homophobia and Education (Part. Two) 
- Pink Triangles: the history and practice of homophobia 
- assessment of needs and priorities (curricular and social) at 
Anycity High 
- project and curriculum interventions 
- project proposals 
Session Four - Sharing. Evaluating. Imolimenting 
- presentations of completed or planned curriculum and/or 
projects 
- evaluation of curriculum and/or projects 
- workshop evaluation 
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N.B. This is an ideal schedule. It may be that some issues in the 
earlier sessions really take hold and the leader(s) won’t want to cut 
off a successful activity. In that case, the suggested schedule for the 
last sessions might have to be altered to accomodate unfinished 
business from before. So be it! Perhaps the projects can wait until 
summer or the next school year. Willing staff members can always 
find time to work beyond the parameters of a workshop schedule. If 
this workshop is effective, there will be personnel to fulfill Its 
objectives long after its last formal session. 
Session One - Homosexuality and Sexuality 
Achieving a Comfort Level 
Despite the plethora of blatant sex in our society, from the 
calculated exploitation of sex by the advertising industry to the acres 
of skin exposed daily on actual television programs, there is still an 
enormous reluctance to talk honestly about sexual matters with 
others, face-to-face, especially man-to-man. What passes for 
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expression of sexual feelings among men in most cases is bravado, 
unchanged in character from adolescent chest-thumping. Among 
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women, there appears to be a greater freedom of intimate expression 
In general, but In gender-mixed groups It seems to evaporate. 
Surprisingly, Phil Donahue and Oprah Winfrey are able to elicit 
stunning confessions of sexual details on national television. Perhaps 
there is something of a dis-inhibitor in the prospect of achieving your 
five minutes of fame in a Donahue-style confessional. For example, 
on a recent show, a woman and her adopted son spent some time 
explaining how they were able to live for many years with their 
husband and father without ever discovering that "he" was actually a 
she . Money alone cannot account for their willingness to share it all 
on T.V. 
But we cannot have Phil and a live camera at our workshops. We 
have to accept the fact that a group of male and female school 
employees are not going to Jettison their usual reticence about sexual 
matters as they take their seats, even in a voluntary homophobia 
roundtable. We have to help the participants to relax and share their 
thoughts and feelings. 
The first task is to Introduce folks to one another. It is not 
unusual, especially in a large departmentalized school, for people not 
to know some of the others in the group. 
STEP 1: Introductions 
Go around the group, asking people to introduce themselves. Don't 
be satisfied with a name only. Ask each one to tell what their job is 
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at the school and why they chose to participate In this particular 
workshop. Focus attention especially on what they hope to get out of 
the workshop experience. 
The workshop leaders should Include themselves In the 
Introductions. If they happen to be gay or lesbian, they should share 
that Information with the group. This would not neccessarlly be the 
tactic when discussing the topic of homosexuality with high school 
students, but at the adult level, keeping one's homosexuality veiled 
would be disingenuous and destructive to the group dynamic. 
Step 2 : Defining Community 
Ask the members of the group to think about the characteristics of 
a "school community". As they make suggestions, the group leader 
will write them on the blackboard. The purpose of this exercise Is to 
get participants to focus on those characteristics that define what 
they are all a part of, while they are In the school setting. Some of 
the characteristics that will likely be suggested are: 
diversity learning new members and veterans 
conflict trust socialization 
school spirit rules power structure 
shared values cliques adults and children 
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Some of these notions bespeak the thorny realities of any social 
entity; others of them evoke an idealized concept. It is clear that our 
ideas about school community are an amalgam of what we know to be 
true about them as well as the espoused goals we have for them. The 
tension between the real and the ideal is part of the energy that can 
fuel individual and group growth. 
It will be important to refer back to these characteristics of a 
community, both the real and the ideal, as the workshop procedes. It 
will be enlightening to examine these notions from a gay perspective, 
for instance, to ask the questions: 
Will a school's tolerance of diversity extend to gay/lesbian 
staff or students? 
Is conflict over sexuality different from other kinds of school 
conflict? 
Is there a difference between learning about homosexuality and 
learning to be homosexual? 
Do we feel differently about the mix of adults and children in a 
school when we know some of the adults or children are 
gay or lesbian? 
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Step 3 : Acknowledging Diversity 
It is important for workshop members to acknowledge and 
experience their own diversity and to see that there are other 
important demarcations of difference than the polar notions of 
hetero- and homosexuality. Write on the board the following 
categories: 
GENDER RACE SOCIAL CLASS RELIGION AGE JOB 
Ask the participants to list their own specifics for each of these 
categories and then to list first the positive and then the negative 
characteristics that they have heard attributed to each one of their 
self-descriptions. 
Point out to the group that there are other categories that might 
have been listed like: 
marital status number of children political affiliation 
height kinds of food preferred preferred erotic acts 
weight kinds of music preferred amount of sex preferred 
Some of these categories might be Important to us in defining who we 
are. Or they might be Important to other people in labelling us, even 
if we ourselves don't attach much significance to those particular 
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categories. Especially when they have power, the importance others 
give to particular categories by which they wish to define us, may 
force us to accept the centrality of those categories in our own lives. 
Step 4 : Epithets and Stereoptypes Barrage 
Ask the group to call out the complete list of names and 
attributes, commonly used to depict gay and lesbian people. Write the 





dyke limp wrist 
child molester fairy 
queen cocksucker 
pervert masculine woman 
sodomite man wants to be a 
woman 
Of course, school staff who are tuned into the latest teen language 
will have many more current and possibly more colorful additions to 
the list. 
The purpose of this exercise is to lower inhibitions in expressing 
negative terminology about homosexuality in the workshop sessions. 
If the group members and leaders can seem to hear these epithets 
with some measure of personal detachment, it will lower the 
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sqeamishness about saying them. That is not to suggest that we 
ought to forget the amount of violence these terms can Inflict on 
people, but only that a workshop on homophobia cannot achieve its 
goals without allowing for the expression of the terms of homophobia 
and the ideas that underlie them. It is possible to conduct a very 
polite workshop on prejudice, observing the niceties of language and 
reducing everthing to abstraction and indirection. Such a workshop 
would not allow for the airing of bigotry that polite people never 
express, but nevertheless harbor within themselves. 
Not only will the above exercise enhance the freedom of 
expression of homophobic epithets; it should also vent some of the 
inhibitions inherent in a discussion of sexuality in general. It should 
not surprise us that the pretenses drop overall as the tolerance for 
“impolite" verbal expression rises. 
Step 5 : An Introduction to Homosexuality 
Although the levels of experience with and knowledge of 
homosexuality will vary among the group members, it is advisable to 
review some of the basic facts and current opinions about 
homosexuality. It won't hurt that everyone be brought up to date 
about a subject that receives so much attention in many academic 
disciplines today from psychology to literary theory. 
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At the start, it would be wise to explain that many of these 
findings are merely theoretical. One may choose to accept or reject 
part or all of these positions on a subject that seems destined to be 
studied ad infinitum or at least until the notion of sexuality loses Its 
fascination. 
Importanttll The material presented in Session One, Step 5: An 
Introduction to Homosexuality can be Quite provocative for discussion 
among school staff. At the start we noted that it might be difficult 
to limit activities only to those sessions to which they are assigned 
and we suggested altering the final sessions to accomodate going 
overtime in the earlier ones. One may still do just that. However, let 
us remind those running the workshops that, athough it is important 
to touch on many of the ideas in what we might label "Homosexuality 
101", we do not have the luxury in a staff development setting to turn 
our workshop into a semester’s university course. Getting people 
thinking and expressing their Ideas and feelings is a more reasonable 
goal than trying to teach them everything they ought to know about 
this compelling subject. 
What Is Homosexuality? 
The simplest definition of homosexuality is: an affectional 
preference for one’s own gender. Of course homosexuality just isn't 
that simple. For starters, we might ask just how strong the 
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preference has to be. Since the terms homo and hetero sexuality 
Imply such polarity, how should we define the sexulltles that exist 
between them. Kinsey refers to a continuum of sexual orientation 
from exclusively heterosexual (numbered 1 on his scale) to 
exclusively homosexual (numbered 6). But then, the question arises 
as to whether we are describing a realm of sexual desire or a 
taxonomy of sexual acts with such terms and such a scale? Do 
homoerotic thoughts make one a "homosexual" or does it make sense 
to make the distinction. The Roman Catholic Church's position on 
homosexuality, that only the act is sinful, though the orientation is a 
"disorder", finds the distinction helpful in attaching moral 
significance to homosexuality. 
We must ask, in this context, why do we need the label 
"homosexual" and have we always needed it to distinguish betweeen 
types of people? 
There is an energetic debate occurring among historians, 
philosophers, and literary theorists just now over the issue of 
whether homosexuality is an "essential" category, that can be 
accurately used to describe a certain kind of sexual orientation 
throughout history or whether the term and the category it purports 
to describe are a recent historical "contruction". 
Adherents of the constructionist theory claim that only in the late 
ninteenth century did not only the name, but also the idea itself of 
homosexuality arise. They say that, although people throughout 
history have engaged in what we would today call "homosexual" acts, 
181 
no one would have thought to give people a significant part of their 
identity on that basis. Constructionists say that labelling a person, 
in ancient Greece for example, by what the gender of his sexual 
partner was would have been as meaningless as labelling him by his 
preference for meat over fish or the length of his thumb. They say 
that such considerations had no import. Even in the Middle Ages, when 
men and women were burned for being sodomites and witches, 
constuctionists claim those people might have been condemned for 
committing certain sexual acts, but no one, neither the sodomite nor 
the inquisitor would have thought of centering the sodomite's identity 
in the nexus of his sexual act. In other words, a sinner, no matter 
what his sin, was primarily a Christian person. That was his identity 
(along with nationality, gender, and other important distinctions of 
the time). Sodomy would have been a sin like many other sins and the 
one who committed it would not take the identity of his particular 
sin. 
The contructionist view is that the rise of urban cultures with the 
splitting of families, along with the rise of medicine and psychology 
In place of orthodox religion, contributed to the "discovery" and 
labelling of the "homosexual" person. As people no longer depended on 
farming families to sustain them and could seek industrial 
employment in the cities, they were able to seek out "homo" (same) 
gender sexual partners and associates. They didn't need to have 
children to survive and their "sin" could remain covert in the 
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anonymous metropolis. Science could then transform their Msln" to a 
dysfunction and explore its cause. 
The essentialist view seeks to disprove most of the 
constructionist argument by finding examples in the historical record 
of men and women who attached great significance to the gender of 
their same-sex sexual object choice and other examples of people 
who gave enormous attention to the negative aspect of such choice. 
There is no shortage of material on "Gays Throughout History" from 
David and Absolom to Michelangelo to Eleanor Roosevelt. It may not 
be difficult to prove same-sex attraction in these historical 
personages. The crux of the argument, however, focusses on what 
these figures and their contemporaries made of that attraction. 
Essentialists say these figures and their peers knew their 
"homosexual" desire helped shape who they were. 
What Causes Homosexuality? 
Will there ever be a question more difficult to answer? Probably 
not. So much has been written on this topic and yet the debate is far 
from over. For many, it suffices to say, science and pseudo-science 
are working on it. 
Some would have us believe that homosexuality is genetic. They 
haven't yet understood why some siblings are gay and others are not. 
But still, homosexuality could be genetic and still not appear in every 
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sibling. Others claim homosexuality results from some prenatal 
trauma. There has been evidence submitted to bolster this argument. 
Still others maintain homosexuality is learned or conditioned, that 
it results from certain circumstances obtaining in the susceptible 
child s surroundings. Just why the same surroundings don't produce 
homosexuality in all the children of one home hasn't been figured out 
yet. 
The reason I give such short shrift to these various positions is 
that I question the validity of seeking one cause of homosexuality or, 
for that matter, of seeking multiple causes. Do we devote the same 
attention to discovering the causes of the various forms of 
heterosexuality? Clearly, there is not just one model of 
heterosexuality. For some heterosexuals, sexual activity is a central 
factor in their fulfillment; for others, sex is something to be endured; 
and for some, celibacy is crucial. Though the etiology of their 
desires or lack of desire might be of interest to a few psychologists, 
there is certainly not the universal interest in it as there Is in the 
causes of same-sex desire. 
The only explanation for the inordinate interest in the causes of 
homosexuality is that we would know its cause in order to prevent or 
change it. If parents were worried that their child might grow up to 
be celibate, there might be millions of dollars in federal grant money 
devoted to research on the cause of celibacy. But, of course, there is 
not the interest. Although some self-accepting gay and lesbian people 
themselves have been facinated by the question of what "made them 
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gay", they probably wouldn't have given It the same attention If It 
weren’t so Important to others who disapproved of their sexuality. 
After all, people who don't enjoy eating meat probably don't spend 
lots of time trying to figure out whether that orientation toward food 
is genetic or learned. 
Some people, children and adults, have a sexual preference for 
members of the same gender. That homosexuality exists, across 
continents and across cultures, we can be sure of. If anyone persists 
In asking why this sexual orientation exists, we must ask them just 
as persistently why it Is Important to be certain about why. 
Is Homosexuality Natural? 
This question Is related to the question of what causes 
homosexuality. On one level It Is easily answered. Homosexuality 
exists in nature; therefore, it is natural. We don't need to examine 
the behavior of bees or birds to discover same gender sexual activity 
In nature. We need only examine the behavior of mankind. 
Homosexuals as much a part of nature as any other creature. We don't 
need to justify any other of our human behaviors by seeking 
counterparts in other animal species; why do It to justify 
homosexuality. 
What people really mean when they ask If homosexuality Is 
"natural” Is whether homosexuality Is morally correct. That Is, 
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whether homosexuality Is part of the Devine Plan for Nature. The 
argument that homosexuality goes against God's Plan ("God made 
Adam and Eve, not Adam and Steve.") is usually based on Scriptural 
exlgesis. Many religious moralists, seeing that there are countless 
"natural" phenomena which are deplorable (eg., greed, violence, 
egocentrism), look for Biblical admonitions to discriminate between 
those natural behaviors that are right and those that are wrong. The 
fact that a behavior is "natural" is no guarantee of its propriety. God 
may have made Adam and Eve but God also made Absalom, Herod, and 
the woman who would have let Solomon cut a baby in half. 
For those who leave God out of the determination and instead look 
to Darwin for evidence as to the "naturalness" of homosexuality, there 
is still an ambiguous conclusion. Sociobiologists' theories of gay 
people being the caretakers or shamans of society are as viable today 
as theories of Platonic halves or sexual inverts were popular in 
universes of long ago. 
The most primitive Darwinian argument, often advanced by those 
seeking to eliminate homosexuality, at least from their own culture, 
Is that society would die out if everyone were gay. 
Leaving aside the argument that not all homosexuals are childless 
and that many others might have children, if allowed to, we can focus 
on the strange logic of their premise, it is true that certain moral 
proscriptions are arrived at by the universalizing principle. For 
example, a good case can be made for always keeping a promise since, 
if everyone were "allowed" to break committments at will, the very 
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concept of promise" would disappear. It is appropriate to apply this 
Khantian universalizing test to promising, since we may be relatively 
certain that we arc all tempted, from time to time, to break a 
promise. 
What is the logic, however in applying the same test to 
homosexuality? Are we to believe that everyone is periodically 
tempted to turn gay" and that without the moral imperative to be 
heterosexual, the continuation of the species would be threatened. 
One doesn't need the concept of universal heterosexuality to sustain 
the notion of a human future. 
lsJdomosexualitv A Sin? 
There is nothing less appropriate to consideration in a public 
school in the United States than the question of whether any behavior 
constitutes a sin. Public schools are not churches, synagogues, or 
seminaries. 
It may be appropriate and worthwhile to discuss in the school 
setting what the attitudes of various religious faiths are toward 
homosexuality. I do not intend to examine those attitudes in this 
workshop outline. 
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Overall, however we may observe the following: 
- some religious denominations strongly condemn 
homosexuality 
“ some religious denominations are more accepting of 
homosexuality 
- some religious denominations celebrate homosexuality 
- some religious denominations that condemn homosexuality 
today were accepting of homosexuality long ago 
- some religious denominations that condemned homosexuality 
in the past are accepting of homosexuality today 
What is Gav? 
The term "gay" is a recently coined 1 iberationist term for someone 
with a homosexual orientation who accepts this orientation as an 
Important determinant of his identity. This acceptance and Its 
communication to others is called "coming out of the closet" or just 
"coming out". 
"Gay" has more and more been used to describe homosexual men, 
whereas "lesbian" has been used to apply to homosexual women. One 
often hears the terms "gay men and lesbians" used to refer to the 
homosexual community. 
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Some gay men and lesbians don’t like the term ’'homosexual’’ 
because It originated in the medical sphere to describe a dysfunction, 
or because it is properly an adjective, or because it implies erotic 
behavior in its third syllable. 
It is possible for a person to engage in homosexual behavior 
without considering him(her)self to be "gay”. In this case the term 
gay assumes a political dimension. It requires a certain level of 
acceptance and assertion of the centrality of one's sexual orientation 
to one's identity. 
It is also possible for a person to consider him(her)self gay 
without engaging in same sex erotic activity. Such a person might be 
sexually inactive or abstinent for a variety of reasons, yet still 
acknowledge his or her homosexual inclinations in a positive way. 
How Many Gav/Lesbian People Are There? 
Interpretations of the Kinsey data have suggested that 
approximately 10% of the population in this country is gay and a 
slightly smaller percentage is lesbian. In these cases the homosexual 
label designates those whose sexual experience is exclusively or 
predominately with others of the same gender. 
Because Kinsey and others have shown that sexuality is 
experienced along a continuum of behaviors and orientations, rather 
than at the poles of exclusive hetero- and homosexuality, it is 
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difficult and perhaps futile to try to decide where arbitrary lines of 
designation ought to be drawn. Again, it seems as If taxonomies, like 
preventions and cures, are demanded more In the area of sexuality 
than In other spheres of human preference and behavior. This 
Inslstance reflects more on the nature of those who need the labels 
than It does on the Importance or meaning of the labels themselves. 
There Is, In the end, so much ambivalence and ambiguity In human 
sexual desire that trying to find a precise percentage of "gay people" 
In any population becomes self-defeating. Let us assume that a 
significant minority (10%) of the population Is gay or lesbian and 
that, like any other minority In a pluralistic culture, their existence 
needs to be acknowledged and respected. We thereby go a long way 
toward making the exact count of gay people unneccessary and 
Irrelevent. 
Is Homosexuality an Illness? 
From the late nineteenth century, when It was first brought to the 
attention of science, until 1973, homosexuality was considered by 
many psychologists and doctors to be a form of mental illness. 
Doubtless a large percentage of those homosexuals who sought 
psychiatric help were troubled, but that fact said nothing about those 
homosexuals who, being well-adjusted, saw no need to seek 
psychiatric help. Though even Freud might have had objections 
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toward the neccessity of treating homosexuals as dysfunctional, it 
was not until 1973 that the American Psychiatric Association and the 
American Psychological Association removed homosexuality from 
their lists of psychological disorders. 
Individual therapists and counsellors still hold to the notion that 
gay people need to be cured. Some even advertise their success at 
curing them. There is no convincing proof that what they have done, if 
anything, is change their clients' sexual orientation. After all, who 
would believe a psychiatrist who claimed that he made a patient who 
was unhappy with his heterosexuality into a homosexual? It is more 
likely that an unhappy or disturbed homosexual can be conditioned to 
resist his homosexual inclinations and adopt heterosexual behaviors. 
But of course, only in certain lexicons would conditioning be equated 
with re-orientation. 
Is Homosexuality More Common Among Certain Groups? 
The homosexual orientation is found in every group and subculture. 
There are homosexuals in every social class, in every profession, and 
in every race and religious group. Of course, it is easier to be openly 
gay or lesbian in certain social contexts than in others. Hence, hidden 
or suppressed homosexual feelings may be more likely in small towns 
than in big cities, among fundamentalists, or In ethnic groups where 
masculinity is emphasized. 
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That is not to suggest that there Is no discouragement of 
homosexuality among urban, anglo, mainline Protestants. To the 
contrary, homophobia is just as ubiquitous as homosexuality. Rather I 
mean to suggest that there are some settings in America where one 
open gay or lesbian's chances of being tolerated might be greater. 
The question of homosexuality In the professions is an interesting 
one. There are common assumptions that gay men are more likely to 
be in the arty professions (hairdressers to Hollywood actors), 
whereas lesbians are more likely to be in more aggressive 
professions (gym instructors or truck-drivers, for example). It may 
be true that some gay and lesbian people are less fearful of taking 
professions traditionally reserved for the opposite gender than an 
artistically sensitive heterosexual man or assertive heterosexual 
woman might be. But it is even more likely that stereotypes of 
unconventional (i.e., non-gender-determined) job preference developed 
first and that gay men and lesbians were somehow given permission 
to take those jobs before heterosexuals were. In any event, there are 
gay people in every profession, but there seems to be more risk in 
being open in certain jobs. The most crass example is the acceptance 
of the gay interior decorator versus the horror evoked by the notion of 
the gay schoolteacher. 
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Are There Homosexual Behaviors? 
The issue of behavior is related to that of profession. Gay men are 
given permission to act in ways traditionally labelled as feminine, 
precisely because so many people believe gay men are by nature 
effeminate. Similarly lesbians are expected to be butch, so lesbians 
have permission to act "masculine". Given the permission, many gay 
men and lesbians accept the Invitation. There are effeminate gay 
men, even drag queens, and masculinized lesbians. 
What does that tell us about heterosexuals and their behaviors? 
Only that those "straight" men who would be more effeminate and 
women who would be more masculine don't have permission to be so. 
They must suppress those behaviors that don't fit the expectations 
with which they are raised. Jonny will wear blue and it won’t be a 
dress. He will not kiss his uncle. Mary will play with her dolls and 
not aspire to be a major league umpire. These are commonplace 
notions of sex-role stereotyping and they relate directly to the 
labelling of behaviors anomalous to a given gender as homosexual. 
It is very difficult to persuade the general public, as several 
popular talk show hosts have tried to do, that not all transvestite 
men are gay. So deeply rooted are our assumptions about effeminacy. 
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AL£ Homosexuals PrQmlf.riuou^:? 
There are two different explorations we must undertake to answer 
this question. First, we must examine the widely held notion that 
there is something in the character of homosexuality that fosters 
promiscuous behavior. Second, we must explain what we mean by 
promiscuity and why the practice is so condemned in our society 
Promiscuity is hardly universal in the gay community. Especially 
since the advent of the AIDS epidemic, promiscuity has been 
discouraged by many gay leaders and health organizations. But of 
course the issue is not whether gays have been less promiscuous out 
of neccessity in the last few years, but rather whether, in the 
absense of a health risk, most gays would want to be promiscuous. 
Is there something in homosexual erotic desire that renders it less 
satiable than heterosexual desire? Does it require fulfillment with 
more partners? Would constraints on homosexual promiscuity be 
greater if homosexual partnerships were given state license as are 
heterosexual marriages? 
These are valid questions which may be answered irrefutably by 
sociological research. In the meantime, one may suggest these 
common sense observations informed by experience in the gay 
community: 
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1. There are some gay people, as there are some non-gay 
people, who have stronger sexual appetite than others. 
2. There are some gay people, as there are Increasing numbers 
of non-gay people, who prefer serial monogamy to one 
life-long sexual committment. 
3. There are very few social, economic, or religious 
Institutions enforcing the need for homosexual 
monogamous union or offering support for those existing 
"marriages" that falter. 
4 The majority of gay people appear to be as conventional In 
every other aspect of their lives, except their sexual 
orientation, as non-gay people. 
This last observation leads to the conclusion that most gay people 
would subscribe to the same values of family life as straight people 
would. Of course the gay "family" unit would look different In one key 
aspect Involving the gender of the marriage partners, but It would 
seem quite ordinary In most other ways. There might be children, 
shared child-rearing and bread-winning responsibilities, spousal 
benefits, divorce procedures, et al. There are many examples of these 
kinds of gay families in the United States today. 
I do not want to suggest, however, by acknowledging the 
prevalence of conventional values among gay people, that all gay 
people do subscribe or would want to subscribe to them. There are 
many gays and lesbians who have expressed fundamental criticisms of 
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conventional sexual morality and family structures. Perhaps because 
of the homosexuals’ deliberate exclusion from "acceptability", gay 
people have had a great opportunity for a distanced critique of 
societal norms of marriage and family. 
Gay liberationists, going beyond their own emergence, have called 
for the freeing of women and children from the physical and 
emotional tyrannies of the patriarchal family. In fact, some would 
say the lesbian voice has been essential to the women's liberation and 
feminist movements. We would be ignoring an important point, If we 
neglected to observe that what conservatives call promiscuity is 
what many liberationists call freedom. It is far too easy to label 
such thinking immature and irresponsible. Let us at least consider Its 
honesty in a world where heterosexual men have made a virtue of 
"playing the field" before marriage and "fooling around" after it. 
Perhaps, instead of clucking our tongues while fundamentally 
accepting that "boys will be boys", we ought to consider the 
implications of universalizing that all people ought to have the right 
to full humanity. That Includes all the freedoms and responsibilities 
of sexual expression. 
Gays and Children 
The first assumption that provokes the question, "Is It safe for 
children to be around gay people?" is the notion that gay people are 
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child-molesters. Where that notion comes from Is a mystery, since 
the vast majority of child molestation Is committed by heterosexuals. 
Perhaps this unsubstantiated fear can be attributed to the desire to 
protect those seen as most vulnerable from a kind of "bogey man". 
There are other Instances In human history when children were 
thought to need protection from marginal and misunderstood groups. 
In the Middle Ages, Christians believed that Jews sought to kidnap 
their children for ritual sacrifice. More recently, Gypsies were 
suspected of carrying off innocent little children. General adult fear 
of aliens was distilled into a fear that their children were in danger 
from them. 
There may also be a more sinister psychological underpinning of 
this fear of homosexual child molestation. When one comprehends the 
enormity of child physical and sexual abuse within families, it shakes 
one's confidence in the institution of the patriarchal family itself. 
One way of sustaining one's faith in the family, then, would be to 
invent some outside threat to children that would allow one to ignore 
the very real danger to children inherent in the family structure. 
The second assumption that precedes the question, "Is it safe for 
children to be around gay people?" is the idea that children so exposed 
will be influenced to grow up to be gay themselves. 
As has been so often observed, if being around and being influenced 
by adults' sexuality had an effect on the sexuality of children, there 
would be almost no gay people in the world, since the parents of gay 
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children are almost universally heterosexual. And of course there are 
many heterosexual children of gay parents. 
It is clear that the only children who might be influenced to be gay 
by being around gay adults are children who are themselves already 
gay. They may have less trouble accepting their sexuality if they have 
adult gay role models showing them that one can be a well-adjusted 
and happy gay adult. This very idea, that children might be spared the 
misery of denying their homosexuality, is what really concerns people 
who are worried about children being Influenced by homosexuals. 
These protectors of children are, at heart, homophobic and would 
rather see a young person's life disrupted by self-hatred than 
enhanced by self-acceptance. 
Should We Help Kids Be 6ay? 
Once we recognize that talking about a particular sexual 
orientation will not make it occur, but rather might make people more 
comfortable with it, we are faced with the question whether we 
should make it easier for gay kids to be themselves. Progressive 
teachers in general have no problem with school curricula In Sex 
Education or Family Life that aim to teach young people to be 
responsible and loving heterosexuals. When it comes to helping gay 
kids to be responsible and loving partners, however, the mission 
flags. 
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A well-meaning teacher might argue, "With so much homophobia In 
the world, shouldn’t we do everything we can to make a young person 
straight?" This teacher would not understand the core of homophobia 
in his/her otherwise caring question. Should teachers, seeing the 
destructive force of racism In our society, try to help their light¬ 
skinned African-American students pass for white? 
The aim of education In a democracy has never been to make 
everyone the same; rather It has been to foster equality In a diverse 
society. The Ideal of the "melting pot” has given way to the 
"patchwork quilt". Even though for years, perhaps Inadvertently, we 
have taught the benefits of "passing for straight", to what end have 
we done it and at what cost to our gay and lesbian students' 
integrity? 
What About aids? 
The threat of AIDS to our students does not lessen our 
reponslblllty to teach acceptance of difference; It increases It. We 
won’t reduce AIDS Infection by ignoring or playing down 
homosexuality or any other sexual orientation. AIDS Is a danger for 
all sexually active people and it is futile to preach abstinence as 
prevention. We will no more stop the spread of AIDS through 
preaching abstlnance than we have stopped teen pregnancy by that 
method. 
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We must teach responsible and safe sex for all people, especially 
for teens, whose sexual behavior Is so often Impulsive and Ignorant of 
Its consequences. 
Additionally, we must explore Issues of sexuality differences with 
students to prevent the violence against gay people precipitated by 
the fear of AIDS. There has been an enormous increase in "gaybashing" 
since the advent of AIDS. These acts are almost always committed by 
adolescent males. We must take steps within schools to reach these 
troubled and fearful young men before they hurt people. 
Session Two - Homophobia and Education 
Step 1: The Coming Out Psychodrama 
The purpose of this exercise is to get people thinking not only 
about the difficulties that gay and lesbian people face in their daily 
lives but also about how people, as members of families, react to the 
presence of homosexuality In their lives. 
Pass out slips of paper to six members of the workshop group. 
They may be volunteers or not. Each slip will contain one of the 
following character assignments and descriptions: 
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The Gay/Lesbian Child - You are coming out to your parents 
because you think It Is Important for them to know who you 
really are. You care alot about them and about your lover. 
The Lover - You have always been willing to be present whenever 
your lover decided to come out to his/her parents. Your role Is 
to be as supportive as possible. You may show that In any way 
you wish. 
The Mother - You can't understand how your child could be 
lesbian/gay. After all, you tried to provide a proper home for 
your family. You feel hurt and guilty and make that known in 
any way you wish. 
The Father - Having been a military officer for twenty-five years, 
you are also in charge around your home. Finding out about your 
child's sexual orientation makes you very angry. You won't 
believe that any child of yours could be lesbian/gay. 
The Grandparent - Her/his opinion Is that homosexuality Is a sin. 
She/he Is afraid that the grandchild will go to Hell. Still, 
she/he tries to mediate between parents and child. 
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The Sibling - She/he loves and is supportive of his brother/sister 
and tries to get the parents to see it from the gay/lesbian's 
point of view. 
As the role descriptions are being passed out, the leader sets the 
scene: 
"The Son/Daughter has come home from college for the holidays, 
He/she and his/her 'roommate' are sitting at the Thanksgiving 
dinnertable with the family. The son/daughter has an important 
announcement to make." 
This improvisation should last 20 minutes to a half hour, but the 
workshop leader should be aware that often people get so into their 
roles that the skit can remain Interesting for longer than that. Let It 
go longer, if the impact would be undercut by stopping too soon. 
Before asking the "audience" to react to what they saw, take time 
to ask each of the "actors" how the experience felt. You might ask, 
"What did you think this role would feel like when you got the 
assignment and how did it feel actually to do it? Were you surprised 
by anything?" 
Then ask for audience comments. Try to elicit the visceral 
responses, rather than an intellectual "critique" of homosexuality. It 
should not be difficult to discover from this experience how deep our 
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feelings about homosexuality go and how, when someone we love Is 
involved, our theoretical stance is often shattered. Those playing the 
parents may find they experience real guilt and panic. Those 
portraying the gay/lesbian couple may become very anxious or 
frustrated. 
Above all, people in the workshop may begin to relate to the 
feelings of heterosexual parents or gay children in a way that they 
had not done before. 
The issue may arise that these children are of college age and that 
feelings about adolescent homosexuality might be quite different 
regarding high school students. That question is a perfect segue to 
the next step. 
Step 2: Student Experiences 
The object of Step 2 is to allow workshop members to hear, as 
directly as possible, the real life experiences of gay and lesbian high 
school students. The ideal panelists for a panel discussion on this 
topic would be one or two gay and one or two lesbian students from 
the school where the workshop is taking place. It may be, however, 
that there are no self-identified gay/lesbian students at the school. 
Or, perhaps, those who are might be unwilling to participate. Of 
course no one should be pressured. Especially if their confidences 
cannot be guaranteed to remain private, they should not even be 
encouraged to participate. It would be very unfair to have something 
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shared by a student with a small group of adults come back to assail 
him/her In the school at large. 
Alternatively, there may be gay/lesbian alumnl/ae of the school 
who would like to come back and share their experiences from their 
student days with the workshop members. Clearly, the more recent 
the graduate, the better for describing current conditions at the 
school. It may seem difficult to find these former students, but It 
should not be Impossible. A local college may have a gay and lesbian 
student group with alums from your school. A gay or lesbian teacher 
or a guidance counsellor might have contact with a former student 
who shared the fact of his/her sexuality with a trusted faculty 
member. An inquiry to a local gay/lesbian political or social group 
might turn up alums who would be willing to come back to help out. 
If the above strategies for finding panelists fall, there is always 
the possibility of finding by the same or similar methods: 
- students from other high schools 
- college students who would speak of their high school 
experiences 
- adult alumnl/ae of the high school 
Larger communities often have gay and lesbian hotlines, 
newspapers, and speakers bureaus who can be very helpful locating 
speakers. 
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As a last resort, the film Word Is Out, may be rented to provide a 
celluloid young person to speak of his experiences. 
The purpose of having such a panel presentation Is to give the 
workshop participants some appreciation of what It Is like to be a gay 
or lesbian young person In high school. The Issues explored will 
doubtless Include: 
- when the student became aware of his/her sexuality 
- how the student felt about being gay/lesbian 
- how the student handled his/her sexuality In and out of school 
- whether the student shared feelings or came out to anyone at 
school 
- whether anything or anyone at the school made his/her life as 
a gay/lesbian person easier 
- whether the student experienced homophobia at the school 
- whether the student’s parents were aware of his/her 
sexuality and what their reactions were 
- whether the student has any Ideas about what might have 
made the school a better place for him/her as a 
gay/lesbian person 
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Step 3: The Parent Experience 
The purpose of this step is to allow workshop members to hear 
from the parents of gay and lesbian students. It would again be best 
for parents of current students to participate In a panel or an 
informal question and answer session. However, it may be even more 
difficult to find such parents willing to volunteer for such a panel 
than it would be to find current students for the student panel. One 
might have to substitute willing parents of former students or just 
parents of gay/lesbian adolescents or even adults. 
In addition to seeking out the help of the resources mentioned 
above for locating gay/lesbian students, one might contact a local or 
nearby chapter of PFLA6 (Parents and Friends of Lesbians and 6ays). 
If there is still no parent available for a panel, the Issues of parental 
concern may be brought up in Session Three, after the viewing of 
"Pink Triangles", a film which Includes interviews with a parent of a 
lesbian. 
It is very important for people to hear about the concerns of 
parents from the parents themselves, as teachers generally give alot 
of credence to the needs of parents and their desires for their 
children's education. What one may expect to be communicated by 
these parents, whatever the level of their acceptance of their child's 
sexuality, is the love they feel for them and the desire to see their 
affective as well as intellectual needs met. Parents who are willing 
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to talk to the school staf f about such matters, particularly parents 
who have spoken repeatedly on the topic, have usually gone through 
several stages of dealing with the homosexuality of their child and 
will speak of the complex adjustment they have made. Such a 
detailed story will allow the workshop members to relate to 
different levels of the parent's own experience and adjustment. 
Some of the Issues likely to come up will be: 
- when did the parent first learn of the child's homosexuality 
- what was the parent's reaction 
- did the parent seek any help in dealing with the Issue 
- was the parent involved with the school relative to this Issue 
- did the parent's feelings change over time 
- was there a spouse to whom the sexuality was also revealed 
and what was her/his reaction 
- how might the school have helped In this situation 
- what is the relationship with the child now 
Step 4 The Experience of Gay and Lesbian Staff 
This step allows some time to focus on the In-school lives of gay 
and lesbian staff members. If there are openly gay/lesbian staff who 
are participating in the workshop, It will allow them to share their 
experience In a focussed way. 
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If no staff are available from the school, teachers from other 
schools may be asked to participate. 
Although schools are not funded by the taxpayers primarily to 
meet the nedds of the staff who work In them, there Is no denying 
that a school which Ignores the Intellectual and emotional needs of 
Its staff will utlmately short-change Its students. And beyond that 
utilitarian argument, let us consider that a school ought to be viewed 
as a small community where an atmosphere of universal fairness and 
caring ought to be fostered for those who are paid to give their 
services as well as for students. 
This step Is not meant to be a forum for solving or even discussing 
every problem of the gay/lesbian staff member’s life. It Is rather an 
opportunity to hear how the sexuality of the staff member Is an Issue 
at the school. Though some panelists might be willing to answer 
tangential personal questions, It Is wise for the leader to exercise 
discretion In bringing the discussion back to "what It's like to be a 
gay teacher, counsellor, cafeteria worker, dean, etc.” 
Some of the issues which are likely to be discussed are: 
- how much Is his/her sexuality an Issue among the staff at the 
school 
- has the Issue of his/her sexuality arisen with students 
and how was It dealt with 
- are there any particular constraints that the staff member 
feels as a result of his/her sexuality, for example, 
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behaviors or topics that the staff member feels he/she 
must avoid 
- has any student come out to him/her and how has he/she 
handled It 
- how would he/she Judge the level of homophobia at the school 
- what steps could be taken to make the school a more 
hospitable place for gay and lesbian faculty and students 
tmportantfH It may be neccessary to condense the last three steps 
Into two panels or even one panel, If time requires. An Interesting, If 
not as detailed, presentation could be made by a panel of a male and a 
female student, a parent, and a staff member. On the other hand, the 
parent and student panels could be combined, leaving the staff panel 
for the start of the next session. 
The Importance of bringing In people for these panels who are from 
the school's own community (students, parents, staff, alumni) cannot 
be overstated. There Is a far greater chance of reaching people on the 
issues of homosexuality and homophobia when they feel that “their 
own" are speaking. It may be that lessons of morality are better 
conveyed to the general population through requests for sensitivity, 
caring, and support then through lectures on abstract principles of 
justice. This conjecture assumes a school community clustered at 
Stages Three and Four in the Kohlberg Scale of Moral Development. 
Then too, appeals to caring are not wasted on those in the post- 
conventional stages either. 
A suggested title for this workshop series might be: 
"Gay and Straight at Anycity High School - Creating a Caring 
Community" 
(Step 5: Homework for Session Three 
If the theoretical basis for understanding homophobia is to be 
broached in this workshop, a reading assignment may be made here, 
Including all or some of the material In Chapter Two of this 
dissertation.] 
Session Three - Homophobia and Education, Part II 
[If theoretical reading was assigned, some discussion time may be 
taken here, before the showing of Pink Triangles.] 
Step 1: Pink Triangles 
The film "Pink Triangles" is an examination of homophobia from 
historical perspective (particularly the Nazi Era) as well as a 
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contemporary point of view. There are Interviews with historians and 
other academics, parents, gays and lesbians, high school students, and 
people on the street. 
An attempt Is made to see homophobia over the centuries as filling 
an Important need In society for scapegoats. Also explored are the 
similarities between the status of homosexuals and that of other 
minority groups. 
The film Is a strong political statement on behalf of the rights of 
gay and lesbian people. It does not pull any punches In Its portrayal of 
the bigotry and foolishness of homophobes. Those non-gay people who 
watch It are sometimes uncomfortable with the film's accusatory 
tone, This reaction should be acknowleged and discussed. Take some 
time after the film to elicit responses from the participants. Some 
of the questions which might arise and possible answers to them are: 
1. Is every instance of homophobia the equivalent of Nazi Ism? 
Of course not. The point of the film is that any kind of bigotry, 
If carried to its extreme In sanctioned public policy, can result 
In massive atrocities. It Is the acceptance of that bigotry at 
the personal level that allows the atrocities to occur. Many 
gay/lesbian people themselves have been homophobic In that 
they have feared or hated something within themselves. There 
are degrees of homophobia and different levels of willingness 
to combat it within ourselves and others. 
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2. Why does the film portray individual heterosexuals so 
grotesquely? 
The film is meant to highlight the twisted and absurd logic of 
the bigot's mentality. Perhaps the case is made too strongly. 
Even the homophobic crusader can have an appealing facade. 
Consider the charm of Anita Bryant. In fact, the average 
homophobic person would appear perfectly "natural". As Hanna 
Arendt observed in her study of Eichmann, the face of evil can 
appear to be absolutely banal. 
3. Why is the Gay Rights Movement so intrusive? Shouldn't people 
just keep their private sexual lives to themselves? 
As the film showed, heterosexuality is a very public issue. We 
are all bombarded in advertising, the entertainment and arts 
media, and public displays of affection with images of sex and 
sexuality. Unless and until all such depictions and 
demonstrations are prohibited for all, is it fair to discriminate 
against one group? 
4. But isn’t it the right of the majority of people not to have their 
sensibllites offended by behavior they consider immoral or 
repugnant? 
No one is asking for the right to engage In sexual intercourse in 
public. (Though it is troubling to the fair-minded why gay 
cruising spots are raided and straight lovers' lanes are only 
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snickered about.) All gay/lesbian people want Is the same 
rights within the same parameters of public decency. The 
excuse that some, even a majority, might be offended Is no 
justification for discrimination. The same reasoning once 
applied to Interracial dating. The tastes of the majority are 
amenable to change. 
5. Is It appropriate to compare discrimination against gays to racial 
or religious discrimination? 
It would be inappropriate and inaccurate to claim that all types 
of discrimination are identical. Every person's and every 
group's experiences are unique in some way. Still there are 
valuable comparisons to be made and similarities to be 
observed. Not every Black person in America has experienced 
racism in exactly the same ways and to the same degree, but 
we can nevertheless make valid general observations about how 
racial discrimination is experienced in this country. 
Experiencing homophobia is most obviously different In the 
respect that sexuality difference can more often be hidden than 
skin color. 
Yet there may be similarities in the experience of those who 
have "passed for straight" and those who have "passed for 
white”. And the nature of a bigot's thinking about different 
minority groups might follow a similar pattern in some 
respects, regardless of the group he hates or fears. 
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There Is more to be gained In the fight against bigotry by 
oppressed groups “comparing notes" rather than exaggerating 
the importance of their differences. There can be nothing more 
counterproductive than trying to decide which group has 
suffered more. 
Lastly, it must be emphasized that, though gay and 
lesbian spokespeople often appear to be middle-class and 
white, homosexuality itself spans the boundaries of race and 
class. There are many gay and lesbian people who know what It 
is to be both gay and black or brown or yellow or red and so 
forth. 
Step 2: Assessment of Needs and Priorities at Anycity High School 
We have examined the manifestations of homophobia and 
considered its impact on different constituents of the school 
community. It is now the task of the workshop participants to take a 
close look at what needs to happen at their school to make it a 
considerate and nurturing environment for Its gay and lesbian 
members. 
Participants can suggest a list of needs as they perceive them. 
Ordinarily, such a list of needs can be grouped under the following: 
i. Stopping homophobic violence and name-calling 
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2. Sensitizing and educating about what homosexuality Is and what It 
means to be gay or lesbian 
3. Providing support for gay and lesbian students and for those In 
conflict over their sexual orientation. 
One might expect that In order to accomplish successfully the first 
and third needs, the school must achieve the second. Indeed, that 
would be an Ideal scenario, but not the only one. 
It Is possible to stop violence and name-calling and also provide 
services to gay and lesbian students without attempting the second 
task. School adults can greatly reduce the level of homophobic 
activity just by Intervening regularly when It occurs and making clear 
that It will not be tolerated. Counselling and support services for 
sexual minorities and those who are conflicted can be demanded 
purely on the grounds that these are children In need of services. 
Perhaps, at the very least, the workshop can agree that there Is a 
need to reduce or eliminate name-calling and violence. If there Is a 
group of school personnel and/or parents and students who agree with 
that priority, they should meet with school officials to ask that an 
anti-harassment message be sent from the top. The clarity and 
strength of such a message gives leverage to those who take the lead 
among the school staff in challenging homophobic practices. 
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It may well be that the superintendent of schools will not Issue 
such guidelines. It may be politically risky or he/she might not see 
the need. His/her taking such a position may make It more difficult 
but not Impossible to get another figure, the school principal, to take 
responsibility for Issuing the policy Instead. It is best, for the 
success of the effort, to have that kind of backing, but there is 
nothing to prevent a dedicated group of school staff, parents, and 
students from beginning the effort on their own to challenge name¬ 
calling and bigoted violence within a school. 
Any violent behavior in a school must be stopped, of course. The 
particular challenge in a homophobic attack is to call the attention of 
the attacker to the unacceptability of his/her homophobia as well as 
of the physical attack. This task Is more likely to be successfully 
undertaken in a calm period rather than directly after the event. It is 
also better to bring up the sexuality issue with the offender alone, 
not in the presence of the person attacked. The person attacked may 
or may not actually be gay/lesbian or may or may not be open about It. 
Unless the staff member is certain that the attacked person is openly 
gay and willing to have a supervised conversation about his/her 
feelings with the attacker, such a process should not be attempted. 
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Challenging Homophobic Name-railing 
The challenge can take the form of Just Interrupting In a 
classroom, corridor, playing field, etc. to say, "Please don't say that. 
We don’t like that kind of talk around here." 
It Is very Important for the challenger to use the pronoun "we". 
First, It Implies a community standard. It Invites the homophobe to 
conform his behavior to the community norm. If he/she Is new In the 
environment (a new school, classroom, sports team, etc.), he/she will 
probably be sensitive to the expectations of the new group. If the 
student Is not new to the setting, he/she may greet the challenge 
with some skepticism, knowing full well that the group norm has 
allowed in the past for the open expression of homophobia. Still, the 
challenge, expressed by an adult figure of some authority, should give 
the offender some pause. The adult may be referring to a subset of 
the larger known group, a new "we” that the offender cares about. 
A second reason for using the pronoun ”we” In the challenge to 
homophobic namecalling Is to avoid the common retort, "What's the 
matter? Are you one of them?” Homophobes find It comforting to 
their ethical notions to assume that only a homosexual would object 
to homophobia. Also, to accuse the objector of being a homosexual 
takes the burden of embarrassment off the offender by giving him/her 
the opportunity to attack again. 
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It is still possible that the second attack will be made, despite 
the use of "we". In that event, especially In the classroom 
environment, where the teacher is a familiar figure, he/she could 
respond, "Would my being gay make any difference in whether it was 
right for you to use that language?" With an unfamiliar offender, the 
adult is better off to admonish and move on, rather than attempt a 
lengthy discussion of the significance of sexuality. The offender is 
not likely to hear well what a stranger Is saying, but is rather more 
likely to continue to be defensive and face-saving. 
The point is that if enough challenges to homophobic name-calling 
occur during the course of the school day, the behavior itself will 
begin to diminish. That does not mean that the attitudes underlying 
the behavior will be eliminated, although the beginnings of self- 
examination might be provoked by the challenges. In moral 
developmental terms, the behavior might change out of the offender's 
wish to conform to the group norms, even if the "unfairness" of the 
homophobia itself is not understood. 
In the context of eliminating homophobic behaviors, a school can 
decide if it wants to begin an educational program to change 
homophobic attitudes 
Sensitizing and educating about what homosexuality is grid what.il 
means to be gav or lesbian 
2ie 
This undertaking requires deliberate steps to alter existing 
curriculum and to create entirely new curriculum. The alterations 
can be quite simple In concept or require more elaborate planning. 
Writing new curriculum In several subject areas Is a major 
undertaking, often unremunerated. The Implementation of the altered 
and the new curricula requires Ingenuity, energy, and tact. 
Altering Existing Curriculum: 
1. Teachers In all subject areas, but especially In Literature and 
Social Studies, should be encouraged to Include gay and lesbian people 
In their class discussions about discrimination and difference. Just 
the simple Inclusion of the words "gay and lesbian people" In talking 
about victims of the Holocaust or discussing the dangers of 
stereotyping, for example, can have an enormous Impact. 
Such mention need not have amplification. The mere Inclusion of 
the terms Is enough to signal the acknowledgement of the category In 
academic discussion. It says, "This minority exists and has a 
history." It shows that the teacher Is not embarrassed or worried 
about mentioning homosexuality In school. 
2. All school personnel should be sensitized to the power Inherent In 
the gender of pronouns. Just as our society has made great progress 
In including the female gender in its pronouns (eg., "See your doctor, 
If you can get an appointment with him or her."), so we must aim to 
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eliminate heterosexist pronoun usage. In discussing an historical or 
current figure whose sexuality is not known, one would say, for 
Instance, "I wonder what Shakespeare’s lover thought when she or he 
received that sonnet." 
3. In the instance of figures whose homosexuality Is known, it Is 
important to acknowledge it in appropriate context. For example, an 
English teacher might observe, "The fact that he was not open about 
his homosexuality, might have led John Cheever to identify strongly 
with that secretiveness.". 
Sometimes alteration of an existing curriculum becomes so 
extensive that whole new units must be prepared. 
Preparing New Curriculum: 
1. English or World Literature teachers may prepare units on "The Gay 
and Lesbian Experience", using the works of Sappho, Radcliffe Hall, 
Whitman, Forster, et al. Or perhaps they might Just include a unit on 
a book like Reflections of a Rock Lobster in their Adolescence and 
Literature course. 
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2. Social Studies teachers may prepare history units like "The 
Stonewall Riots and Gay Liberation" and sociology units like "Is There 
a Gay Lifestyle?" Or they might Include a film unit on Pink Triangles 
In a Minority Studies course. 
3. Family Life (Home Economics) teachers may prepare units on "The 
Gay Family" or "Gays in the Family". 
4 Political Science teachers could prepare a unit on the film The Life 
and Times of Harvey Milk. 
These are all merely suggestions. Teachers may suggest curriculum 
needs in their own areas. 
Whatever classroom interventions are undertaken by teachers on 
this subject, the teacher must be aware of some of the consequences 
likely to ensue and how to turn those consequences into opportunities 
for learning. 
Gay/Lesblan Issues In the Classroom 
When a teacher raises gay and lesbian issues in the high school 
classroom, the following are likely to result: 
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1. most students will become embarassed and uncomfortable 
2. some students will become hostile 
3. some students will question the teacher's sexuality 
4 some students will make homophobic accusations against other 
students in the class or against other students and staff within 
the school. 
5. some students may report the class activity to 
admlnistration/parents 
Here are some suggestions for preventing and for dealing with 
those consequences: 
1. The teacher should be as relaxed and non-combative about the 
topic as possible. Students often sense teacher discomfort with 
subject matter and, when they do, will often take advantage by acting 
out. 
2. The teacher should not signal "CONTROVERSIAL TOPIC TODAY". As 
much as he/she can, the teacher should allow the subject to emerge 
from the context of a general lesson. If a unit on gay/lesbian Issues 
is planned, It should be seen as a thoughtful response to student 
needs. For example, the teacher could say, "Last week's discussion 
about Michael Jackson's style brought out some of your strong 
opinions about gay people, I've gathered some material together on 
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this subject that I think will help us sort out our feelings about gays 
and lesbians. Today we are going to read a short story about a boy 
who thought he was gay from a young age and what he did about It." 
This strategy Is contrived, to be sure, but It Is essential that the 
class not feel that the Issue Is being foisted on them. 
3. To the question "What do we have to learn about this for?" the 
response, "Because our community Is made up of all kinds of people 
and It will help us all to get along, even If we don’t particularly like 
one another," or "We spend alot of time In this class figuring out how 
straight people operate In this world. We can spend a little time 
trying to figure out the same thing about gays and lesbians. After all, 
about 10% of the population Is gay or lesbian. That’s a pretty large 
minority group." 
4 To questions about the teacher's sexuality, the responses are 
complex. 
- If the teacher says he/she Is not gay/lesbian, but still cares 
very much about gay/lesbian people and what they think, 
he/she provides a role model of caring and Intellectual 
curiosity 
- if the teacher says he/she is gay/lesbian, it can provide an 
opportunity to teach the lesson that someone the 
students like, respect, and learn from may be 
gay/lesbian. The teacher need not share personal 
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Information ( eg., whether he/she has a lover) 
beyond his/her orientation, unless he/she thinks it 
appropriate. Sharing personal erotic practices Is no 
more appropriate for a gay/lesbian teacher than it would 
be for a heterosexual one 
- if the teacher declines to answer the questions outright, 
there may follow a protracted period of speculation by 
the class about the nature of the teacher’s sexual 
orientation. Such uncertainty does not run counter to the 
educational goal if it gets students to see that one can’t 
really tell by looking for superficial stereotypical 
behaviors. 
In fact, if a non-gay teacher takes this tack for a 
period of time, letting students guess, he/she can then 
tell them he/she is not homosexual, and then ask them to 
think back and discuss the nature of their pre¬ 
conceptions and expectations. On the other hand, If a 
gay/lesbian teacher declines to answer the question, 
students may interpret the silence as shame. If that 
happens and, during the course of examining 
homosexuality, the teacher does not acknowledge his/her 
orientation, the whole exercise would be correctly seen 
as hypocritical. 
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- whatever answer the teacher ultimately gives, the question, 
"Does my being gay or not gay make any difference In how 
you feel about homosexuality?" Is a critical one for the 
teacher to ask at the start 
5. If students begin making homophobic remarks about other students 
In the class or school, the teacher must be quick to explain that such 
behavior Is Invasive and Inappropriate. As good as It might be for 
students who are gay/lesbian to stand up for themselves and demand 
the respect they are owed as members of the class or school 
community, it would be wrong for a teacher to force such a 
confrontation to occur. Students have a right to privacy and should 
not be used that way. The teacher should say, "I have no Interest In 
guessing If any student is gay or lesbian In this class or In this 
school. I will assume by statistical probability that there are 
approximately 10% of the people In the school who are gay or lesbian 
or will be as adults. But I am not here to make any of you talk 
publicly about any aspect of your personal or sexual life. 
None of us has the right to do that to anyone. It's natural to 
have questions In your own minds about people's sexuality, Including 
having some kinds of questions about your own. But don't put other 
students on the spot any more than you would like to be put up for 
public examination." 
This tactic of deflecting attention away from speculation about 
another student's sexuality should also be employed during 
discussions, when it may be asserted that anyone asking questions or 
making positive comments about homosexuality must therefore be 
gay/lesbian. 
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6. If a student at any time volunteers the information that he/she is 
gay/lesbian, that is a wonderful opportunity to explore his/her 
feelings and perceptions as a gay/lesbian member of the class. Such 
brave students deserve teacher support and nurturance, but the 
teacher should avoid the temptation to speak for the gay or lesbian 
student. 
It is much more effective for peers to speak to each other when 
they are trying to understand each other. The best role for the 
teacher in this instance is to re-iterate and make concise what each 
"side” is saying and, above all, to keep emphasizing both gay and non¬ 
gay people's membership in the class "community". 
7. If students ask questions about another staff member in the 
school, the teacher may respond as suggested for questions involving 
other students. In certain cases, the teacher may say, "I don't 
discuss other teachers' sexuality. If you want to talk to Ms. Smith 
or Mr. Smith directly, why don't you do that." Be aware that students 
might go directly to that staff member and misrepresent what you 
suggested. If you have an understanding with that staff member 
and they know in advance what your response to such questions is, 
your words are less likely to be misconstrued. 
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8. Be prepared to speak with administrators and/or parents about the 
nature of your classroom activities on the subject of homosexuality. 
Some parents may be upset. They need to be told of the value of 
education for diversity. If your school staff agrees on the need for 
preventing homophobic name-calling and violence, that should give 
you leverage. Conservative, religiously orthodox, or homophobic 
parents may take some comfort In the notion that the staff Is 
primarily concerned with how people are treated In the school. If 
Individual students or their parents are unhappy with the teaching 
that all people are equal and deserving of respect then they may 
continue to believe whatever they want. As long as their beliefs don't 
lead to behaviors that harm others physically or attack their dignity, 
beliefs are not the first concern of the school. 
But of course, beliefs are a concern of the school. The 
principles of liberty and justice for all depend upon a belief system 
that may be In conflict with certain commonly held religious and 
political beliefs. Let the intellectual conflict between bigotry and 
tolerance thrive. Teachers should have confidence that for many of 
their students, given the support of a loving and rigorous academic 
environment, this conflict will resolve Itself In favor of principles of 
respect for human difference. 
Important: Remember, from the theoretical perspective, that what 
matters most in the value system of the vast majority of high school 
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students is doing that which will assure them of being liked and 
accepted. The norm of the classs, as expressed by the teacher or as 
applauded by the teacher, can become a communitarian one. 
Therefore, it is the primary goal in reducing homophobia to stress the 
membership of gay/lesbian people in the class community. That is 
best done, though rarely done, by gay and lesbian class members 
themselves. In the absence of openly gay or lesbian students or 
teachers, however, and unless the non-gay teacher deliberately keeps 
his own sexuality in doubt, the second best option is to imply the 
presence of lesbian/gay people, keeping the focus on their feelings 
without bogging down in speculation over who the gay members are. 
The above is an extremely difficult task for any teacher. But 
keep in mind that arguing for the abstract rights of people who are 
not members of the group will work only with people at the highest 
stages of moral development (Post-conventional Stages 5 and 6). 
Teenagers learn first how to be considerate of the rights of those 
around them, for whom they already have a predisposition to care. 
This predisposition can be nurtured in democratic school settings 
that emphasize community and caring. 
The inclusion in that community of any unfamiliar minority 
will take some work and not a little conflict, but the result Is worth 
it. Students will be given a boost toward understanding justice in the 
greater society and In the world. 
It should be pointed out here that the more class governance 
and decision-making are shared between teacher and students, the 
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more likely the communitarian model will prevail. Group debate and 
democratic process create community feeling and responsibility. 
Teachers can and do use the power of their position to govern class 
behavior, but attitudes are not changed that way (Witness what 
happens when the teacher Is absent.). The teacher who trusts the 
often bumpy but powerful road of group process helps students 
develop from children who think about what they can get away with to 
young adults who care about group fairness. 
Providing support for gav and lesbian students and for those In 
conflict over their sexual orientation 
The prior two areas of need In schools, stopping homophobic 
violence and name-calling and sensitizing and educating about what 
homosexuality is and what It means to be gay or lesbian, both go a 
long way toward meeting the needs of gay/lesbian and conflicted 
students. Taking action in each area affirms the existence, the 
dignity, and the Importance of gay and lesbian people. In Impressing 
the school community with the Imperative of respecting and 
affirming gays and lesbians In general, the staff fulfills two vital 
needs of the gay/lesbian or conflicted student in particular. 
For a gay or lesbian young person growing up In a homophobic 
culture the message that his/her safety Is assured and experience is 
valued is wonderfully empowering. For a young person In conflict 
over sexual identity, the message Is essential that, should he or she 
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turn out to be gay/lesbian, there ts still a valued place for him/her In 
the community. 
However, beyond the security and general curriculum areas, 
there may still be a need for specific support services for these 
young people. They may need individual counselling or peer group 
reinforcement. To meet such needs, the school might: 
1. provide training to all school counsellors In gay/lesbian 
counselling 
2. designate certain counsellors to receive such training and 
refer students to them 
3. provide referral services for students to outside 
counsellors 
4 establish a peer support and counselling group in the 
school for gay and lesbian students 
5. provide information to students about outside support 
groups and services for gay and lesbian adolescents. 
Step 3: Project Proposals 
Once needs have been assessed and priorities discussed for 
Anyclty High School, individual staff or groups of staff should 
suggest projects which they can work on over the course of four or 
five weeks. 
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These projects should be of modest scale. Developing an entire 
course syllabus or any such mega-project Is too ambitious. However, 
If some members would like to write a course proposal and outline 
with the intention of fleshing it out at a later date, that might be 
appropriate. 
The time between this step and the fourth (final) session of the 
workshop should be spent putting the projects together. 
ImportantIII The issue may now arise whether it is wise to plan 
an entire course in Gay Studies, comparable to courses in Black 
History or Irish History, for example, which have been taught in some 
high schools and colleges in the past twenty years. Or might it be 
advisable to plan a semester of Gay and Lesbian Literature as an 
English elective? The answer is that it depends. 
If entire courses are suggested instead of units to be incorporated 
into existing courses, it would be a mistake to plan them. The 
enrollment in Gay Studies courses is likely not to Include those 
heterosexuals who would most benefit from being exposed to the 
topic. And there might be such attention paid to those who do enroll 
in them that closeted gay/lesbian students might shy away from them 
as well. 
If Gay Studies courses are envisioned in addition to such 
integrated units on homosexuality, they are advisable. They would of 
course appeal to lesbian and gay students who are unself conscious 
about their sexual orientation as well as to Interested and self- 
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assured non gay students. These courses would provide the 
opportunity for extensive study that no single unit In another course 
could. 
Session Four - Sharing and Evaluating 
This session simply provides time to share projects and invite 
comment on them and on the workshop experience in general. It 
should be held some four or five weeks after the third session to 
allow participants the time to work on their projects. 
The workshop leader should use whatever format is comfortable to 
get the participants to present their projects to the others in the 
group. Copies of projects in proposal form, curriculum outlines, and 
fully articulated projects should be made available, whenever 
possible, before the final workshop session so that colleagues can 
write thoughtful critiques to bring with them for discussion. 
Staff members may have reports of classroom activites or other 
interventions that they have tried already. Others may require adult 
consultation and support before they attempt to do any teaching on 
this subject with students. 
There is good reason for school staff to collaborate on projects in 
general since there is so little opportunity in most schools for adults 
232 
to work together. In the sensitive area of sexuality education, even 
more collaboration may be required to bolster the Individual teachers 
sense of colleaglal solidarity. 
All staff who participate In this workshop and contribute their 
experience and vision to projects for the reduction of homophobia 
deserve extraordinary commendation. 
Some time should also be spent In giving the Individuals Involved 
In the workshop some time to express what the experience has given 
them. 
A written evaluation may be used, If desired. 
AN ANT I-HOMOPHOBIA WORKSHOP (3 HOUR VERSION) 
Any of the activities that are recommended for the longer 
workshop may be excerpted for use In a short workshop. It Is best to 
choose those activities that are likely to have the greatest impact 
and require the least explication. Some suggestions: 
1. A welcoming Introduction from a high-level administrator at 
the workshop gives a clear and Important message. 
2. Facts and theories may be transmitted via hand-outs at the 
end of the workshop. 
3. Panels may be combined. For Instance, alumni and parents 
may constitute one panel. 
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4 Parts of a film may be shown, rather than the entire film. 
5. Only if the group is small can a role-play be effective. 
6. Questions are better answered In small groups. 
?' If the audience is large, it may be broken down into smaller 
units after the presentations or panels so that 
discussion can be facilitated. 
The most effective tone that can be set in a short workshop is that of 
shared community values of caring and respect. Any activity that 
stresses the immediacy of the issue of homosexuality to the school 
community is recommended. 
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Who Benefits from Homophobia Education? - An Afterword 
In their 1954 ruling In Brown vs. The Board of Education the 
Supreme Court assumed that It was only the Black victims of racial 
discrimination who needed relief. Explicit In their reasoning that a 
separate education Is an Inferior education was the notion that Black 
students would benefit from being schooled with Whites. Missing 
from the decision was the equally compelling Idea that White 
students are badly educated if they are prevented from mixing with 
Blacks. 
Students In all-White schools In 1954 were also In need of relief, 
but the Supreme Court was Just as unaware of their deficiency as the 
students were themselves. To be sure, the all-Black school across 
town didn't have the facilities that the White schools had and that 
inequality often prevented Black schools from achieving their goals. 
The Court knew that resources would not be equally shared unless the 
schools were Integrated. That was an astute political Judgement. But 
only racism can explain how the Court missed seeing the Innate 
inferiority of an all-White education: that such an education must fail 
In some vital way to Impart the lessons of a world which is indeed 
more Colored than White. 
A similar narrowness of vision cripples the 1988 resolution of the 
National Education Association: 
"Every school district should provide counselling for students 
who are struggling with their sexual/gender orientationls]." 
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Though the Association should be commended for taking a stand in 
favor of support services which are generally lacking, they must also 
be advised that a very important piece of the problem is not being 
addressed. It is not only gay/lesbian or struggling students who need 
attention in our schools, but also those whose homophobia cripples 
their humanity. 
To address only the needs of the struggling minority implies that 
they ought to learn to adjust to the homophobia that is surely a part 
of their struggle. If the NEA were to address as well the need to 
eliminate homophobia, they would help not only the oppressed, but 
also the needy oppressors. The well-meaning NEA, like the Supreme 
Court before them, fails to understand the full value of combatting 
bigotry. 
Who benefits from the public schools’ program to eliminate 
homophobia? Not only the oppressed minority of gay and lesbian 
people, who certainly ought to be able to pursue their lives with 
safety and dignity, but also the heterosexual majority, who, by 
coming to understand the complete range of human sexuality, enhance 
the possibilities for their own psycho-sexual development. For the 
world is no more "straight”, that Is, sexually monolithic, than it is 
White. Understanding this diversity In the sexual world may bring 
health as well as knowledge for both heterosexual and homosexual 
students. 
APPENDIX C 
QUESTIONNAIRE AND INTERVIEW 
Ihe Questionnaire 
Introduction: The purpose of this questionnaire and of the Interview 
which follows It Is to assess the Impact on you of the workshop "Gay 
and Straight at CRLS: Creating a Caring Community". There are no 
right and wrong answers. These instruments are designed to elicit a 
portrait of your views and experience, of your recollections of the 
workshop, and of your current professional practice. 
1. Age 
2. Gender 
3. * yrs. teaching/working in schools: others_ 
CRLS_ 
4a. House Affiliation 4b. Position 
5. * of workshop sessions attended 
6. Have you ever taken other courses/workshops In which topic of 
homosexuality was covered? 
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7. If "yes", describe the length, * participants, leadership, major 
focus. 
7a. How was the topic of homosexuality covered in these experiences? 
1. Marginally 2. somewhat completely 3. in great depth 
8. Have you ever known a gay/lesbian person? 
9. If "yes": 1. one or two 2. moderate no. 3. quite a few 
10. Also if ''yes", how well have you known any gay/lesbian people. 
1. slightly 2. fairly well 3. very well 
1 Oa. Were these people: 1. work aquaintances 2. social acquaintance 
3. good friend 
11. Do you know any members of your own family who are 
gay/lesbian? 
12. Have you ever had a substantive (more than a few minutes) 
conversation with a gay/lesbian person about the topic of 
homosexuality? 
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13. If no", have you ever had such a conversation with a heterosexual 
person? 
14 Have you ever read a book (fiction or non-fiction), read or seen a 
play/movie, the subject of which was homosexuality? 
15. If "yes", name one or two. 
16. Which of the following best describes your own general feeelings 
about homosexuality? 1. uncomfortable 2. neutral 3. comfortable 
17a. Which of the following would describe your political views 
overall? 
1. very conservative 2. somewhat conservative 3. moderate 
4 somewhat liberal 5. very liberal 
17b. Give an example of a political opinion that helps you characterize 
yourself this way. 
17c. Which of the following would describe your religious views 
overall? 
I. very conservative 2. somewhat conservative 3. moderate 4 
somewhat liberal 5. very liberal 6. not religious 
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17d. Give an example of a religious opinion that helps you 
characterize yourself this way. 
18. Has any student ever talked to you about his/her homosexuality? 
19. How would you describe the general impact of this workshop on 
you? 
1. very negative 2, somewhat negative 3. neutral 4. somewhat 
positive 5. very positive 
20. Should all high schools offer such a worshop (i.e., the 12 hour 
version)? 
21. If "yes", should it be mandatory? 
22. Did you attend the all-school (3 hr.) anti-homophobia workshop? 
23. Can you describe how that workshop differed qualitatively from 
the longer one? 
24. Should all high schools offer a shorter (3 hr.) workshop? 
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25. Should the shorter workshop be mandatory? 
26. Did you know well any gay or lesbian staff members at the high 
school before the workshop? 
27. If you did, were you aware of their sexuality before the workshop 
began? 
28. Would you prefer to be interviewed about the workshop by 
someone who has no connection with it? 
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The Interview 
1. What motivated you to sign up for the anti-homophobia workshop, 
Gay and Straight at C.R.L.S.: Creating a Caring Community? 
2. What, do you recall, were the goals and purpose of the workshop? 
3a. Is homosexuality an issue at CRLS? 
3b. Do you think your response to the last question is any different 
from what It might have been before you participated in the 
workshop? 
4. Describe the workshop activities you remember best? 
5. Can you tell which of these remembered activities had the most 
Impact on you, either positive or negative? 
6. Were there any activities that made you feel uncomfortable or 
bothered you in any way? Describe how. 
7. Briefly characterize your recollections of the following workshop 
activities: 
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the man and woman from the Gay/Lesbian Speakers Bureau 
■ the panel of gay/lesbian alumnl/ae 
■ the testimony of the staff member who Is the mother of a gay 
son 
-discussion of gay/lesblan staff experiences 
- the Thanksgiving Dinner role play 
- the film "Pink Triangles" 
- discussion of Identity and what it means to all of us 
-discussion of epithets and name-calling 
-presentations of facts and theories of 
sexuality/homosexuality 
8. How, if at all, did participating in the workshop change your 
perceptions of the school community? 
9. Have you made any curriculum changes as a result of the 
workshop? 
10. How, if at all, has your behavior changed as a result of the 
workshop: 
a) in the classroom? 
b) in any other venue in the school? 
10c. Has participating in the workshop changed your perceptions or 
behavior outside the school setting? 
In the following situations please tell me what you think the teacher 
should do and also tell me if you think your opinion might have been 
different before you participated in the workshop: 
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11. Before the start of her math class, Ms. Tromblay sees Timothy, a 
rather weak-appearing student accidentally knock a book off another 
student s desk. Frank, the other student, becomes very angry and 
shouts, "I’m sick and tired of you, you little faggot!" 
12. During a discussion of current events in Mr. Field’s social studies 
class, a student raises the issue of a gay demonstration at the state 
house that he saw on the news the night before. Another student 
says, ’’They're disgusting!" 
13. Ms. Roper is planning a lesson on Whitman's Leaves of Grass for 
her 11 th grade English Lit. class. She has presented biographical 
material on the other writers she has included in her course thus far, 
but she doesn't know what response she will get from her class if she 
Includes details about Whitman's homosexuality. 
14. Mr. D1 Orio, a health teacher, who, students know, has no wife, 
has Just finished explaining how AIDS is transmitted in gay male 
sexual activity. Jimmy, the class jokester, observes, "Gee, Mr. Di 
Orio, you know so much about that stuff. Are you one of them?" 
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15. After a history lesson on civil rights movements which Included 
gay demands for such rights, Ms. Sonnabend notices that Martin, one of 
her students has lingered behind his classmates. Martin confides In 
Ms. Sonnabend that he's been struggling with a secret that no one, 
especially his parents, would ever understand. 
16. Do you think there are any similarities between anti-gay/lesbian 
bigotry and other kinds of bigotry like racism or anti-semitism? What 
were your views before the workshop? 
17. What are your feelings about the support group currently being 
formed at CRLS for gay and lesbian students? 
18. Would you encourage a student to participate in this support 
group, if they came to you for advice? 
19. What are your thoughts about a poster for this group which read: 
ARE YOU GAY? LESBIAN? CONFUSED? 
A SUPPORT GROUP IS FORMING AT CRLS - INFO. RM. 222 
20. Are your feelings about this support group influenced in any way 
by your participating in the workshop? 
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21. If a student has ever talked to you about his/her homosexuality or 
about the topic In reference to someone else, please describe the 
situation. 
22. Please listen to the following dilemma, after which I would like 
to ask you some questions: 
Guidance counsellor Jane Moffatt Is the advisor to a support 
group for twelve gay and lesbian students at Lakefield High School. 
Over the course of two years since she began the group, she and the 
students have developed a deep and trusting relationship. They have 
all maintained the confidentiality of the group members and she has 
shown nothing but respect for their sexuality. 
At a meeting one afternoon, the students are agitated. They 
tell (is. Moffatt they they heard there will be an armed forces 
recruiting booth at the Career Day the following week In the school's 
field house. They have discussed previously In their support group the 
unfairness of the official policy of excluding gays and lesbians from 
service in any branch of the military. 
The students have planned on their own to picket the Career Day 
In protest of the exclusionary policy. Because Ms. Moffatt has 
expressed her disagreement with the military's position on this issue, 
the students assume that she will be supportive of their action. 
Ms. Moffatt is in a quandry. She knows that one provision of the 
rules of the teachers' contract Is that they must report to the 
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principal any potential disruption at the school. She is also concerned 
about what might happen at the Career Day, should the picketting take 
place. 
What should Ms. Moffatt do and why should she do it? 
23. Were you aware of any of my experiences as a gay teacher at 
CRLS before the workshop began? 
24. Did you perceive any connection between my experiences and the 
giving of the workshop Itself? 
25. Did the presence of any gay/lesbian faculty member among the 
workshop participants affect the tone or participation in the 
sessions? 
If it did, what was the effect? 
26. Did the fact that I have been the interviewer affect your 
responses to these questions? 
27. Can you think of other events, since the anti-homophobia 
workshop, that might have influenced the Ideas you have expressed in 
this interview? 
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28. Is there anything else you want to mention about what the 
workshop was like for you? 
29. Is there anything else you want to mention about the effects of 
the workshop on you as a person and teacher in the last two years? 
30. On the questionnaire you were asked whether a workshop like the 
one you were in or a shorter (3 hr.) version should be offered at other 
high schools and whether such workshops ought to be mandatory. 
Please explain why you answered as you did. 
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